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Preface 


This session outline and the accompanying participant materials comprise ; 
one component of a multicomponent workshop package developed by the Resource 
Center on Sex Roles in Education under a subcontract with the Council of Chief 


_ State School Officers (CCSSO). ee package, entitled Implementing Title IX 
and Attaln ing. sex Equity: A Woekshop.Package for Elementary-Secondary Educa- 
tors, esigned for use by persons imptementing training or staff development 
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ERIC 


efforts, for education personnel and interested, citizens in thé implementation 
“Of TitTe IX of the Education Amendments of 1972 and the attainment of sex 
equity in eeventary: -secondary schools. ', = 


The “anes: package was field- tested by supconteactore in |] segional 
workshops as a part of the CCSSO Title IX Equity Workshops Project. This 
project “was funded under contract 300-76-0456 with the Women's Program Staff, 
U. S. Office of Education, Department’ of Health, Education, and Welfare. , 
Funds to support the printing of participant-materials used in the field-test 
workshops were provided by the Nation#) Institute of Education, Department of " 
of Health, Education,. and Welfare. 

re 

Shirley McCune and Martha Mat thews are the coeditors of the workshop 
Package. This session outline and participant materials were deve Oped by | 
Joyce Kaser, Martha Matthews, and Shirley McCune; Martha Matthews’ time was « 
ae supported by funds from the Ford Foundatian. Persons whg have 


authdred or contributed to other outlines and materials within the total package \ 


include: Linda Stebbins, Nancy Ames," and I]lana Rhodes (Abt Associates, 
Cambridge, Mass.); Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Resource Center 
on Sex Roles in Education, Washington, D. C.); Myra Sadker and David Sadker 
(American University, Washington, D. C.); Barb Landers (California State Depart- 
ment of Education, Sacramento, California); and Janice BMrk (University of 
Maryland, College Park, Md. ). - ‘ 
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IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY: : ts 
AN INTRODUCTION TO THE WORKSHOP PACKAGE = c 
~ ? , \ : 


Introduction | ) a ee. _ , 


4 


_.___litle IX pf the Education Amendments of 1972, the Federal law which sk 
prohibits sex ee agdinst the students and employees QF —  * . 

education agenci®s: and institutions receiving Federal financial assistance, 
was enacted in June 1972; the regulation tosimplement: the legislatian, which 
defines the specafic criteria against which nondiscvimination is to be 
assessed in the various policies and practices of education agencies and 
institftions, was issued “in June 1975 and became effective in July of that year. 
Despite the passage of of however, full compliance with THN@—EX js far 


4a 


. from a realtty in most agéncies and institutions throughout the-country, ° ] 
and equity for females ang males in education has yet to be attained. ; 


Although significant progress has been made jn a number of schools arnW 

“school systems--the basic required Title IX compliance procedures have been A 
‘implemented, students and employees describe their “increased awareness” a 
of the problems of sex stereotyping and gex discrimination, and concrete 
improvements are apparent with regard ta Waal ication of athletic budgets > 

} tor female and male sports or to integration‘of previously sex-segregated 
courses-~in most cases, considerable change remains to be made if full 

a? compliance and sex equity are to be integrated and reflected throughout the % 

policies, programs, and practices of an education agency or institution. 


+ “. ‘ 
If,the necessary change is to occur, educators must move beyond paper . . 
COMM; ance and problem awarenéss in order to develop the skills and competehcies 
req d for problem solution. Educators, like.all other human beings, — i 
neeq@eupporf and direction if they afe to translate legislative or administra- 


tive mandates for change into the actual delivery of nondiscriminatory and 
sex equitable services. ° 
Many methods may be used ta support educators in the change process-- 
written information may be distfibuted, consultation may be made available, 
briefings or meetings may be conducted, training programs may be impTemented, 
demonstration programs may, be undertaken, and evaluation and reinforcement . , 
systems may be installed. The needs and resources Of a.particular education ; 
agency or institution will determine the forms of support which are most i 
-—4ppropriate. One of.the most frequently used methods of supporting change . 2 .-.--__ 
“by education personne} is the inservice training workshop. In many situations, 
the inservice workshop is a cost-efficient way of reaching large numbers of j 
personnel in a single effort and of providing assistance in skills dévelopment 


to these personnel. Implementing Title IX and Wttaining Sex paul ty: A 
Workshop Package has been designed to support, the imp ementatt on of such a 


workshop. ‘ 
The Development of the Workshop Package 4 ‘ 
"Implementing Title IX and Atthining Sex Equity: A Workshop Package . 
was developed by the Resource Center on Sex Ro ce, ucation for the : 
'' * +. Cauncil of Chief State School Officers' Title IX-equity Workshops Project r 
..durtng 1977 and 1978. The Title IX Equity Workshops Project was funded — , 
o 7 a * ¢ ~ 
ra) x ft : 2 I-1 i 4 [ « 
si = , : di -. KS 


rinses: ae x 
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a ; es 7 OON 
, under an. 18-month contract for "National Regional Dissemination Workshops, 
and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendmerts"; by the U. S. Office of Education, Department of Health, 
Education, and Welfare, under funds authorized by the Women's Educatépnal 


Equity Act. aaa : Fa 


: The purpose of the project was to develop and field test a traning 
package which could assist education personnel and interested citizens to 
ee ae eee shi a 


iene eae ae Ss ae poe Tg te. 
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cd 


". @ an understanding of the manifestations and the effects of sex 

discrimination and sex bias #n education - : 

@ an understanding of the requirements of Title by and its implementing 
regulation, and-of the steps required to achieve compliance 


@ skills and capability for the development and implementation of 
poticies, programs, and management systems to ensure educational a 


‘ 


equity: - 


y 


The terms of the contract required that the package developed must be suitable 
Or! ° . ss 


7“ 


° 
- 


@ use with groups representing al] levels of education from el tary 
through pos tsqcondary . é : 


@ use at the tocal, state, regiunal, and national levels - 


@ use without extensive reliance on Consul tative assistance -or on 
A a? = ry 


. materials outside tne package itself = 3 : 
a a 


~ 


— ee In order to address these requirements, it was decided that the training 
i * package must de developed according ae considerations: : 


~ 
. 


e Because of the differing needs, expe¥ences, and frames of reference 

& y Of elementary-secondary educators and postsecondary educatiors, "the" . # 

training. package would nad to be two training packgyes--one for r 

elementary-seeondary educators and one for postsecondary educators. 

as : , bo 
7 = @ 3ecaus@ the training package needea tobe suithble for use witha . Jet 
, ide variety of groups, -it would need to include a wide variety of _ 3 
ann nformation and activities ranging from “awareness level" to more ea mE 

advanced skills-development and actior-vlanning levels. 


"e - 


a Because th@ training backage needed to be suitable for use by personne] 
. without extensive bacxgroung in training-ar consultatign and ~*~ > x 
. 7 " materials resources. it would need to Deb « specific step-by-step + 
instructions’ for the implomentatton of trating. as well as ail’ 
materials wnich woula ce reguires for tna imrtementation af fraiming, 


. 
® 


Al’ of these cogsiderations are rpflected in tne form ard contest of the | 
Workshop Package as it {3 now .ubiisnec. . oy 
ie “% e 


ie 
- 7 : . ae A, . * 
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ae "Initial plans’ and Speci Fitagions for the Package were reviewed by more 
« han 90 leaders in education ig March'19”7.. These leaders were > .asked “fo- » + 


): " evaluate. the plans and suggest modifications ‘in ‘Tight of: 


a 


education institutions and, agencies related to > the . oe oF 
. *. Tithe [Kk comp] Jance «did: ‘Sax equity- 
a 


- 


@ their evaluation of strategies: available for: meeting identified” 


training and technical assistance needs ~. Soa 


a Lm oe 
@ their nnawieded of resources which. would facilitate the development 


and dissemination ‘of the worssney Package 


C Work ing drafts of the Package materials were Field’ tested and evaluated in. 
19 workshops. der by subcontractors in the various HEW regions:. 
Eleven workshops. for elémentary~secondary educators: and eight. workshops for:. 
postsecondary educators were, implemented from september 1977 through January: 

~ * 1978. -Ouring the ffeld test workshops, the Package was evaluated by work- 

_ shop facilitators, workshop participants, and on-site evaluators. Final . 


copy of the Workshop Package was completed after analysis of all. of-the ° _ 
evaluations odtatned during the field test workshops. (eG 4% 


An Overview of the | work shop Package ; 


. e 


Both the Worksho ‘Package for Elementar ~Secondary Educators. and -the r 
Workshop Package for Postsecondary Educators provide training session out- . _ 
Ines and participant's materials for a fifteen-hour workshop sequence on 
Title IX and sex equity in education. Each package is organized aceording 
-to five three-hour workshop sessions. Three of these sessions are termed: 
"Generic Sessions"; they are designed to provide general information. and 
experiences which are relevant to all participants attending the workshop. 
The other two. sessions, called "Application Sessions," are designed to 
Provide specjdlized information and experiences to persons of different 
professional roles and to enable participants to apply workshop experiences 
to their individual professional responsibilities. Each of the components 
of the Workshao Package corresponds to one three-hour workshop session; 
a comppnent inciudes both a detailéd step-by-step session outline for 
facilitators and the materials designed for participant use aur ang the 
workshop sessions. ~*~ 


The sequence (and titles) of the ‘workshop sessions for elementary- 


secondary educators is outlined below; there jis a written component jm the 
Workshop Package for Elementary-Secondary Educators which’ corresporis to 
(and bears the same title as) each of these workshop sessions. 

Generic Session One:, “The Context of Title IX" 


" Generic Session Two: “The Title IX Regulation and Grievance Process” 


“Application Sessions & and B: Two sequential application sessions 
"focus on the responsibilities and roles of six different groups 
with regard to Title TX compliance and the attainment of sex 
equity in education. Application sessions Focus ¢ on the following . 

roles and responsibilities: ‘; 


e thet’ agsessment Ofethe: trashing -and technical assistance needs oF ae 


; a - ; — The Administrator’ $-Role ; = a c-_ 
. . Session A i asuraig Procedural Title IX Compliance: | 
. Establishing a. Foundation for Sex Equity" . 
Session B - "Monitoring Title IX Implen@atat ion" . 
7 The Teacher's Role 4 _ 


Session A - "Identifying and Overcoming Sex Bias in Classroom 


Management” 
" Session B - "Identifying and Overcoming Bias in Instructional 
} mo . Materials" 
. va 
- The Counselor's Role ’ 
| re . + + Session A= "Identifying and: Overcoming Bias -in- Counsel ing - 


and Counseling Pragrams" 


7 Session B - "Identifying and Overcoming Bias in Counsel ing 
. : Materials" ; * 


- The Vocational Educator's Role 
Session A - "Qvercoming Sex Discrimination and Attaining 


Sex Enuity in Vocational Education: The Social/ 
‘Educational and’ Legal Context" \ 


ce 


; Session.B - "Overcoming Sex ‘Miscrimination and Attdining* 
= r , : Sex Equity in Vocational Education: Recognizing 
= ‘and ‘Combating Sex Bias and Planning for Action" 


- The Physical Activity Specialist" Role 


Session A - "Achieving Sex Equity. in Physical Education and 


a Athletics: Legal Requirements and the Need for 
; : Change" * te 
‘ " Session B - "Achieving Sex Equity in Physical Education and 
: “ Athletics: Analyzing and Planning for Action" 
= : a “ F , 
ae te ; ~ Tne Community's Role 
. _ . P . . ° a) an 
rs > . Session A - “Building a Knowledge Base for Change" 
= 
a0 Session B - “Building Skills for Change" 
> “Generic Session Three: "PJanning* for Change" i 
' . » . i ° “% 
e The objectives for Generic Session One include: ” h 
@ to provide participants with an opportunity to assess their awareness 
‘of differential treatment of males and females in their schools and 
the impact of Title Ix 
_- - | Z 
Lee s | rn 
ERIC | dG 
ed 5 , 7 


. F a 7 ; . 
e to provide cartreipanes: with a review of the legal context of Title 
* : IX, .an overview of Federal antidiscrimination laws, and the Spor cUanty: 
to assass their skills ‘in identifying Scena hyn in schools - 


. e to provide part ivi pants with an understanding of differential ‘sex- role 
= - socialization as it is manifested in schools.. /°- 


@ to encourage participants to identify goals for nonsexist education 
The objectives for Generic Sessian Two include:: 


“ @ to review with participants the requirements of the regulation to 
implement Title IX° of the Education ‘Amendments of 1972 e 


e to provide participants an opportunity to. assess their own understandings 
of Title IX Pequuremaives by sharing questions and answers with others 


‘e to provide participants with an understanding of the significance of 
Title IX grievance procedures as a method for resolving complaints of 
eww vues. S@X discrimination and for monitoring Title IX compliance 
'@ to provide participants with information regarding the structural 
components or characteristics of an effective grievance procedure 
and an opportunity to evaluate ‘the structure of several: sample - \ 
‘grievance procedures : ; e 


e to increase participants’ understanding of and skills related to their ° 
own potential responsibilities for grievance problem solving 


e 


" @ to provide participants an opportunity to increase their skills in. = 
identifying Title IX violations and in formulating corrective or 
, remedial actions appropriate to these olanion> through the analysis 
of sample Title IX grievances 


The pOnIERR INES for Generic’ Session Three include: - * 

e to provide participants with an overview of some of the necessary 
conditions for change related to Title IX and sex equity in education 
and of the types of strategies available for planning and implementing 
-change efforts in these areas 


". @ to provide participants with a framework for diagnosing organizational .. 
change needs retated to Title IX and sex equity and. for designing ~* 
action strategigs which would be appropriate for meeting these needs 


*) ‘ 


eto provide participants with an opportunity to develop preliminary 
plans for organizational change which could contribute to the full 
implementation of Title IX and achieving sex equity in their districts 


@ to increasé participants’ skills in developing action programs ayanes, 
to Title IX and‘sex equity for implementation in their own job functioning 


Although the specific objectives of the Application Sessions vary - 
according to the group for which the session: is designed, all Application 
Sessions are’ generally designed to provide participants with the opportuni ty 


to: Lf 


ERIC : | Lo 


— 
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| ; s . ior eo : 

@ identify the implications of Title IX foe their own job functtons 
ue S. e- increase ‘their skills for ¢dentifying and alleviating sex discrimination 
and for providing.sex equity in their own job functions <; °° 


@ consider actions which can be taken fn their ‘own job functions to | 
ensure Title IX compliance and increase sex equity in‘ their education 
agencies and institutions 

¥ 


Although the content of the Package for Postsecondary Educators has been 
designed to address the unique needs of personnel of Ppastsecondary education 
institutions, its organization and sequence parallel those of the Package for 
Elementary-Secondary Educators. The three Generic Sess|ONS; al thoug fferent 
Jn content, are the Same in title and Gfjectives as tbose for elementary- 
Secondary educators. Application Sessions for postsecondary educators 
include: The Administrator's Role, The, Counselor's Role, and The Teacher 
Educator's Role. (Application Sessjons for faculty, for student services 
personnel, and for physical activity personnel have been developed in draft 
form and may be published in the future.) : 


MaterialS which supplement the basic components of the Workshop Package 
are also available. Two Participant's Notebooks, one for elémentary- 
secondary educators and one for postsecondary educators, have been developed. 
These Notebocks contain all the worksheets used by participants during ‘the 

. three Generic Sessions; they also include substantial reference material 
which highlights or expands the content présented in these sessions, and 
an annotated *isting of resources relating to Title IX and the achievement 
of sex equity in education. (Although the Géneric-Sessions may be implemented 
using only the participant's materials included with the session outlines, 


the refegence material and resource listing included in the Participant's 
, Notebooks make the use of these notebooks desirable wherever possibfe.) 
: - A Final Context ‘ar the Workshoo Package’ . : 


. Threé malign assumptions underlie the total] work$hop Package, assumptions 
which should oe kept im mind during its use: © 


Xv 
. 


e Title ’IX i: one part of a total educational equity movement. 


Titia I 1s an evolutionary step in our nation's effarts to provide 
equity for.ail citizens. Our experience.with years of attempting to 
eitminate race ciscrimination and bias in education provided the . 
Foundation far sur understandings of sex discrimination and for the [ 
Strategies ard ‘technoloay which may 3e used in its elimination. 

. r a 


Anyone working to attain educational equity must remember the - 
multiple ways that equity may be denied--or the basis of race; national 
origin. reiigion, cultural identity; sex; mental, emotional, or. 
Physical ndndicap; and social class--and work to ensure that the needs 


of all students are provided for. 


e Our nation's concern for educational equity is a reflection of changes 
. ~ s Tn_ our society; the achievement of educational equity is a crucial 
of a viable society. 


5 in ensuring the surviva — 
step in ensuring the s1 


o_ ; . , 
- ERIC ; | ° 


* : 


oo Our natfon’s concern £6r human’ and civil rights. of various groups 
Ais‘ rooted in the evolution of our society as it is affacted by widespread 
social, eéonom¥c, and technological change: Schools ‘ have the. . 
" € respons tbility for preparing al) stadents td. participate in and to- , 
9 -deal with these changes. Failure to achieve -edicational. equity ‘Hates 
- 4 “the potential attainments of-our futuré society, areca equity ‘ 


1s not just-a moral: goal ; it, is a survival goal. r \ = 


“4 
. @ The movement for educational maui is an ‘nportant? vehicle for’ 
‘educational refom. a va ua 
a: F F ; . , 
Educators can be proud of the many accomplishments.Qf our educational 
system, Despite these accomplishments, however, the changing nature 
of our society demands that we move on to greater achievament. Efforts 
to attain educational equity can contribute to implementation of many 
a of the basic educational reforms which are needed. .The greater 
individualtzation of instruction, the preparation of students for a 
variety of life roles, and the involvement of Squdents in. learning 
n——these_reforms_are-possible within peoprenC et et ee ae Go 


educational equity. 


It is hoped that the Workshop Package and materials will assist i 
users in actializing these assumptions and providing greater equity and higher . 
’ quality education Ter al] students. : 4 

e 


(<) 
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HOW TO USE, THESE MATERIALS ° - 


¥ Dy 7 ” . eee 


-- The ee materials. are one component of the multicomponent work-: 
shop package ‘Implementing Title IX and Atthirfing Sex Equity. They provide 
resources and a step-by-step guide for implementing one three- hour workshop 
Session, which is one session-within the f4fteen- hour workshop ‘Sequence , 


j outlined in: the a Workshop F zack kage. 


The material in this session outline may* be used in several ways: 

@ as the design and supporting material for a thpsechour session which 
is oresented‘as part of a 15-hour (two and one-half day) workshop on 
Implementing Title !X and Attaining Sex Equity - 


@ as the design and supporting material for one of a series of five three- 


hour sessions utilizing the Workshop Package as aNagsis for a sequence 
of periodic seminars on Title iX and sex equity for education and/or 
community nersonne} . ts See 


e@ as stimulus material for the adaptaticn and design of other activities 


“or mgteriais which can assist education personnel in achieving sex 
eGuipfy re.j., information packets, self-instructigonal materials, etc. ) 


“ PS . 
: @ as po outs: for teacher education programs 


@ as resources for training-of-tfainers programs 
implementing Title iX and Attaining Sex f.uity: A Workshop Package 
, has been deve igped to factlitate its implementation by personnel with ,. 
‘limited experience in workshoo implementation and/or the subject matter 
which is relevant to consideration of sex equity. ‘It is beyond the scope of 
this publication, however, to provide the backyround information on workshop 
‘design, implementat.on, and evaluation which would otherwise be desirable. 
Education aersonnel’ reviewing the package or considering use of any package 
component may nonetheless Sind it useful ta review the following questions 
which shoula be coms idered with regard to use af this or any other training 
design. 


. 


1 @ che wor worksnop session design appro riate for the ourposes of 
groups for which it Mav be mp lemented? ss 


The HGS HORS Package haz been develooed to address the needs of education 


personnel with a diversity of exe erience and familiarity with regard to. 
Title [X and sex equity. The worxshop oackage sequence begins with a 
‘consideration of the need ard rationale “or Title IX; it moves through a 


detailed review of the Bitie [4 raguldtion and the Title IX grievance process; 


it proceeas to an examination’ of tne aoplication of the Title Ix regulation 


and sex equity grinciplés co the particular day-to-day job functions of various 


groups’ of educdtion persornel, and a*% concludes with an overview of the 
Change process and an a0nortunity for sarticioant action alanning related 
to Title I% compittance ana. ine ach-aveniant cf lex equity 


M 


Fea . . 

+ ‘ ‘ 
” - 
. . 


. 
a 
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ae WoRKshop planers: and 


. 
ee’ ef 


‘the general abjsectives of- 
session activities {both a 
~ ensure their relevance and 
intended workshop targe€ g 


% “Similarly 
Ology Suggested in the aut 
The processes or methods yu 
for: 


* 


@ their appropriateness to workshop objectives - 


~ ¥ 


training personnet should caréfully review both’ 
each workshop sessian and the Purposes: of Spdeific 
re listed in. the .gession outtines) in order to 
ce particular needs of their 
royp. : ae, . 


aoe. 
e 


» wOnkKShOP planners should also review the training method= ~ 


line for its suitability for:situational needs. _ f 
sed in conducting any workshop should he selected 


a ? 


@ their appropriateness to the styles and skills of available workshop 


facilitators 


@ their provision of sufficient diversity to accommodate different 
' participant iearning styles 


| Because the objectives of the workshop package emphasize the delivery 


aes S 3 CQo°r Lhiye into rma t lon, it relies heay Lye an these of tectuy ette and 


question-answer processes. 


The skills required of workshop session 


ry 


facilitators for the presentation of these activities are also less specialized 
than those which are required for the presentation of more affectively oriented 


activities. 7 


, 


. . 
8 


. 
my 


} Tt ee 
All session outlines also involve the use of personal inventory and 


Skills testing or skills practice activities performed by participants 
indivicua’ly, 25 well as smal] group discussions and action-planning 


activities.  raese are included in order to: 


a? 


® provide participants an opportunity to practice relevant skills 
and to receive immediate feedback * 3 


- 


@ provide participants an opportunity to share reactions anu to 
deveiop smal! support groups ra ~ 


@ accommodate the needs of varticipants for experiential learning 


activities 
i 


.\ 


@ increase the informality and variety af workshop activities - 


These procedures a methods Suggested jn the training design may be 


adapted to reftect a different emphasis in objectives or to reflect the 


different styles or skilts 


of workshop session personnel. In considering 


the orcescures 9° methods used in any worksh®p, it is useful to evaluate ° 


‘whether: . 


a 5 5 7 : ° 
A) thdsh orovide a mixture of affective, cognitive, and experiential 


lestning styles 


‘ 


-activitias sufficient to accommodate tke — of participants 


8) they follow a logical proaression from awareness building, to’ 


Probiem exploration, Wo skits assessment or development, ,through 


Stimulation of the 


apDiication of workshop information by participants 


in their relevant personal or Professional activities 


3 


a 


. 
s ° 
ae 


a a as e ry . 
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a © 8 2, How much flexibiiity is desirable in_implementiing a session outline? 


ve 


: ; : 
_ .. The session. outline is intended as-a detine for ,the iiplementation . 
of a training experience, not as a prescription. that my&t be followed with-- ¢ 
“aut-deviation. Tne adtivitfes and sequence outlined in this session have ~ . 
heen fiald—-tested successfully with a variety of groups, but it should bé © 
recognized that no single design is* appropriate for ald situations. facilita 
tors should use the outlike to assist them “tn meeting the needs. of ean 
rather than as a constraint to necéssary flexibility. e %~ \ 
é ; i bal i : . 
+ Flexibility ts critical with regard to observance of the suggested ~> - 
timelines which have béen provided in the_session outline.* These timelines ° 
tena to be higrly conc@rtrated. It-will require most facilitators and groups 
.to move at a brisk pace if al! of the activities are to be completed in the 
_ time allowed. Most of the sessions could benefit from an expansion of | 
. time allocated to each activity.) The timelines are general suggestions 
only; some groups of participants‘may need to spend more time On a single - 
. activity than is indicated in the ‘outline and may be able to omit another 
: ivi i S ind it_impossibl&M&to move through ‘the entire 
seqtience of activities in‘the time availabte., The facilitator(s) must be 
“sufficiently familiar with the training design and activities to determine 
4 the modifications which may be appropriate to_a’' particular situation or 


group. oo 


& 


aoe 


. eZ 2 

The primary quideline which should be observed in the implementation 

2 of- the traifing activities is that care should be,taken to meet the needs 

of the majority of, tre participant.group. Facilitators should avoid _ 

nodifications wnich may address the needs of only a few participants and * 

ittemot to meet the needs of individuals during break periods or after the 
workshop without detaining the ‘éntire group. | 


‘the. activitte. 


uence be adaptkd to fit ; 
shorter ceriods fof time? . Ts 


. dS} tnougn tne sassion.qwitiines were designed for implementation in 
tiree-rour ceriods, it is Wecognized that it may be‘necessary to modify the 
session for impierentation in a shorter period of time. When this is 
necessary, the facilitator(s) should review the objectives of each suggested 
activit, caretu’ y before making a decisian about which activities would 
he west apnroertate. If ta1s modification ts necessary the facilitator(s) « 
shOuld coeayder tee Fuliowiag: At 
M) lacefully resiew,the sequence an the putlacuf activities provided 
-eotne jetsitn gutline, cach session qutline has been developed , sR 
cy inciuue sach 2f the foliowing components : . 
@ ents asserted activity scarcise--Session outlines begin 
woth in fateroauetory activity whica van involve the group. in . 
Hee Mga get, hear Tee dae ty ooress Init al concerns -and 
tenytie pie fac’ tater w.tn qereral infermation about the 


- 


ao snc, Jaye Ge EL Ee Group, ans ‘gitial experience 


° ‘ Jecctagt , 


iS aw te8r tae Shay the spet*s eu needs: 3 ‘the group 
and, estimating the optimal »acing of the session activities. 


4 


belt 
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ERIC | a oU . Ss A 


ERIC 


"gs tdeticrease participants’ understanding of “particular problems | 


of a summary “of .the 


a : ge : - ee 5 
‘ og : «\*\ 5 : s 
@ Coqnive gctivities--fach session outline includes a lecturette(s) 
«, tQ iptroduce new concepts ‘and activities. Teese are designed 
related to Sex equity and of the steps to be thken and the 
yorincigies to be followed in ach+eving sex equity. The amount 
of infermation provided‘in a lecturette can be reduced if the 
group has nad previous exodsure to the concepts being, presented. © 
Even with experienced groups, however, it is useful to provide _ 
key points included,in the lecturette to ensure ; 
that ali members of*tne group have a common frame of reference 
‘Tor sudsequent activities. ; _ 


> e 


_ @ Experientia’ activities--Experiential activities ‘provide an ° 

_ Opportunity for participants to apply the concepts presented ; 
in cognitive activities to situations in educational practice. 
The Durpose of this’ activity is to help participants assess 
Tor themselves the implications of the information presented 
for day-to-day activities. : , 


, @ Snills practice activities--Eacm session outline includes a 


an opportunity to practice some of the skitls.which are ° ; - * 

necessary for tne application of sex equity principles and to 
abtatn i feedback regarding their efforts. . : 

»@ Action-slanning activities--Each session outline encourages 

~ * participants to'begin to identify specific steps which they 

or their education agency can take to promote full implementation 

of Title IX and/or to dthain sex equity in their activities. : 

These 'action~planning steps are crucial to-the application of \ eo 

the, irformaticn provided in the workshop package. They should 

not be eliminated and in fact, wherever possible, it would be . 

desirahie tc expand the amaunt of time devoted to action planning. 

This ts particularly relevant when oarticipants work together 7 

in the same education agency. 


In most cases, it is desirable to reduce the amount of time devoted 
to each of the various types of activities provided rather than to 
omit any of fhe maior comporents of the session outline. 


Provide particioants with reading materials prior to the workshop 
session. 

If the workshop time 1s limited, it may be possible to reduce the 
amount,of time devoted to the workshop activities by providing | 
participants witk materials wh*ch can be read prior to the implementa- 
tion of “he work shin. [fF the facilitator believes that this is . 
desirable, a summary of the informaticn orovided in-lecturette or 
information sneet form ~ay Se distributed cto participants prior to 
the yorksnop «, we \ 


Rejuce the amount of time ssenda on exercises and worksheets. 


4 


One way that. the timeiine; for, the. session can ce cut is to ask 
participants to cons‘der::niy a limited number of ¢ases or situations 


* 3 | oe 
: es - 24 


ts 


> es e : : 7 - f : 
presented in their worksheets, sugges tiga that others be completed 
some time after the workshap. (Lf this is done, the facilitator 
_ should make certain to explore those items selected for usé_in the 
'.” group in sufficient detail ¥o clarify for participants the basic 
principles reflected in the worksheet.) Jn all instances, thet 
facilitator should emphasize ways which the participant materials 
may bg used after the workshop. 


4. “What personnel are needed for the implementation of the session : oe 
'  gutline? . ; oe , 


Although this session outline has been developed to facilitate its 
use by personne! vfs varyihg backgrounds, the selection of personnel to 
facilitate workshop activities is a critical-factor in the implementation 
of any session. While the session outline m@y be implemented by a single 
facilitator, ft is deSirable to utilize a tedw of two or more facilitators. 
Use of*a team, has the following advantages: n 
e@ it increases the likelihood of ensuring both content expertise (knowl-  « 

edge of Title IX and sex equity principles ‘in education, of the : 


———— Stricture oT Saucetior agenctes;—or Fede at-and-state noadiscriminas—;———————_____.__ 


tion laws, etc.) and process expertise, (knowledge of group-dynamics mn 
and ski!!ls in group processing and training) in the delivery of the 


session outline . ‘ : 


. @ it makes it possible to demonstrate nondiscrimination by use of a 
training: team on which both females and males and members of racial . 
and ethnic minority groups are represénted | — 

e it makes it’ possible to increase the diversity of training styles - : 
and areas of expertise, and thus to accommodate the diverse learning . . 
Styles and needs of workshop participants : 


- 
‘ 


persans,with responsibility for providing continuity and direction throughout 

al] wOrkshop activities. - Persons with responsibility for workshop administration 
and for such tasks as participant registration, distribution of materials, 

and general problem solving should also.be designated, particularly when the 


If a nspaith re team ts utilized, it is important to designate one or two 


~workshep involves a large number of ‘people. 


' following: 


5. ~ow snu'td facilitators prepare for the implementation of the 
— a ee A aaa aces as — . 
wore shop session? 
| , C 
E*fective impiementation of the training session requires careful 
facilitator praaaration. Facilitators should take ample time to do the 


e thorougni} review the session coe and all participant materials 


° oreBare notecards outlining the sequence and the general directions 
for-participants ‘ * 4 

e sparse their own outiines of the suggested lecturettes so that they 
may present the information provided in their own style (in no case 
should a facilitator read from the session outline during’ session 
implementation) : 


: . 
& $ : * e 
: % 


ry . : a 
ay 
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@ identify points. wheres ntonmation or activitigsy. Fcoyld be omitted in 


the event that more time Vs needed in ae eat} r acriyly en ce 


. 


If a. team of facilitators: is used, at is ee tyat the group meet 


/ | - 


@ assiga various " lear about to the team membeks , mak ing Sure that 
i 


. each individual lear about her/his.role in-ap eaging before the 
group{ monitoring individual @nd smal grdup work, ‘preparing charts * 
or ma erials, and working with other a ; 

@ designate one persan as the areoiesraeeieer for providing continuity 
throughout the workshop and making decisions as to necessary adaptation 
of timelines 


™ 
* . 


@ discuss individual reactions to activities and ways that adaptations. 
might be made if necessary 


“@ consider the various styles represented in members of ‘the team and 
the ways ‘that ee team ee work inks for “hax imum Ere crivenles: 


“6. How should 


et 
Considerations reading the involvement of a ae in the work- 
shop event usually revolve around two issues: whether workshop participation 
Should be, voluntary of mandatory, and to what extent” partici pants should be: 


_ involved in the worksitop planning process. 


a 
Determination of whether workshop participatioh should be voluntary’. 

or mandatory” should be made in consideration of the workshop objectives, 

the job requirements of various staff groups, and other situational variables 

which may be relevant. The training design may be. aa eae used 

whether participation is voluntary or mandatory. t is important to remember, 

however, that whether participants are notified o the obligation to attend 


“or invited to participate,-a clear and positive statement of workshop 


Sponsorship, Workshop purpdses and objectives, and the time and location of 
the workshop can do much to establish a positive climate .for the workshop 
and’to alleviate uncertainties or anxieties experienced by participants. 

It is also important that participants are notified OY, invited in sufficient | 
time to allow for personal planning ‘or scheduling and for clarification of 


"any questions régarding participation. [t may also be useful to provide 


Short preparatory reading material which can raise interest in or estapitsn 
an initial context for the workshop. 


Another method of establishing a positive workshop climate is ta , 
involve participants (or representatives of the workshop target groups) 
in workShop planning activities. This might be done through simple written 
or oral needs assessments which serve both to provide information about the 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomplished by simply keeping key participants - 
informed of various stages of planning or decisionmaking, or by requesting 
the assistance of. selected participants in obtaining workshop facilities, 
reproducing resource materials, introducing resource persons, etc. 
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« ' The training de®igh specifies no Procedures for participant involvement - 

prior to workshop ifiplementation; workshop ~personnel should select procedures ‘ 


. ‘,which are approoriate to the size, structure, and‘chimate of their particular , ’ 
. agencies On eet TEGRTON sy ; : 


= 


- 


‘ ry a ,, - . Be , . a © 
Ne /.. What participant materials”’are needed to implement the session? 


Al} materials which are required for participant use during a workshop 7 : 
Session are attached to the session outline; thesegmay be reproduced for * : 
- distribution to session participants. Although e participant materials 
for each session are fairly extensive (and: thus require some ffnancial 
\ expenditure to reproduce in quantity) , they are-important to the successful 
implemeAtation of the session because: : : , : 


@ they provide quick reference information for participants with little 
prior dackground 2 ‘ : sci 


~ s 


Ps 
“ary 


e they suprort and highlight the information provided by facilitators 
and allow participants to be actively involved in the training process 


7 


a 7 ; 
de a he ag @ thay. permit.individual preblem-assessment-and—skit-ts- testing by———_—____—__.-—— 
Dartic*pants related to session concerns ° \ 


@ they reinforce participants’ workshop ‘session experiences and provide ; 
partictrancs a ooqument for continuing on-the-job reference or. use ’ 


(It snoui: be nated that although all required participant fareneaie 
dre attached to tne correspording session oaines. a more comprehensive 
Participant Notebook has been developed and published as one companent of 
the Workshop Package» This notebook includes not or'ly all worksheets used 
during tne three ueneric Sessions, but.also additional reference materiat and 
an extensive annotated listing of resources related to Title*IX and sex 

* equity. ideality, each marticipant should receive: a copy of this full 


Se 


etc, | ; 


what facilities, -2quipment, and resources are needed for implementation 


of the workshop? 


U) 


me paysical facilities provided for a workshop can make a significant » ¢ 
difference in the difficulty or 2ase of its implementation. The workshop 
Package requires a room sufficiently large to accommodate all participants 
for the generic sessions and small break-cut rooms for each of the application 
group sessicns provided. Moveable tables and chairs facilitate the creation 
of an informal environment and the implementation of small group activity. 
Attention shouid b2 given to ensuring that facilities are well lighted, at 
a comfortatie tarnerature and well ventitated, and within access of rest- 
rooms. [t 18 desirable to inspect facilities well in advance of the workshop 
tO ensure thaf tnev will meet the needs of the workshop. 
. \ 


—_— 


Outiine. Care should ba taken to make arrangements well in advance of the 
workshoos for the use of equipment to check. just prigr to the session to 
ensure that the equicment is ava‘lable and in’working order, * 


The equipment to be utilized in the session is specified in the training i . 


ce : ai, 


Workshops dealing with 88 equity often invol ve participants ina | 

questioning Af some of their earl test Feary ings and most basic beliefs and 

assumptions? Individuals dealing with these issues may have negative - 

feelings qbout changing roles of males and females in our society and ; 

exper iencdl fea or anger about sex equity efforts in education. It is 

critical a t workshop facilitators und@hstand that these reactions are 

to be expected and how to handle them jf positive ways. Some suggestions . 
‘ for dealing with possible resistance o rejection of the ideas covered in 

the workshop are ‘putlined below. ~\ ¢ 


ae 
Workshop Facilitators shifuld: 1 Pay 


@ Remember‘ ‘that change jn iowa ott tates, and skills requires f° 
time and continued sugport ach gerson must move through a process 
of exploring, understanding, and acting on new ideas before they 
: can be accepted. Rejection. of ideas presented in the workshop should ri 
$$ ——_—____________not ba—ia 


a a7 ? \ 
@ Work to provide continuing jsupport to participants even ‘when they are! 2 
met by disagreement and/or’. Pepe RESON: to be ave yee by 


workshop personnel include: eA i 


- Defensiveness+-the expres siar ‘Shiuch words or behaviors that . 
a facilitator or resource person féels as if an attack has bagh 
made against her/his personal ability or adequacy. Works! OP ng 
personnel snould try to mai. ae an open attitude and deaf ~ ai th ie 
the. ideas presented by the. se rather than the internal 

\ per ings that these ideas may, reate - i : 


- Rejection of the eroup--the categorization of an individual 
group as aay MOF the Ways that facilitators may ' 
ia with persons w jc is tojreject them. It is important 
es ke _ that workshop le sila a commugications with all participants 
\ 5 : and Fe to work Qhrough the- reeg ings and ideas presented. | 
ruturea predictions ~-st, tements to a individual or the group suth * a 
as "i'm sure you'll eveRtually ‘see fit my. way, ' Although it — 
‘ *s quite likely that many who reje ideas presented in workshops 
will «nange over a period of time, fat is not helpful to dismiss 
the issues being considerec by making future predictions. 


‘ 


4 ; 
relevant controversial issues 
before they have been consi Avoiding open consideration. 

~ 4 of poss thle impt ications of MedTitle if regulation through 

. a comment! such as "There's really ng need for major changes in 
most programs" does not contribute ie participant learning or 
ornblem solving. Workshop facilitators should anticipate some 
of the controversial questions or concerns which are likely to 
be raised and be prepared to deal with them, if only by admitting 
uncertainty and a willingness to help Parenenpanes obtain 
assistance from other sources. 
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- @vercontrol of the participant group--pressing the group ahead. ae 
ya regardiess of their present needs or dbility..to deal with... a a ee i 
<4 , some of thé issues. Overscheduling a workshop agenda so that : ee ae 


time is not‘available for clarification questions or. for 
— consideration of the implications of the information in-smal} ” ; . 
group discussion is one way to Overcontro! the participant Ee ge ae ae 
. * grog. | Workshop plans-must include time to -spsure that participants ee ome BE 
.. have the opportunity for initial exploration aid: evaluation: of: a ; 
the information ‘presented. , ee ie 
@ Work to maintain a climate where participants' questions, feelings, . ~ os 
and opinions can be. expressed and considered. Maintain a nonjudmental — 
* approach toward the expression of feelings or opinions which differ >. ,. 
from: those being expressed in the workshop. " : vie 


a 


* 


_@ Provide participants ‘with concrete information and materials whenever: 
’ possibfe. Much of the resistance to accepting change occurs when : 
-rationate fo EOPECIT IG gt 
steps that must be taken in implementing: change.. It is essential act 
that participants be given opportunity to identify specific directions fis: ag. 9 
for change, to develop the necessagy skitls. for change, and tg receive “ & 


Support and assistance during this”process. ;- er 
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id * OVERCOMING SEX DISTRIMINATION AND . 7 
- : wn ATTAINING SEX. EQUITY IN VOCATIONAL. EDUCATION: 
: THE SOCIAL/EDUCATIONAL “AND LEGAL CONTEXTS - 


: - Outline For Application Session A 
For Vocational Educators 


e 


Prepared for the 
Title [X Equity Workshops Project 
. of the Council of Chief State School Officers 


- —_ by the . 
: Resource Center on Sex Roles in Education _ 
National Foundation for the 'mprovement of Education 


’ 


lc re ne 


“=e 


y 


“yw  S OVERCOMING SEX DISCRIMINATION 
AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: 
THE SOCTAL/EDUCATIONAL. AND LEGAL CONTEXTS 


. APPLICATION SESSION A EOR VOCATIONAL EDUCATION PERSONNEL 
“SR sion Specifications — _ pod 
a ae | 


eoiee 3 : a a a eee ; ‘ . 
Session population: cme and teachers from local 


s vocational education progras _ 


ny . . ‘,* N, a ~ 
* Session objectives: The objectives for’Appl ication Session A for Vocational. 


A 


Education Personnel are to prove rticipants with an opportunity to: ae: 
@ assess their knowledge of womens, "ard men's participation in the paid 
worR force and in various vocatfasal @qucation programs 
4 é 


. - 
@ review data regarding..women's participation-and status in the paid work 
force and female and male enrollments in'vocational education programs — . 


ra . 


@ consider the relationship between océupational sex segregation in the paid 
‘work force and sex segregation in vocatignal edycation enrollments’ — a 
@ assess their understanding of the provisions of the Title IX régulation 
as they relate to vocational education prégrams ge MG 
@ review the provisions of the Education Amendments ‘0f'1976 related to the 
overcoming of sex discrimination and sex bias in os py 


@ assess their programs related to the implementation of ‘Title IX and the 
. -provisions of the Education Amendments of 1976 \vegarding sex equity in 
vocational education a s 


. Cee J 
e consider some of the possible long-range results or outcomes of efforts 
to ran discrimination and attain sex equity in vocational education 
program - ae - 


Time_required: ‘ Three hours 


Materials needed: 


woos 


For participant use: , : 2 ae 


e "Attaining Sex Equity in Vocational Education: An Introductory Assessment" 
--Vocational Education Worksheet 1] (attached to this session outline) 


@ "Female and Male Participation in the Work Force and in Vocational Train- 
ing Programs: What Are the-Facts?" and accompanying answer sheet, 
* references, and fact sheet--Vocational.Education Worksheets 2, 2A, 2B, and 
2C (attached to.this session outline) 4 ; 


"@ "Sex Discrimination/Sex Equity in Vocational Education: What’ Does the Law Say?" 
and accompanying answer sheet--Vocational Education Worksheets 3 and 3A 
(attached to this session outline) 

é 
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@ "The Education Amendments of 1976: A Summary of Provisions Related 
to Sex Equity in*Vocational Education"--Vocational Education. Informa- 
tion Sheet 4 (attached to thts session outline). 


@ "The Education Amendments of 1976:. Implications of the Sex Equity . 
‘Provisions for Local Vocational Education Programs"--Vocational 
‘ Education Worksheet 5 (attached to this session outline) 


e "The Education Amendments of 1976: Implications of the’ Sex Equity 
Provisions for Local Vocational Education Programs"--Vocational 
Education Information Sheet 5A (attached to this session outline) 


e "Assessing Sex Equity in Vocational Education"--Vocational Education . 
Worksheets 6, 7, and 8 (attached to this session outline) 


For workshop facilitator use: : 


. @ Four sheets of newsprint--headed "Examples," "Easy," "Difficult," and 
"Outcomes" (see section I of this outline): 


e@ Four acetate transparencies: texts attached to'this outline, transparen- 


cies provided by CCSSO project staff (see section II of this outline) 


‘@ Charts (on newsprint, acetate transparency, or chalkboard) of: 


- Objectives for Session A (see sectid 


at AS 


- Women in the Paid Work Force (see Syiga 


I of this out] ine) 


tion I of this outline) 


Facilitators required: Although the session eee be conducted by a single 


person, it is preferable in most cases to ‘share responsibilities among 


several persons (male and female) who possess both subject matter expertise 


and.process skills and who represent racial/ethnic diversity. 


Facilitator*preparation required: 


The facilitator(s) should: 


Pad 


@ review this total session outline and all participant materials 


- 


@ review suggested lecturettes and comments and adapt them to accommodate 
unique group needs or facilitator style: ; 


¢ 


* = "Women and Men in-the Paid Work Force" (see section II of this 
outline) . . . (20 minutes) 
s iscussion points related. to transparencies 1-4 
e section-II of this outline) (20 minutes) 


t 


- "Review of the Provisions of the 1976 
Education Amendments Relevant to Sex Equity. 
in Yocational Education" (30 minutes) 


® prepare charts and newsprint sheets as. indicated above 


. 


Group size:. Flexible | 
é 


Facilities: required: Meeting room to accommodate expected number of participants; 
* moveable tables and chairs will facilitate small group work . : 


Equipment and supp! ies required: Overhead projector;-newsprint, tape, and 
markers; penci!s for each participant | 


Special note to facilitator: This Application Session was designed for vocational 
education adminfstrators, counselors, and teachers on the assumption that 
representatives from all three groups will be attending the sixehour tegShing 
session. That may not be the case.. If representatives from only one‘ or two 
groups attend, the workshop design is still appropriate. However, the 
facilitator will need to make adjustments throughout in groupings for 
activities and exercises used, deleting material specifically.designed for 
the group(s) not represented. Thus, the facilitator should determine be- 
forehand the job roles of the vocational educators who will be present in 
the session by checking registration forms. “If that information is not 
included on the form, the facilitator should: determine job roles of — 
participants:at the very beginning of the session ard make any necessary.. 

~ adjustments. 
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OVERCOMING SEX DISCRIMINATION 
‘AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: 
THE SOCIAL/EDUCATIONAL AND LEGAL CONTEXTS 


a 


i 
. 
+ “APPLECATION SESSTON A FOR VOCATIONAL EDUCATION PERSONNEL 
: \ 
~ - Session Agenda 
I. INTRODUCTTON TIME REQUIRED: 30 MINUTES 
“A. Introduction to Sessions A and B , ( 7 minutes) —_ 


B. Small group activity--"Attaining Sex Equity in 
Vocational Education: An Introductory eae minutes ) 
Cc. Total group processing 5 ihe maECS ee 
II]. THE SOCIAL/EDUCATIONAL CONTEXT OF EQUITY EFFORTS IN 
. VOCATIONAL EDUCATION: FEMALES AND MALES IN THE WORK 
FORCE AND IN VOCATIONAL EDUCATION TIME REQUIRED: 55 MINUTES . 


A. Individual activity--"Female and Male Partici- 
pation in the Work Force and in Vocational 


Training Programs: What Are the Facts?" ( 5 minutes) 
B. Lecturette--"Women and Men in the Paid Work 
Force" (20 minutes) 
» C. Questions anid answers ° 10 minutes) - 
D. Data presentation and structured discussion-- 20 minutes) 
"Sex Segregation in the Work Force and in 
Vocational Education: What are the Relationships?" 
III. BREAK a TIME REQUIRED: 10 MINUTES .. 
_ IV. THE. LEGAL CONTEXT OF* SEX EQUITY EFFORTS IN “ 
VOCATIONAL EDUCATION . TIME REQUIRED: 80 MINUTES 
A. Individual activity--"Title IX and the Education ° , . 


Amendments of 1976: What Does the Law Say?" ( 5 minutes) 
B. Lecturette--"Review of the Provisions of the 
1976 Education Amednemtns Relevant to Sex Equity 
in Vocational Education" (30 minutes) 
_€. Small group discussions-<"Imp] ications of the 
“ Amendments for Local Vocational £ducation 
Programs" (30 minutes) 
D. Individual activity and total group processing-- 
"Assessing Sex Equity in Vocational Education 


Programs" . (15 minutes ) 
V. SUMMARY AND CLOSING | |___TINE REQUIRED: 5 MINUTES 
TOTAL TIME REQUIRED: 180 MINUTES 
a a 
a es 
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- For facilitator use: 4 


INTRODUCT 1 UN . a ’ TIME REQUIRED: 30 MINUTES 


(A) Introduction to Application Sessions 4 
A and B for Vocational Education Personne] _({ 7 minutes) 
(B) Small group activity--"Attaining Sex 7 ms 
Equity in Vocational Education: An 
_ Introductory Assessment" (10 minutes) 
(C) Total group processing (13 minutes) _ 


Purposes | one the LI aLEAS * 
q 
The purposes of this activity. are: 


‘@ to introduce the session facilitators 


e to provide participants with un overview of Apovication Sessions A” 
» ag B for Vacati1ona] Education: ‘Personnel af 


@ to cather data on participants’ experiences in implementing Title IX, 
and achieving sex equity - 3 , , 


Materials needed: 


For participant use: a 


. 


e "Attaining Sex Equity in Vocational Education: An Introductory 
Assessment"--Vocational Education Worksheet . 


Y 


e Chart fnewsorint, chaikboard, or acetate transparency) listing 
objectives for Session A; 


iijateg ele Gay seceiss A . 


-@ to assess our knowledge of women's and men's participation. 
in the paid work .force and in various vocational education 
programs . ; 


e tod review data regarding women's participation and status 

in the paid work force and female and male enrol |ments in 

va vocational education programs 7 
@ to consider the relationship between occupational s€x ~ 

segregation in the paid work force and sex segregation in 

vocational education enrollments : 


@ to assess our understanding of the provisions of the Title IX 
°“*vegulation as they relate to vocdtional education programs. 


“@ to review the provisions of the Education Amendments of” 1976 
related to the overconing oF Sex “Grscriminat ton and sex bias 
in education 


e to assess our progress related to the implementation of Title IX 
and the provisions of the Education Amendments of 1976 regarding 
sex equity in vocational education 


Se 


4 


e 


iy) 
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- . : & : . 

e to consider some of the possible long-range results or outcomes ¢. « 2 

of efforts to eliminate discrimination and attain sex equity 
in vocationa) education programs 


-@ Four sheets of newsprint: one labeled "Examples," another labeled 
"Easy." the third labeled "Difficult," ang the fourth labeled 
"Outcomes" 


Facilitator preparation required: LC 
> _ The facilitator should: 


e thoroughly review this total session outline and-all participant 
materials . 


nN 
‘ 


e prepare chart and sheets of newsprint as indicated aboye 


° 7 \ : « BN 


Procedure: + 
A. Introduction to Sessions A and B . ( 7 minutes) 


The facilitator should begin by determining that all participants are 
in the correct Applicaticn Session--that they are teachers, counselors, or 
. administrators in vocational education programs, or that they have elected 
to focus on vocational education during the workshop. Next’, the facilita- 
tor should: describe the purpose and forinat of the Application Sessions by > 
making the follawing points: | rd 
@ These Applications Sessions are desiqned to provide participants 
‘3 with tne opportunity to work with others in the field of’ vocatjonal 
education. Ouring these sessions, participants will be exploring 
issues related to the implementation of Title #X and the achievement 
. ‘of sex equity in local vocational education policies, programs, and 
practices. : 


A 
{ 


‘, gt There will be two three-hour Applications Sessions conducted for voca- 
tional education personnel.- These are, sequential, not interchangeable. 
It is important that participants attend botn pplication essions 
designed for -thear group. , . 


At this time the facilitator should take a moment to ihtroduce hersel f/ 
; himself and any other facilitators. She/he should discuss briefly ‘past | 
' ‘involvement with, issues of Title IX/sex equity related to vocational 
education. Necessary housexeeping information--such as location of restrooms, 
availability of refreshments--should be provided, and participant materials 
should be distributed at this time. ‘ 


The facilitator should then begin to establish a frame of reference 
for the Application Sessions A and B, by comments similar to the following: 

iA . . * 

"In the 4crst two sesscens of the workshop, we considered the Legak and 

social/educational gentexts for Tithe IX, and we reviewed some of-the spectfic 
requirements of the rcqulation to cmplement Title IX. We worked .to assess 
and refine our skikes at envisioning various aspects of education as they might 
appear if they were sree from discrimination and stereotyping, at idente fying 
vigkations of Title IX rcquinments, and at formulating the kinds of actions 
wh deh might be taker to correct discrimination and to remedy «ts effects. 
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4 prepare them to <ulfi 


' “a 
"In these tuo Appliedtion Sessions for vocational education personnel, 
we wll be focusing again on these areas, this time with the goal of extend- 
4ng ard applying our earlier Learnings to our oun particular responsibilities 
as vocational educators. During the first session we will be EOetE NGS 


the sociat/educational context of the concern Cine. 


Of Sex a on and the achievement of 


Our Aedsponsibilities as vocational educators for the PLOVASLON 
of nondescriminatory and equitable educational services to 
. Students are ccubarky critical because of the nature of 
the services we provide.’ More than any other group of educators, 
we are directly respensible for. providing owr students with the 
- Skies they will need\to survive as adults, skills which will 
£ adult work “noles within the paid Labor 
Our efforts for the elimination of sex 
achievement of sex equity in vocational 


force and in the home. 
discrimination and th 


education have as potential, outcomes not only increased equality 
of educational cpportunity for individual students but also the } 
more equitable distribution of access and benefits within the 
paid labor force and other societal institutions. , 


» 


Like other educators, we are responsible for ensuring that our 
programs, policies, and progedures are in compliance with Title 
IX requirements for nondis@rimination on the basis of Sex. 
Undike other educators, we are also affected by the provisions 
of the Education Amendments of 1976 which ‘have as one of their 


. purposes the overcoming of Sex discrimination and. sex bias in 


vocational education programs. These Amendments not only. 
mandate various programs related to this purpose (programs which 
may afso assist us in implementing Title IX: :equirxements), they , 
also establish potential *ources of support Sor our efforts in 
this area. 


During the second session, we mill be working to: 


Z that we can take to eliminate sex discrtm- _ 


tnation and attain sex equity and develop cmt action plans. 
to dmplement some of these steps in cur cum programs. 


After completing such general introductory comments, the facilitator 
should then ‘display the chart of objectives for Session A and review them. 
with participants. This might be accomplished through comments such as 
the following: a 


l 
‘3 


"Before we move into the first activity of the Session, Let's take a 
_+ moment Lo review our Sspeccfie objectives for the first session. I've said 
4 generally that we would be considering the sociat/educational and Legal 
contexts for the elimination of sex discrimination in vocational education. 
More Specifically we will be: 


"@ checking our knowedge of woken's and men's participation in the 
paid work force and in various vocational education programs 
is, i 


@ reviewing data regarding women's participation and status in the 
patd work force’and female and make enrollments in vocational 
education programs : — 


e considering the relationship between decupational. segregation ; 
in the paid work force and sex segregation in vocational education 
enroLlments . . 


@ checking our understanding of the provisions of the Tithe IX 
 Aegukation as they nelate to vocationdt education prograns 


-@ reviewing the provisions of the Education Amendments of 1976 
"| elated to the overcoming of sex discrimination and sex bias in . 
vocational education CS : . 


@ assessing out oun progress rckated to the ampLementation of 
‘Tetle IX and the provisions of the Education Amendments rekated 
fo sex equtty tn vocational education - » © | 


@ considering some of the possible Long-range results or outcomes of 
efforts to eliminate sex discrimination and attain sex equity in 
vocational education programs — 


"We with -be accompydshing these objectives in a variety of ways. . We will 
be working in indivi assessment activities, in small discussion groups 
(Sometimes in mixed ‘gps of administrators, counselors, and teachers; 
sometimes in dingle-role groups composed of persons with the same pio fessional 
noke as our oun), <n total group discussions, and in several brie§ Lecture 
sctuatcons." 


Before moving into the next activity. the facilitator should provide time 
for participants to ask questions regarding the objectives for Session A or 
the general direction of the Application Sessions. 

B. Small “group activity :-"Attaining 2x Equity in Vocational 
- Education: An Introductory Assessment" _ (10 minutes) 


The facilitator should introduce this first activity by explaining that 
it is a small group discussion: activity designed to accomplish two pucposes: 


@ to encourage participants to qet acquainted with one another 
and to begin to share their own experiences and perceptions 
related to issues of nondiscrimination and sex equity in vocational 
education 7 wane 

@ to permit the session facilitator(s) to gain information about the 
experiences and concerns of the participants which can enable 
her/him to address their needs during the session activities 

<) “s 
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Before begThning the actual activity, the facilitator may wish to ask 
for a show of hands in the total group as to how many participants are 
administrators, how many are teachers, how many are counselors, and how 
many have some other role in vocational education programs. If there are 
approximately equal numbers of persons from each of the three major groups, 
the facilitator should ask participants to form groups of three persons each, 
with one administrator, one teacher, and one counselor in each group. Where 
participants are not evenly distributed wi'thin these three roles (as is - 
likely to be true in most cases), the facilitator should’ask: them to form 
groups of three, making sure -when possible that there are at least two 


* 


u 


different roles represented in the group. is 


.Once participants have formed smal] groups, the facilitator should ask 
them.to make sure that they each have a copy of Worksheet 1, "Attaining Sex . 
Equity in Vocational Education: An Introductory Assessment." She/he should 
ask participants to take.a few moments to look over the questions individu- 
ally, and then to discuss each question in their small groups. articipants 
should be reminded to introduce themselves .to the others in the 


before discussing the worksheet. They should tell.the group: (1)\y 
are, (2) where they"re from, (3) what their responsibilities are. 
education, and (4) why they are attending the workshop. - The fae/itator may 
also find it useful to read through the worksheet with the total group, pro- 
viding any clarifying remarks necessary. She/he should remind participants ° 
to make note of their own and others’ responses on the worksheet. 


Participants should be provided approximately ten minutes for their 
small group discussions. During this time, the facilitatur(s) should 
move from group to group in order to identify any issues which should be 
dealt with in processing this activity or in later session activities. 
(She/he should avoid being drawn into the group discussions during this 
observation.) - 


C. Total group processing a . (13 minutes) 


After approximately tén minutes of small group discussion or when 
facilitators feel that the discussions have dwindled or moved on to | 
topics outside the scope of the activity) the facilitators should post 
the empty newsprint sheets headed "Examples," "Easy," "Difficult," and 
"Outcomes" and call the small groups together to discuss their responses 
to the questions. ; : , 

If the facilitator feels that participants. have had difficulty with 
the questions, she/he may wish to open the discussion with the first 
question on the worksheet, reviewing possible answers with participants 
while encouraginy them to be as specific as possible in their comments. 

The facilitator may wish to remind partictpants of the discussion and 
activity related to vehicles of sex bias in education which were included 
in Generic Session Qne ana to ask them for examples of,each of the vehicles 
as they might be manifest in vocational education. After several items 
have been mentioned and recorded on the "Examples" néwsprint, the facili- 
tator should then ask participants how easy or difficult each of these 

is to overcome and why, and record the responses gm the appropriate | 
newsprint sheet. ; : 


If participants seem to, have had no difficulty with the questions 
during the small group discussions, the facilj.tator may wish to move 


ahs 


a oo. 
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directly into the "Easy" and "Difficult" discussion with the large group. 
In this case, the facilitator should help participants to examine 
similarities and differences. in their responses--whether the "Difficult" 
responses share common elements; whether any responses appear on both: 
the “Easy” and Difficult" lists,.etc.. Before beginning discussion of the 
final question on the worksheet, the facilitator should remind partici- 
Pants that they will be going over manifestations of sex bias and dis- 
crimination in vocational education and strategies for their elimination 
in some detail, during Application Session B.- 


Participants may find the final question on the worksheet (the 
question regarding outcomes of the attainment of sex equity) difficult 
to understand or to respond to.. Those who are uncertain of the issues 


_ Involved may respond with such answers as "We'll be in compliance with 


the law," or they may_even question whether the results of Title IX 


‘implementation may not be to force students into courses in which they 


are not interested. Others may focus on, more immediate regilts such ‘ 
as reallocation of facilities or modi fication of curriculum. If some 
participants do not suggest~that the important results of sex equity 
efforts in vocational education will be to-.decrease sex segregation 

in the paid work force, to prepare women for better paying jobs, and 

to free both women and men: to’develop a full range of abilities and 
$kiils which can help them to function both in the paid work force and 
in the home, the facilitator should gradually raise these, points in 
order to provide a transition to the next activity. The facilitator 
should’ conclude the discussion by explaining to participants that 


‘during the remainder of Session A-they should keep in mind t e question 


of outcomes and results as they move through activities and information 
related to: \ 
~ 3 sy 


@ the participation of women aad men in the paid work force and — 
in vocational education 
@ the legal requirements for nondiscrimination and sex equity 

in vocational, education 


Possible outcomes and results of sex equity efforts in vocational 
education will be suggested at various points in Session A. 


‘The facilitator may find it useful to leave’the newsprint sheets 
displayed for reference throughout the Session. If the Sheets are 
removed at some point, the facilitator should be sure to retain them 
for use by participants later in Application Session B. 


II]. THE/SOCIAL/ EDUCATIONAL RAGES AND MALES TN “ TIME REQUIRED: 55 MINUTES 
IN VOCATIONAL EDUCATION: FEM S D MALES IN -_ 
THE WORK FORCE AND IN VOCATIONAL E 
- (A) Individual activity--"Femalés and Males in - 
the Paid Work Force and in Vocational Education: ( 5 minutes) 
What Are the Facts?" 
(B) Lecturette--"Women and Men in the Paid Work Force"(20 minutes) 
'- (€) Questions and answers (10 minutes) 


(D) Data presentation and structured discussion--_ 
"Sex Segregation in the Work Force and in Votca- 


Efonal Education: What are the Relationships?" . (20 minutes ) 
Purposes | = _the activity: — | 


The purposes of this activity are: 


@ to provide participants with an opportunity to assess their knowl-> 
edge of natterns of female and male participation in the paid 
work force and in vocational education programs 
vo: | : 
@ to review with participants data regarding the participation and 
status of females and males in the paid work force 


@ to provide participants an opportunity to consider relationships 
between occupational sex Segregatiagn in the paid work force and 
sex segregation in vocational education enrollment patterns 


Materials needed: 


For participant use: ¥ ; , 


\ ae | 
@ "Female and Male Participation in the Paid Work Force and in Voca- 
" tional Education Programs: What ahe the Facts?"--Vocational , 
- Education Worksheet 2 : 


@ "Female and Male Participation in the Paid Work Force and in Voca- 
tional Education Prdgrams: What .Are the Facts?" (answer sheet, . ‘ 
references, and fact sheets )--Vocational Education Worksheets 2A, 
2B, and 2C 7 

For facilitator use: : 


<4 e Vocational Education Transparencies (text attached to this session 
outline): 1 ~ 4, overhead projector 


Facilitator Preparation required: 


@ thoroughly review this total eessiun outline and all participant 
materials 


@ review suggested lecturette an adapt if to accommodate un ique 
., group needs and facilitator style : 


@ review transparencies and prepare discussion points related to each 
, oe, Ae . — 
@ ensure availability of transparencies and projector 
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Women's :Partbcipabion: in the Paid Work Force 


@ prepare chart on "Women in the Paid Work Force" * 


‘ Log 
{ na 
\ 


Women in the Paid Work Farce 


| 


e Women are entering ni paid work force at ever increasing rates. 
"@ an rates of entry into the paid work force are character- 
ee: of all groups of women, regardless of és 


v 


- race or ethnicity 


_ age < . . a 
- marital status r 
* maternal status ~ ‘ 


@ The number af years that the ecrege woman can expect to be in the , 


pete work force is increasing: a 


Women's ee in the Paid Work Force 


a 


@ Women yorker tend to be concentrated in a limited number of 
Tow- a "women's" occupations. Pa 


@ Women darn less than men earn when. they are employed in the 
same ogcupational categories. 


@ Women th the paid work ‘force are more “likely than men to be 
unemployed. ; ‘ 


@ Two- thirds of women in the paid work force wdrk,outside the 
home*due to economic need. V3) \y 


a 
igher ies of participation 
n. 


Minority poner in. n_in.the 1e Paid Work Force 


e Minories women have historically ha 
in the paid work force than white wa 


e@ The current rates of: ‘work force par eatin by minority women 
vary among different racial-ethnic i 


e Minority women with children are morg@ Yikely to work for pay 
Outside the home than are a women. 
ee 


occupations in our society. 


@ Minority women have the lowest avera incomes of all workers. 
P | d 
“e Minority women have the highest unemtif loyment rates of any group 
in the paid work force. i“ 
~~ oe ) 
e Minority women are more likely thangwhite women to be in the paid 
work force as a result of ecohomic Heed. 


hee 
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A. Individual activity--"Females and Males in the Paid 
Work Force and in Vocational Education: What Are 
the Facts?" - 7 (.5 minutes) - . 


The activities in Section II are designed to involve ‘participants 
in the consideration of the social/educational context of efforts to. 
eliminate sex discrimination and to attain sex equity in-vocational --~ ‘ 


education. The~s&ction begins with an individual activity during which 


participants check their knowledge of the facts regarding female and male - 
participation’ in the paid work force and in vocational education; it . 

moves through a lecturette which presents data pecaa ig eons and 

men's work force participation, against which.participants can consider 

their responses to the individual quiz; and it conctudes with a data 

presentation and structured discussion during which participants assess 

possible relationships between data regarding occupational Sex segregation E 
in the paid work force and data regarding female and male enrolments in , 


various vocational education programs. 4 
The section and the opening individual activity mayebe introduced " 

with comments similar to those suggested below. (The facilitator should ” 

adapt this lead-in so that tt-follows from-the total group atecusien ~ 


which concluded the preceding activity.) 
uauectel comments : 


"We have begun to consider possible results or outcomes of efforts to” 


. ebiminate sex discrimination and to achieve sex equity in vocational. 


education in. the férst workslieet and in our group discussion. ‘Because = 

most of us are so absorbed in our day-to-day responsibilities, of deliver- 3s 

ing Skills to our students on of implementing speci{ic programs in our oum ; 
particular institutions, it 48 often difficult’ for us to keep in-mind the ~ 
Long-range outcomes of our efforts or of Mocationab education programs in . 

general. When we think of outcomes, tent to think of particular students 

and their achievements, or of maintatning funding Levels for our programs. 

These are indeed important outewmes. Tf we are to comprehend fully the 


significance of efforts to eliminate sex discrimination in out cum programs, 


however, we must consider these programs in thetr Larger context--the way — 
OWN vocational education programs and others across the nation affect ' 7 oa 
étudents' participation am the wortd of work and in society at Large. 


"Because vocational education programs function as a direct Link between - 
education and the world of work, any aanee An one will necessitate or result 
4n @ change in the other. In the first Generic Session of the workshop, we 
ddentified women's increasing participation in the paid work force as one of 
the social changes to which our. education institutions must xéspond, . As 
vocational educators we're particularly affected by this change, and partic- 
ularky responsibile for meeting the needs which it creates for both women 


and men. vocational educators, we need to consider the outcomes on results 
of our effo to eliminate sex discrimination and to provide equity in our 
programs 4n terms of the effects they may have-upon patterts of women's and . 


men's participation in the paid work force and in other BOE Anstitutions . 


‘ Rois : ~~ 
_- dg. 2 


“ 


- oN 
a “a chance to assess your knowledge. T§ each of us ts to evatuate and respond 


. 


. . s 


"Begore we think further about the changes which may result grom our 
egforts for nondiscrimnation and equity, it is usedul to review what we 
know about present patterns of work force participation by females and 
mates, and what we know about the participation of females and males in 
vocational education programs. Ina few moments, we udle Aevieur some 
of the regent data in these areas; before we do, we would Like to give You 


esgectively Co pressures: for change, we will need to make certain that we 
‘understand the present situation, that our image of the present 4s con- 
sistent with the reakity. (As you will hear in a few moments, changes 
Mie occurring s0 raptdly that even the Department of Labor is constantly * 
revising its predictions. } _ % 5 
"Tn your materials, each of you shoutd have a copy af Worksheet 2, 
Females and Males in the Paid Work Foree and in Vocational’ Education: What. 
Arey thie Fagts? This worksheet will help you tu evakuate the accuracy of 
yoursin formation in these areas. VYou!22 note that you we asked to read 
cach{atatemeny and to select the alternative which you befieve best supplies 


’ the mess.urg ingounation.¢ Please work individually for about five minutes; 


4§ you fincsh earty, you may wish to review your’ answers." 
gee mS Q 


: . ° “a ta . 
When participants have-completed their worksheets, the facilitator 


— should indicate that the answers.to.the questions will be covered during 
‘the lecturette t& follow; she/he should ask participahts to listen for the 


correct answers during the lecturette and to hold discussion of any of them 
until after the lecturette has been completed. She/He may find it useful to 
obtain from the group a general indication-of how certain or uncertain 


participants feel about their answers. 


“ 


by tecturette-- "Women and Men in the Paid Work Force” ° (20 minutes) ~ 
8 : . ' 
The purpose of this lecturette is to review with participants some basic 
data regarding the participation of women in the paid -work force and their 
status relative to that of male workers. It is designed to place the infor- 
mation provided in Worksheet 2-in a context which should help participants | 
to determine the significance of this information for their own professional 
responsibilities. : 
y ry . . 
Before beginning the lecturette, the facilitator should prepare to dig-” : 
play the chart-on "Women in the Paid Work Force." -If the chart is presented — 
y means of a transparency and overhead projectar. the facilitator,Should - 


b 
 % age the transparency w@th an opaque sheet and reveal each statement only as 
a ; 


t 


t is covered in the Jecturette. If the chart is presented ort newsprint, the 
facilitator may fold the bottom of the sheet upward and tape it lightly to 
cover those statements which have not yef been introduced. It 4 ther ‘case 
the tacilitator should begin with only the first statement visible, and expose 
others ta view at the appropriate: points in the“tecturette. (The facilitator 
Should note that’the Suggested lecturette provided below includes statistical 
information to support each point. The information provided is deta'Ned; the 
facilitator may use it selectively, abridging or emphasizing certain points 
according to the apparent-needs of the group. } 


~ 


@ 
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i eae lecturette: 

"We counted Rake now €o condcder- the 484ues naised in yeu worksheet 
tr greater defact, We are going to reviav some of the basighjata which 
desoribe women’ s present particcpation in the patd work fordy’ and- their 
status in retation to that of make workers. Thes review shald serve 


cutee MASOT PUNPOSLS: 


@ it showed enable us to understand some of the seek conditions 
which have given rise to concern for the elimination of 4ex 

_ discrimination and the achievement of sex equity in. vocational 
education tg hy a8 : 


‘@ <t shoutd hefy us te understand the’ needs og our students, female 
and male, gor vocationat education which can enable them to 
partic (pate eggectovety in the work jane as ih, exists today and 
i& Cckely te excst tn the future 


eit shoud help us to identify the baseline conditions from which 
we may evakuate> some of the lang-range results or outcomes of 
out efforts fo eliminate BES CIELO on and bias and to anes 
sex equity tn our a 


“ye well loch inst at a number of eae: zations canine the. 
partictpation and status of women 4h general, and second at some of the ° 
particular cnformation regarding women from “racial - ethnic mnortty groups. 


"Wwe week be nov cewing a lot of xngounation in a very Short tame. 
Listen gor the major points; don't worry abcut making note of all the 
figures. We well be gollasorg the marcor points on the chart you see 
displayed. Each of you will receive a fact sheet AUMMANL ZANG the data 
after the Cecturette s Compre ren, 


Women’ & Particrpatcon < Che athe, Paid Weth Foxee 
e Women Ue entering the saitid work force at steadily increasing rates. 


"Sinee the turn of the century, women have been entering the paid work 
force at steadily <nereasiny rates and this trend <8 expected to continue. 
In 1900 women constituted onky’ 20. percent of the paid work: force an thts. 
country; oy 1940 this jcgure was 29 percent. By 1960, women made-up 
33 perpent 96 the paid Labor force; by 1970 this figure had c£unbed to 
38 percent.’ Today, 41 percent of the patd-labor force in the U.S. 4% 
female. It <3 fatercestiiq to nete that the U.S. Department of Labor 
forecasts mace as recentéy as three years ago did not predict that this 
a pertcen€ fequre deuld be seams od etch 1yE5 2 


"TE women’ § cortry aatee the macd work sonee vontinues to ancrease at. 
(ts resent mite, women iP? lomphisa 62 mgt ent of the patd'worak force 
bu the tusn of the sentidur, Jy nit befor. 2 Ag ve “mentioned during «the 
hinst Conetée Sesacon, Poo Csasberg, Cece ‘of tice National Commission of 
Manpower Poteey, has stated that the & by womet into the patd Labor 
ferce is ‘the scnge e mest outstanding phenremcnon vf owt rentury,' & phenom- 
enon which has ‘fang cain imp fications which are abaplately unchartable .*4 


. 


Ut. 


An. 
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"Tnereaseny tates uf entry Orta the paid work force are chanacter- 
4stic of atl groups of women Cr our soccety, regardless of: 


Raecade et ethane neu t members Irep--Womehn of alk ractae-ethnie 
GrOKNS On Pde data are avackable (white, Black, Hispanic, Adian, * 

~ ard Natove Ametccans} are entering the paid work force at incereads- 
wg tates.” (There are, however, historical and contemvonary differ- 
ences tcacvidata the partrecpacion of women of these groups in the 
paid abort force. We well review some of these differences when we 
cons idér the special éssucs related to minority women. } 
Age-- Fo kty ue petocnd of 222 women between 18 and 64 years of age. 
aie en the rad work foree. In. every age group between ages 18 and ! 
54, at least 56 percent of abe women 5 in the paid Labor force. 
Only aater the age ca 55 does women's Labor force participation drop 
befow 50 percent. For ab groups. of women aae 16 through 54. Labor 
force partic fpaéton wates im been consistently ANCALASLNG 


Manrctat siatis--Three- Ségths. of ak& women who are in the paid work 
fotee are martéed and Civaig’ with their husbands; more than one- §L6th 
have never been marviied; and near’ fy. une-fisth are widowed, divorced, 
or Separated grum the dr husbands.7? According to a recent De antment 
08 Labot survey, both husbands and wives are working in ne hats 
(47.7 percent} of the Natcon’s marriages. The survey concludes that 

ithe concept of a fancly where the husband «4 the onty breadwinner and 
the tacac c8 “a komemaker cut of the Laber force. ‘ aes not represent. 
the a American Sauncly of the meddie 1970's,! 

Made mia a fats -Ag theugh the presence cr absence Of - ween in the 
home dees ayneed a yomaus's partic¢pation tm the patd Labor force, 

more ard mere metnens arc wanking gor pau outside the home. The number 
og werkdng mothe has Crepled s.uice 1950. There were 14 miklion women, 
with eieedren under 18 in the paid work force in 1975, This figure 
homresonts 47 neroont of 2h women with chcldren under 18, and 4t re- 
sC0ckS ar cnencase ef 4,5 m&blcen sénee 1955.9 Aéthough mothers of 

ee bdtat oad’ dears os age nave the towest aber foree partite (pa- 
idan sare af cain group of mothers, trecr partiedpation 4s also ANCE AS ~ 
tag ata gagter tate Sean any echet aacup. Teday, 39 percent of atl 
mo then’s wcth et en winder Gare tn tne pacd work saace. 


@ The ede S YCUTS that the average woman can eS to poncicipate 


an 


. othe paui wor jorce (8 ineneasing. j 


4 "The cavekagr found womaat taclant ear, curtcacpate 22.9 years of patd em 


ployment. [4 sho vorca single, she wike werk for pay outside her home 

for 40 pears; 64 Sho maces but hase citddian, sne ache cork gor 3d 
years. Tre average voung woman wnv nas children oan expeedt te work gor 
between 15 umd 75 years, derending on the number cs children tiat she has.11 


Women's Status an fhe Para Soak Force 
‘@ Women tend ie ‘Dy Co te a wt at ae Se ie HELI fe ee vomen 8 ‘ 
occupations," » mes’ ¢ wee the te oe aa aen ng than. those 
occupations oO. ane or aris -redominage. * : 
eles q ob : 
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"Neatey 70 percent of al€ women working gor pay are employed in three 
P  vecupadtconad’ yqAcups: cle rtceal occupations (which empLoy 35 percent of abe 
women woke ts}, setecee vecupatcons {which empfuy 18 peacent), and pro- 
besscona? and tecnrdare oteupattens (which employ 15 percent). In contrast, 
oney 50 pereund oa che men cn the pacd labor force are employed in the three, 
occupatcome’ cateqetovs whcch employ the Cargest numbers of men: skilled 
crags (in whcen 27 vercent of dee male workers are employed), professional 
and technica’ oecupations (which employ 14 percent), and managertal occupa- 
Coons (wheeh ompey I4 perteent. £2 
"Tw covrmatcoons cH wheck women predommate typicatly pay Lower wages 
Chan these ot aehkceda men predemmate. Let us tovk again at the three oecupa- 
Cronad categetcesswhion employ the largest numbers of men and women, and at 
ek due rage yeartu creome whieh semales and mates employed in these oceupa- 
tees Ube aera a | : 
"emer emetoucd or clerical oceupations eatned an average °3 $6,827 
choTOfF, Women working as service workers evured an average of $5,046 
fr F974, cord women employed tr progesséional and techncoal occupations earned 
ai weraae of 290570 mts same year. : 
Men emicyed as skeeleds cragts workers had ain average yearly income 
Of STL, O78 cn 1974. Mev working én progessconat and technical occupations 
oi thes same ‘near carned an aderage of $14,873 while men employed as manag- 
UTS Cal teeta of $15,425, 13 hen we consider abe groups of workers 
fogs thet, we send that sor every dollar erred by make workers, females 
WOU TS hUp aes, 


"One explanatcan <rneguentey offered for the difserences <n pay between 
frese cocuvacconal categonrnces «s that diggsereant anounts of educational prep- 
UTED Ge Pe ed aye ee, It <8 emportart to note, however, that in 
1974, the meccanr crcome earned by women workers with guur years of college 
was ress Chan the madéan qucome of men who had completed etght years of 
vey F eying! s , 

COOMERA TT SOMO, an ; 


"Ancthet exmtanaticon offered for cncome differences 45 that women in 
the tabeor gotce are mere taheéu than men to be emp£oyed on a part-time basis. 
Hawevet, wher oney year-round full -time workers are considered, the median 
cacome vg, demales tn 1974 Was 36,772, Pele the median income of makes was 
SET, 835, !: . 


@domer edt lors than mer even when they are employed in the same 
CPU FONG ALCOR EG ee ae 
eee | . 
Mn sti tees betucen the evurenas ch wemen and men employed <n the 
sume erouefcona® qheups ace cleus trated on Transparency 1." - 


The facititator should display the transparency at this point, perhaps 
reading to participants selected figures from the far right column if 
visibility is difficult. _ 

“Vom tite mete chu Che tranaraty Os Peast for néifeun Laborers, where 
men's catncnes eccerdvd women's by onty 38.3 percent in 1974. The disparity 

- e€s greatest for sales workes, where tne average earnings of men exceeded . 
these ef women by 12.3 percent. Such differences may be explained by two 
Rite forts: ae 


~ pee « . 
_ avi 


e Even when males and females arnemployed in the same occupational 

_ categories, condiderable sex seDregecion exists din the jobs within 
those categories. For example, femele sales workers predominate in 
nelack sates fobs, while mates predominate in the higher paying 

" andustrial and wholesale areas. a ~ 


~ 


" @ Women workers are paid Less than male workers for performing the 
same job. . ‘ 


e 


e Women in the paid Labor force are mone Likely than mates to be unemployed. 


"In 1975 the unempl oumesrt nate for women (ts 9.3 percents for males 
the §igure was 7.9. percent./o - | 


— "Two-thoktts of the women who work outside the home do 40 out of ecenom- 
co™need. — Seven aut of every ten women workers (68 percent) Support them- — 
sekves or their families, on they supplement their husband's Low income. 

_ Forty two percent of all women workers have no husband present. Of¢ the 
marrced woren workers width a husband present, twenty-six percent are 
supplementing husband's Lncomes which are beLow $9,999, !7 , = 


“1 


"0§ partialar concern in this category are the women who head gamibses. 
Today, one out of every eight families in the U.S. is headed by a -femate. 
According to one recent prediction, fowr out of ten young women now in high 
School wile become oeads og fanckies; they will be the sole support of them- 
selves and mes chitdien.!? 


Minonréty Women it the Patd Work Force 5) 


"The jencrnatizations and figures we've just necewed axe based on ingor- 
mation regarding alf women in the patd work force tn this country. It is 
amportant that we remember, however, that both the historica’ and contempor- 
ary expertences of women- it the pacd work force disser according to their 
naciak-etnnic backgreund. i 


12 ds ats Umportant that we recognize that the minertty woman faces a 
-double bind in the fob marhet--she is both a member Of a Aactal-ethiie minor- 
aty group and a female. Most c§ us today are familiar with ingernmation re- 
garding the concentration of minority workers in Luwer paying posttions, the 
hégher unemployment rates of ménority workers, etc. Many of us may not real- 
4zé the extent to which the minority female worker is afsected by both her 
Sex and her racial-ethnic minority status. 


“7 . ° e ad . ° Pid 
@ In the past, minority women have had much higher rates of participation 
tn the paat work . 


once than _wnete women, 


* "Although the 1975 Pabor force participation rate of ndnenity women was 
onty slightly higher than that of nonminority women (56 nercent vf ak niner- 
4ty women between ages 18 and 64 were in the paid abort force, as compared 
_ fo 54 percent of all nonminonity women in this dee gravure), minority females 
have had much higher participation rates than nenminoritu females in the pas 
In 1948, the representation of mirority women in the pact work force ngs 
about hal§ again as high as the representation of nonminotity fenatles.*' Black - 
women have the longest histor of work force pactcaggetion of any gto of 
women. Th 1890 census showed gn employment rate for Black women mone thar 
twice the” rate of white women. 2  & 
@ ‘ -1l4d. 


t.24 


@ The current rates yf Labor force participation by minority women vary 
\ "among dcdgerent raccal-ethnic groups. 
Black women: In 1974 Black women accounted for 11 percent of the to ad 
population of women in the U. S. and for 13 percent of al women in the 
patd work goree. Today, the labor force participation rates of Black 
.women exceed those of white women in all age groups above 25 years. 
(Afthough Black women, Like women of all ractal-ethnic groups, are 
entering the paid work force at increasing rates, the increase for them 
is £ess dramatic as a result of their high participation nates in the 
past, }23 = _ 
Higparce women: Tn 1972 the work force participation nates for Hispanic 
women were below those of both Black and white women. Work forre 
participation nates differ, however, within the various Hispanic groupa. 
The work force participation rates of Cuban women are slightly higher 
than those of etther Black on white women, while those of Mexican 
Amencean and Puerto Rican women were Lower than those of either Blac. 


* 


on white women, 24 8 - 


Asian American women: Japanese, Chinese, and Pilipino women are 
entering the racd work force at rapid nates. A maserity of Asan 
American samelicds today have tuo wage earners. 25 


Native American women? According to 1970 census data, 35 percent of 
erican naan women ate in the paid Labor force, as are 29 percent 
“og all Aleut and Eskimo women, 26 a, 


rs 


« i * : 
@ Minority women with children are more Likely to work for pay outside 


the home Chui nonmatertity women with children. 
et a th A rr 


"Sixty-one percent of minority women with children ages 6 to 17 years 
were in the pacd work forare in 1974, as compared with-53 percent of non- 
minority women in this category. Fifty-two percent of minority women with 

Xdren under & were empRoyed, as compared to 34 percent of comparable non- 
minority women." 27° . ‘ 


e Minorcty WUme tend to be concentrated in the Lower paycng occupations 
An OUN socredry, { 


_ "Ménordty women ane ceas Likely than white women to hold white collar 
jobs and more Likeky to be tw ecther service or ‘blue cokkanr jobs. The ’ 
proportion of minority women employed in chericak work is Ancreasing over 
tame, however, while the rroportion employed in private household work is 
deckining." . 28 . ‘ | . 


@ Mtnorcty women have the Lowest average dncomés cf all workers. 


"In 1973, the average yearky income of white males and females and minority _— 
makes and femaves employed in a full-tim® year-round basis was as follows: 29 


white males $11,633 
minority mal eg 8,363 
white fsemales 6,544 _ 


mnority females 5,772 


Q : S ‘ar 


a 
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- 


d 


ing to note that when education is held constant, the income 


differential bekveen minority and nonminority women workers ds eliminated, °? 
@ Minority /Kemales have the highest unemp£o An 
the parc R s0OrCRe 


"In -1974, unemployment rates by nace and sex were as folLows:3! 


white males ° Tee percent 
white females, r . 8.6 percent 
minority males eri percent " 
enone ty females ‘ 14.0 percent 


@ Mnortty women are more Likely than white women to _bé in the paid 6 
work force as a result of economec need. - j 
"0% the more than 2 méklion minority women in the paid work force, almost 
two-thirds (63 percent) have husbands usith incomes of 2204s than $10,0@) a yeas 
(For white women in the, Labor force, the comparable figure is 43 per 532 
Nearly one in three minority fameligs 48 headed by a woman, who is the sole 
support of herself and her famify."5 


C. Questions and answers, - (10 minutes), .. 


After presenting the data outlined above,.the facilitator should provide 
Participants an opportunity to ask questions on the data presented to this 
point. She/he should use this time in order to clarify information provided 
in the lecturette as needs are identified by participants, and to assist 
participants in «considering: . 


“e@ some of the questions frequently asked to “explain" 
differential work force participation patterns by 
women and men 


e the implications of the data presented in the lecturette 
for vocational educators and students 7 

If the participants do not ask questions regarding explanations for the 
data presented, the facilitator may wish to pose several such questions for 
discussion by the total group, or to present several of these questions and 
appropriate answers in modified lecturette form. (Because of the length of 
the preceding lecturette, the facilitator should make every effort to keep | 
the group as actively involved in a question/answer process as possible.) 
In most -qroups a discussion of such questions can help participants to 
articulate whatever reservations they may have regarding the data presented 
and, it serves to model responses that participants may find useful in dis- 
cussing. the issues with colleagues and/or students. Several sample questions 
and responses of. this sort are outlined below. 
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Sample questions and answers: ° 


e "Is therc ear ty any problem? .Don't women have it better today than 
they've ever had it? ~~ 
SE ; 
 , "Burtng the past few years we've seen many examples cf '{4rsts’ for 
women-- the gc1st women commercial pilots, the first women coak miners, the 
§{rst pofxcewomen, etc. Women are breaking barriers and moving into new , 
occupations. Some people gee these firsts and generalize that womeh's a“ 
position in the paid Labor force has improved. Although some women have 
been able to improve thetr situations in the paid Labor force, this 45 not 
true shen we consider the majority of women workers. ' 


"The dcssercntial betveen the Satian 4-Loome af una WOAREAS AS compared 
fo mate workers continues to inerease, In 1955, the media cncome o§ al women 
workers was 53 percent of that of men; tn 1974, women's median income was only 
57 percent of that of men, 34 


"A&though Large numbers of women have entered the paid tabor force, they 
have generally entered Lower paying jobs. For example, the percentages of 
clerteal workers who are female rose srom 53.9 percent in 1940. to 77.2 percent 
ur1974, The percentage of service woikers who are wgnen nose from 38.4 
percent tc 63.5 percent over the same pertod of time.?? + 


"Th some vccupational aneas, women's entry into areas nontraditéionak for 
their sex shows growth. For example, during the sixtirg the percentage of 
machinists who are female nose from 1.3 to 3.1.perxcent, 36 Although the 
nate of growth «s encouraging, the actual numbers of women in’such occupations 
are sv smath that it is tov early to draw any conckusions about the dmproved 
economc status of women. Between 1959 and 1974, Sor example, the percentage 
of women employed in cragts occupations rose only from 1.9 to 1.4 percent. 
Afthough thes rise has made a difference fur individual women, <4 eg ggcr on 
the total pattern of women's work force, participation has been smake. 27 


@ "Don't women nave higher absenteeism and job turnover rates than men? 


"The belies that female workers are absent fxom work more often than‘male 
workers: 4s not supported by data. In 1970 the Qygrage sgmate was absent from 
work for 5.3 days; the average male was absent $.4 daijs. Female workers 
ane more Likeky to be absent from iiork than male workers for acute ikeneas, 
whereas mate workers are absent more frequently than female workers for 
conic <2Qidss. 


"The Selies that women workers have higher job turncver rates than mate 
workers cs Cikcutse not supported hy data. ° The overall job turnover rate of 
women appears to be a function of the fact that more women than men are em- 
ployed in Low pay, Low nesponscbility jobs for which they are overeducated. 
When occupational level-and income are hebld constant, nemal.e workers do not 


change ‘sobs significantly more often than mate workers?” . ‘ 
e "Don't womer hold the jobs they do because neither men nor women want to 
work for women bosses? . 
-]7- C-, 
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negative seelings are akleviated. 


- 
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"ALE of us atte morte comfortable cr situations wath which wo are familiar. 
Because we are used Co seecna men Ga tmen's fobs! and women 2 ‘women’s jobs! 
we become uneasy when we think of modésecations og thes pattern. Sex segre-- 
gated pattems of work force particivation thus become sel §-perpetuating. 


Studies seem to Calécate, however, that omce we have had experionce working 


with someone Gt a sob Which is not traditional for that person's sex, our 
"According te ane study, three-fourths of female and male respondents 


who had worked gor women managers evaluted them favorably.40 Another study 
indicated that (nr scrums hérina female executives, eight percent rated their 


pergeunance as better than the ct male predecessors; 42 percent the same as 


theen make preacdessonrs; 50 percent as adequate; while none rated thein * 
pergormance as unsatisfactory.4! Generatly, those persons who complain about 
working for @ woman have never had that expercence. : . 


“¢@ Can't the dig etent fobs held by women and men be explained by: basic 
aor’ cty LEN fetences ? ‘ e 


"As we mentioned tn Generie Session One, although some di fserences exist 
between the average female and the average male ta specifica intellectual 
abiketies (Somates, on the average, exeeed males tn verbalsabi lity, while 
makes, on the average, exceed females in visuak-spatial abifity) these 
differences are not $0 great on so consistently distributed as to make certain 


occupakcons more appropriate for one sex than for the other. 42 Simlarly, 


although men as a group predominate in physical stréngth, there are meuy 
females who are stronger than many males and who are therefore capable og 
pergoruncng sobs requiring physccal strength. In any case, technology eon- 
tanues fo reduce the mumber of occupations in which phusteak exertion 4s 


* requaed. 


"Studées cnvestiqating possible sex dcsserences in vocational aptctudes 
have sumnikarly gacled to decument consistent digferences of practical siqnif- 
(CANCE, One study found na sex differences in 14 of the 20 aptitude and 
knowledge areas examined; men exeetled in tuo and women excelled ‘in “four. 43, 
Findings of ancther study indicated no sex differences in two out of seven 


ences favering fsomakes in the other four. 44 


aptitude atcas, serv digserenees favoring makes in one area, and sex differ- 


"Generally speaking, female and mate. workers are approximately equak 
cn the fotal number ef years of school which they have compfeted. In 1974, 
the medcan ueards of Schook completed by sex and ace were:t 


d 


whete females 2.5 
white males beige ; 
manorety females iad 
mnoruty males ae era) : 
st ; : 


oa? 
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Tf <$ cmportant fu note here that minority persons compbPete fewer years of 

total education than do white, and that minority males complete fewer years 

than do minority females. . 
"We alse Rnow that even when education is held constant (when we compare 

workers with comparable levels of educational achievement) differences remain 

en the urcomes of the average female and male worker. (In fact, the degree 

of degfserence increases as the educational Level examined -increased.) 46 


"we need to look further than fust these very general data however. Even 


though women and men do complete generally comparable numbers of years of 
_ | educatison, we need to examine the types of courses and programs in which they. | 


are enrofled (4 we are going to understand the relationships between thetr 
education and thecr BA leah Sila ase We'lP be discussing data 
negarding female and m enrollments in vocational education in the next 
activity." ; ' ' 


Before moving into the structured discussion activity regarding relation-. 
ships between sex segregation in the work force and in vocational education, 
the facilitator should help participants to consider the significance of the 
data presented so far to their functioning as vocational educators. She/he 
should raise the following questions with the group: 


What are the implications. of these data for vocational educators? 

2 , , x x : 
What a & ippaieations of these data for the lives of men? How = 
does thi t vocational education programs? 


What kinds of things can, you do to ensure that female.and male - 
Students have a realistic assessment of the nature of women's - 
participation’ and status in the paid labor force?_— - 


~ 


Some of the points which should emerge from this discussion include: ° 


females for work inSide the home and males for work outside the.home 
is neither realistic nor applicable to the needs of female or male 
Students. Female ad male students need skills which’can prepare 
them for meaningful work outside tne home and inside the home, skills 
which may be provided through vocational education programs. 


@ The traditional “a that vog¢ational education should prepare 


: \ “ ; » 
e Because women are increasingly supporting themselves and their families, 
it is a matter of economic necessity that they be provided opportunities 


by men. 


to train apd to-qualify for the higher paying jobs now held predominantly 


“ 


are 


Lt 


. ‘ 


wo 


e As women have moved into the paid labor force, males have assumed 
greater responsibilities for home and child care. In addition, males 
have also gained advantages from women's greater economic independence 
and contributions. For some males women's increased economic contri-. 

- butions have made it possible to select or move to careers that once , 
would have been considered "risky" for a male who needed to provide 
economic support for the family. There is alsa some evidence that 
Sex Stereotypes are breaking downeas men move into, positions tradi- 
tionally considered to be feminine such as working with young children, 
airline attendants, clerical jobs, etc. . 

@ Studies indicate that secondary school students have comparatively 
little awareness of the extent of sex segregation in the paid labor 
force and/or women's secondary status in the labor force. Vocational 
educators have the respons ibility to ensure that they have examined 

' the facts regarding women's participation in the paid work force and © 
that they assist their students in examining these facts and their 
implications for their own education and careers. 

D. Data presentation and structured discussion--"Sex Segregation 
in the Work Force and in Vocational Education: What Are the 
Relationships?" #(20 minutes), 


te 
X 
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The purpose of this activity (ere articipants an opportunity to 


, consider the relationships between the sex-segr@¢gated patterns of work force 


participation diScussedgin the preceding lecturette and sex-segregated patterns 


of enrdl iment in vocational education. This is to be accomplished through the 


presentation of summary data regarding these patterns and.a discussion of these 
data in the total group. 
Presentation of the ae be facilitated by the use of an overhead 
projector and acetate transparencies. If these are unavailable, the facili- 
tatom may place the data which appear on the texts of the transparencies on - 
newspbint charts. Whatever the method of presentation used, the facilitator 
shou] ave on hanct.all necessary equipment. and transpardncies/charts before 
beginning the activity. 


The activity might be introduced with comments similar to the following: 
"Now we would Like to explore the nelationships between the ocenpationak 


patterns ch women aid men and thetr education experiences in more detail. We ° 
are gouig to book at several charts regarding the partictpation of women and 


"men CH various occupations and vocational education prograns. Each of you 


should Look at the ingormatcon presented and consider ats significance for 
UBER CONGR educatton programs .' 


After such general introductory comments, the facilitator should then 
display Transparency.2. Transparency 2 is cpmposed of two charts: the first 
shows the distribution of women.and men across the major occupational groups, 
the second shows the distribution of females and males across ve major voca-__ 
tiona! education program areas. Va 


The facilitator should encourage discussion of the data.on the trans - 
parercy by asking the uy such questions as: 


‘ 


ba 
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- which occupations are most sex segregated? 
~ - which occupations are least sex Segregated? 
- Which vocational education enrollments are most sex segregated? 
~ which vocational education enrollments are least sex segregated? 
* - What, in your opinion, ‘are the relationships between these two 
sets of data? 
¢ 


The facilitator should explain to the group that different bases 
Should be used in considering the two tables. Because the numbers of males 
and females entering any vocational education Program is potentially equal, 
a balanced representation of female and male students would be 50 percent 
female and 50 percent male. Because females represent 41.1 percent of the 
paid labor force, a balanced representation would be approximately 60 percent 
male, 40 percent female. Participants should keep these bases in mind when — 


drawing conclusions about female and male representation. 


Some of the points which should emerge from the discussion are: ; . 


e Males are: 79.2 percent of all. managerial/administrative workers, 

95.2 percent of all craft and kindred workers, 68.8 percent of al} , 
operatives, 83.8 percent of-the farm workers, and 90.7 percent of 

the nonfarm laborers. a 

In wocatfonaT” educln males are the majority of the 

enrollees in agricultural programs (88.7 percent), technical 

programs (88.7 percent), and trade and industrial programs 

(87.3 percent). Training in these three areas leads directly 

to employment in occupations in which men predominate. . 


3 


@ Women are: 78.2 percent of all clerical and 61.5 percent of 
all service workers. In vocational education programs females 
predominate in consumer and homemaking programs (83.2 percent), 
occupational home economics programs (84.7 percent), health 
occupations (78.7 percent), and office occupations (75.1 percent). 
Again, -training in these areas. leads to employment in the clerical > 
and service occupations in which women predominate. 


e Only as sates workers and professional and technical workers are 
women represented in proportion to their total representation in 
the paid labor force (42.9 percent and 42 percent, respectively). t 4 
The only vocational education area which is not segregated is 
. distributive education which has-an enrollment which is’ 48.0 percent 
femalé and 52.0 percent male. i 


@ Even though it may appear that sales and professional occupations 
dre ‘not sex segregated, we must examine the data in greater detail, 
Although women are proportionatély represented in both general cate- 
gories, it is important to recall the differential earnings of 
female and male workers in these groups as presented in the first a 
transparency. This suggests that segregation of female workers 
and male workers exists within occupational categories. 


— 


a ee 
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' data: 


_ : : 
In the professional occupational cat gory,.for example, we know 
that two out of every five women arg employed as elementary- 
secondary school teachers. In theysales category, women are 
concentrated in the retail] sales @ccupations, while men are 
concentrated in- the higher paying wholesale positions. 


e The full extent of sex segregation in vocational education programs 


is not reflected in the figureMon the transparency. Data on the 
1972 female/male enrollments in the 136 instructional categories 
within the various major programs indicated that: : 


- 7 percent (97 categories) had enrollments of at least / 


75 percent one sex or the other 


- almost half (66 categories) had enrollments that were over 
90 percent one sex or the other 


Although these figures may have changed somewhat since 1972, .avail- 
able data indicate that this overall pattern of sex segregation has 
persisted. Such sex segregation within vocational education program 
areas contributes to sex-segregated patterns within occupational areas. 


. : \ f ‘ 
The facilitator should clarify any questions which participants may 
ding these points and then present Transparency 3 on the ten 
major occupations employing fefiales and males in 1976. (This list may 


. aJso be presented on newsprint or chalkboard. ) 


+ 


The following comments would be appropriate for introducing this 


"Let's Look now at another set of data regarding the distrtbution 
of females and males in the work force. Here we have the ten major 
océupations-empRoying the greatest number of females cand makes in 1976. 
Approximately tworfhthths of afl women workers are employed in these ten 
occupations while only one-4igth of 2l& men work in the occupations pre- 
sented in the Tab2e. This demonstrates that female workers ane mach more 
concentrated in a few occupational categories than are male workers." 


The facilitator should then ask the participants: 
. 
"Which of the ten ceenpations Listed for each sex can be estered 


ow 


throughrvecational educatcon programs? 


Of these 26 occupational areas only two,--teaching for women and 


engineering for a entered through vocational education 


programs. Vocational educagian programs exist for the other 18 areas 
although individuals may also enter many of these areas through other 
routes. The facilitator should then ask group members: 


"What {4 the significance .o§ this data for vocational educators?” 


: The answer that should emerge is that vocational education personnel 
are in an acvi.tagecus position for reducing/eliminating sex bias and 


x 
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stereotyping in the world of work if they succeed in etucing/elininatifig sex 

‘bias and discriminatiotNig. their own Srenming programs. - a 
After pausing momentarily for any further questions or comments , 

the facilitator should place Transparency 4 on the overhead projector. 

This lists vocational education enrollments by sex por ne years 1969 

and 1976. 


as The facilitator should introduce this transparency with comments 
such as the following: 


and male enrollments: in vocational education programs 1989 and 1976, 


Take a moment to Look over these figures and see what conclusions you draw.” 


rt to 
"The last set, of data that we're going to exaone gohan female 


The following points should emerge in the discuss ién: 


9 Female enrollments are increasing in agriculture, and to a_lesser 
degree in technical and trade and industry progrags: More males 
are entering health, consumer and homemaking, ocCupational home 


economics, and office occupation programs than were true in 1969, 


@ EnrolIments in programs which are nontraditional for their sex are, 
increasing at a faster rate for males thao- for femates. 


This last point will .undoubtedly raise the question of why males are 
entering traditionally female areas more rapidly than females are entering 
traditionally male areas. Several. possible reasons are as follows: 

~ . a 
of - Returning Vietnam veterans, unable to find work, have pursued 
training related to their service experience such as health 
and office occupations. a —_ = 3 
° "+ = The health field has opened up new programs., such as emergency |. | 
medical and ‘rescue, and encouraged males \to enroll. . 


- - Some states.bave passed laws or meaner which require male 
student s@s“complete a unit in consumer and homemaking skills 
either aS a single course, or as part of ® practical arts core 
curriculum. 


. ~ ~ For males who are unemployed or unemployable in traditional 

: "nale" areas, traditional "female". occupations offer new 
opportunities, even though these may be ‘seen as a step "down" 
from traditional male jobs. For Females, hawever, movement into 


nontraditional areas may be perceived as an upward move, one which 


~ 


is more difficult to make than the. reverse. 
If time permits, it may be useful to discuss this trend (i.e., whether 
or not participants have been aware of increases in nontraditional enrollments 
in their own institutions/programs) in light of the participangs' Own ° 
experiences. Then the facilitator should i ad Questions/concerns 
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Q lated tose of. the aatormation ‘presented.’ After responding to those 
tions. OG CONCERNS , she/he should summarize the data which has been 


‘presented Tn 
' The following’y. omments would be appropriate: 


he T®cturette and discusSed in the structured situation. 


ra 


nie ae noviewed a great deal cf data on women and men tn the 


d the distribution of: females and males in vocational 


patd Labor fe 
training prog gle can draw the following summary and conclusions: 


Women. of ‘abt ¥aces and ethnic ghoups ate an widenutivized 


a resaurce in.ouk paid Labor force.. Their continuing entry 


ingo the work’ “ferae and the extension of their average number _ 
Of yours" og pirticipation in the paid labor foree are beginning . 
steps in their utiltzation, but occupational sex segregation. 

and $ex discrimination uithin is hindering thelr full partict- 
pation atakl Levels and, ultimately the contribution they can, 
make. The need to eliminate this undewmtivization 48 particular- 
fy eritical in Light of the growing percentage of upmen who are 


resnondsible fan their oon financial supvort on for the full On: 


partial support of their families. 


The prediction that women and men will be e aphtty nepdevented An 
the work force will be fact by the. year 2000, £4 not before. 
Ale evidence indicates that the trend of women's entry into the 


’ patd work force will continue. Thus, individuals, families, 


‘education institutions, and business and industry will have to 


adapt to meet the. individual and societal needs created by the ¢ 
changing nature of the paid work force. ' 


Afthough the percentages af females dnd makes in the paid wh 

force may soon be equat, it 48 Liketythat thetr ; 
within oecupational categories will not be equal. However, ane er 
there are almost no jobs that only members of One Sex can perform, 

males and: females will be seeking a full.range Vf empLoyment, 
opportunities. This, too, wile nequine adaptations on the part 

o§ ake seanents of society. 


Vaan vas sdnenteon phogtams are a cniticonk Link ee edu- 
eationéand the paid Labor force. Changes in the nature 6¢ our 
society have. led to changes in the paid Labor force and in the 
needs of vocational education students. It 48 our redsponsibility « 
tc understand these changes and anticipate th AmpLications 

as they ag fect vocational education programs . 


Vocational education has the potential for actively increasing . 
the utilization of women in the paid work force because of its 


‘posttion as the eritical Link between job training and empLoyment. 


By necwiting and esnuring the successful completion by women and 
men in courses nontraditional td their sex, v cational education 
can expand tne pook of qualified applicants 
industry in nontraditional aneas. When we &dok at the sheer numbers 


“ Of positions available ‘for .employees in occupations which have a 
vocational trauring program as one possible means of entry, the — 
potential unpact which vocational educators could have in this 
countay <s Mr reaching.” . 3 


In closing this activity, the facilitator should refer back to the 
~ "Qutcomes" newsprint generated during the discussion of Worksheet 1. 
“She/he should ask participants whether, after considering the data 
presented, they wish to add anything to their list of outcomes. The 
-- facilitator should assist participants in formulating outcomes state- 


ments*which reflect the points out}gned above. 


° 


‘ C. Questions and answers ; ( 5 minutes) 


At’ this time the facilitator should refer participants to the 
answer sheet to the quiz--Vocational Education Worksheet 2A, and 
reference sheet--Vocational Education Worksheet 2B, and the fact 


: sheet--Vocational Education Information Sheet 2C; respond to any 
remaining questions; and announce a 10-minute break. 
IIT. BREAK | . TIME REQUIRED: 10 MINUTES 
" \ 
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Iv. THE LEGAL CONTEXT OF SEX EQUITY EFFORTS IN— 
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VOCATIONAL EDUCATION . ae TIME REQUIRED: 80 MINUTES 
(A) Individual activity--"Sex Discrimination/Sex 3 
Equity in Vocational Education: What Does the . 
Law Say?" : ae (15 minutes) 


(8B) Lecturette--"Review of the Provisions of the 
1976 Education Amendments Relevant to Sex 
Equity in Vocational Education" ; (30 minutes) 

(C) Small group discussions--"Implications of 
the Amendment's for Local Vocational Education 


Programs" ae (20 minutes) 
(D) Individual activity and total group processing-- .. 

“Assessing Sex equity. in Vocatiénal Education’ (15 minutes) - 
Purpose of the activity: 89 * * 3 | . 


The purposes of the activity are: 


@ to review with participants the provisions of Fedebal legislation 
affecting sex equity in vocational education (Title IX of the 1972 
Education Amendments and the relevant portions of the Education 
Amendments of 1976) and the implications of this legislation for 
vocational education personnel 


. @ fo enable participants to assess the extent to which they have taken ‘ 
steps to ensure Title IX compliance and to attain sex equity in theirs 
activities as administrators, counselors, or teachers 


Materials needed: 


q 


For participant use: | 


@ "Sex Discrimination/Sex Equity in Vocational Education: What Does 
the Law Say?" and accompanying answer sheet--Vocational Education 
Worksheets 3 and 3A - , 

- oN 
© @ "The Education Amendments of 1976: °A Summary of Provisions Related 
to Sex Equity in Vocational’ Education"--Vocational“Education 
Information Sheet 4 - 


' e "The Education Amendments of 1976: Implications of the Sex Equity 
Provisions for Local Vocatiénal Educatiow Programs"--Vocational Educa- 
tion Worksheet 5 


@ "The Education Amendments of 1976: Implications of the Sex Equity 
.Provisions for Local Vocational Education Programs"--Vocational Educa- 
tion Information Sheet 5A “ 


e@ “Assessing Sex Equity in Vocational Education"--Vocational Education 
Worksheet 6 (for administrators), Vocational Education Worksheet 7 
(for counselors). and Vocational Education Worksheet 8 (for teachers) 


. For facilitator use:. . 
: ” 


e@ Newsprint and marker or chalkboard and chalk 
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Facilitator preparation required: 
. The facilitator(s ) should: 


@ thoroughly review this total session outline and TT participant 
* materidls (particularly Information Sheets 4 and 4A) 
‘@ review suggested lecturette and adapt it to accommodate unique 
: = Pe needs and facilitator style ' 
ot : 
i foe - : 
Oa as meee % . ; , 
A. Individual act.vity and.total qroup 
processing--"Sex Equity in Vocational 
Cducation: What Does the Law Say?"> aa (15 minutes) 


Tris activity is destaned to help participants assess their ability to ¢ 
apply Title IX requirements to particular situations in vocational education 
programs. An individual quiz asks participants to determine whether various 
policies, firocecures, or practices in vocational education programs are 
required or prohibited by Title IX. It also introduces information regarding 
the provisions of the Education:Amendments of 1976 which are relevant to sex 
“equity im vocational educataon 


re activi tysshoul¢ =o with comments similar to the .fol lowing: 


"Outdty tie Sorse part of this session we. have focused on the social/ 
— educatcanak conderdé gor sex equity ca vocational education pacgrams. We 
, have iscussed sex seaneqation in the paid work force and in vocational 
cuncdidum proarans, aid we have reviewet@some'of the relationships ‘betweén 
these tee matte uss “of seqraqation, We have also considered some of the 
suctal aid economic changes which might result from increased Sex equity 
ut vecatccna? ediicatcon programs. ; 
. i es . ae 
"Now we are qeaig ta jocus. on the fegak context. of af forts to ensure. 
Hondesercmenstion aid ta attain sex equity in vocational education programs. 
Fartthe remiader of Chis sesscon we'kl be reviewing the application of 
Peeve Te saatrements to vocational education, and we'l& be discussing 
pred SERS Oh TOE ueation Amendments of 1976 which pertain to sex equity 
Cir y ¢enad education, Much of the work force and enrollment data we've 
fits, cord i was presented at the Congressianak. hearings. held prtor to 
aac dment of hath these péeces of fegislation. : 


"Dirdig the secand generic session, some time was Spent reviewing the © 
e sppeia pres fone ef {he Tétlhe 1X xegulation. We would Like now to 
take @ seu monufes working to apply the Title IX regulatory requirements 
fo particular pufleres, procedures, and practices in vocational education 
_ PLOgreans . _ 
"14 dourwcre urn Ce worksheet 3 tn your matertals, you will see bated 
at number of cfoms related to the treatment of females cand mak, vocational 
educatcon, aioqtant., We woud téike each of you to read each ctem and deteramne 
whetine t: 
, & 


echoes tecucaed by the Tiéle IX regulation; on 
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@ it is prohibited by the. Title IX neguéation; On > 


e the Tithe TX neguiation does not directly appty ; m ~ 
- PRease work independentéy gon the next few minutes; when you finish, we 
wikf review the answers x ane totie group." 


Most members of the group should.be. able to complete the worksheet 
within five minutes. After most appear ta be finished, the facilitator 
should initiate a discussion of the responses to each item in the total 
group. She/he should ask (item-by-item) for vqlunteers to share their 
responses and their reasons for selecting these responses, make certain 

>that the reasons for the correct responses are understood by ‘the group. 
(Correct responses are provided in Worksheet 3A. During the discussion 
the facilitator. may wish to yse these responses for her/his own reference, 
not referring participants to this sheet until the close of the discussion. 
In discussing those items to which the response should be "not applicable" 
it is probably simplest to refrain from introducing references to the 1976 
Education Anendments until the entire worksheet has been reviewed. The 
facilitator shouid comment simply that the item described is neither 
prohibited hor required under Title IX, or that no specific. regulatory 
provisions apply.) The facilitator may also wish to use this time to provide 
participants an opportunity to ask general questions regarditig the applica- 
tion of Title IX requirements. to vocational education programs, even though 
these questions are not directly related to worksheet items. 


After reviewing the responses to the entire worksheet, the facilitator 
should provide a transition from this activity to the lecturette which 
follows with comments similar to the following: 


"You ule nite that of the 12 <tems on your worksheet there are 4 to 
which Title IX does not dinectiy apply." (At this point, the facilitator 
may wish to pause and to ask participants how they’ would characterize these 
. items or what, if anything, they share in comiion.) Each of these items 
neglects a policy or practice which moves’ beyond nondiscrtmination as re-°* 
quined by Tithe IX into active efforts to overcome sex stereotyping. Each 
of these ctems 8 an fact iene under the Education Amendments of 1976, 
wrich have as dne cg thecr purposes the ovencomisig of Sex bias and sex 8 
; discruncnation im vocittonal education. _ : 
"AP though beth Tathe IX and the Education Améndments of 1976 support 
equal oprortunitaes Sor femakes and makes in vocational. education progran, 
there are several’ Sgn fccunt diggercnces between the two. 


@e Title IX uldressed the 4hhu2 of Sex discrimination 4n education programs; 
it genotalla neguires that persons may not be exckuded grom, dented 

‘ panticipaticn in, on be treated differently in education programs. The 

P Education Ancnements not on€y address sex discrimination, which tA 

defined as ‘anu action.wiich Limits or denies a person or a group 0f 
persons opporturities, privileags, roles, on rewards on the basis of 
their sex,’ but abso sex bias, on 'behavion resulting snom the 
assumption that one Sex 48 superior to the other,'-and sex stereotyping, 
on ‘attributing behaviors, abilities, interests, values, and roles to 
a person or group of persons on the basis of thein sex,’ 


@ Tit@e IX specifies a variety of forms of discrimination in education 
nolLicies, programs, or practices which are prohibited. Those which 
anpl to vocational education inelude prohibations of discramunation 

n the basis of Sex in admiasions, acaess to courses, facilities, 
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frcatment cf students, course completion and graduation requirements, 
student empioyment, maritag on parentakt status, and employment of 
vducatcon petsonnee, The Education “Amendments og 1976 compLement 


Che speccsce mrondbiétcons of sex discrimination which are provided by 
oo the Tadeo TX teaueatcon woth a mandate gon the development Of programs , 
‘ fo overcome sex désecremination, bas, and stereotyping tn vogational 


education uel an authorezation to” states to use Federal monies gor 
fre S yeetpuse. 


wo "For thetnert gow motes, we will be examining the specific provisions 
of the Edueation Amendments of 1976, avid considering theck dmplications for 
Core te wooed oe vdicaticon programs." 


“ i L ette--"Review af the Provisions of 
“the We Education Amendm@énts Relevant . 
‘ fo des tGuity in Vocational ,fducation" = + ; (30 minutes) 
o [he purpose of this lecturett: is to provide participants with an over- 


View of the speciric provisions of the 1976 Education.Amendments which are : 
relevant ta achieving sex equity in vocational education. It, will be followed 
by small group discussions regarding the implications: of the Amendments for - 
local vocationg!] education proqfans. ; 
q —e 
* Suggested lecturette: . ' 


« 


"The Elugation Amendments of 1976 amend the Vocational Education Act 
‘ See 19S, fee Bea estatcon wheoh authorczed Federal assistance to States for 
Supper ca veattrona’ education proqtans. The Amendments make two major 
Cmte ds “Gr Fae T1983 feqrstation, Fixst, the Amendments establish=a single 
- bfeck quart to the States ti place .of the various categorical grants for 
vee loin edition funds. E¢ahty percent of @ state's block grant 48 a 
Neha ahae ts? the ate 29 percent ¢$ 30% program Cmprovement and supportive 
sereien sy, Uitnoneagh of these dee categories, the states shave a number of 
CMtcms fot asary the ct Jonata education funds.’ The only programmatic 
‘ aneas that remacn guided cutaide the b&ock grant are consumer and homemaking 
edusatt Con aad speccal programs for the disadvantaged. Second, thd Amendments 
Seer pitt “eeged TemeneS requideng state planntig procedures for use og 
Poder vos trom finds; freqanequere Grobvement of a wider range of groups 
wel orlivulce’ 1 hie nla grep M4 VEOESS, 


e 


See fast eee pete s oy Che Amo cecnts os the avercoming of 4ex 


7 eet, et 1k Sepepar ten feet tt deat eduction,  Pravcstons relatorg to 
Sey Pets mee seh onGrddcn ay oreosperated cn ace three of Lhe Amendments! 
mrp ese tccet qelited fe cacntoomae educatoon: aequisements for the a Unss- 
a as a O42: aed tite CE EE Cate ied Econ PEOQAGMS, PHOVASLONS QOUeANG 
‘hg 82 tp he wer Perpal odurat lon funds, and nequénoments for natronal rs 
Vor fed é wise. com prroatams, — APencuah most of the proviscons of the Amend- 
wets cupie frapetly onlin to bedera® and state programs of vocatctonal educa- 
fron, thea dee ostabbesh prreote hoes and, procedures which will asfect the design 
mre iekivesie og vacationil educcécon proarams by local education AGENCE COB. 
bios # 
Ma ce peur fo do pen 7s fe vy UNHE in some ilefac? the PROVLS (ONS 
neeaseny te Kee baS and déscrerdnateon in vach af the three major sections 
oh tt Abe £8. We PO consclon them Gr the fob fewarg order: 
‘ 


OB tceciioments for admencstration of State and Pocak vocational 
eshee hoe prog tam 


t) wy. oe 
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@ provisions governing State use of vocational education funds 
@ requirements for national vocational education programs 


"Again most of these MOVibs Cons, although directly applicable only to 
state and Federal vorograms, will affsect Local vocational education program. 


- They may gunction to: 


¥ 


e agsect requirements imposed by states on Local programs receiving 
State vocational education funds (e.g. Local programs may be. xe- 
‘quinxed to submet data regarding Semake /male enrtoliments and sex 
equety eg porte } 


@ establish important sources of funding grr Local vocational. » Luc2- 
tion programs related to sex equity 


@ suggest program idéas for institutions interested in ical 
programs nevevant to sex equity in vocational education 


"It os fer these reasons that we will review the relevant Snowe stout 
of the Amendments in some detack. As we go through the provisions, each 
of you should work to identcgy thecr possible implications §04%- your 
program; we wcle oe discussing these implications in Small groups after 
we.’ ve completed our tevcew," 


° at this point, the facilitator ‘should cat] darticipants' attention to 
Information Sheet 4, which contains a summary of the provisions of the 
Education Amandments of 1976 related to sex equity in vocational education. 
She/he should suggest that participants may find it useful to follow the 
review on this informationheet. As the facilitator discusses each 
requirement, she/he should write its -key words on either newsprint or 
chalkboard so that it can easily be seen by all participants. She/he should 


‘resume the lecturette, beginning with a discussion of the requirements for 


the administration of state vocational education programs. 
Requirements fon, Administration of State and Local Vocational Education 
tagnan, eae : 


"There ane five major. admincs trative nequiM ents for state and one 
for Local vocational education programs which are related to the overcoming 
of sex discrimination and sex stereotyping <n vocational education. They 
include : + 
I. Designating, full time personnel to-eloninate sex bias and discrunt- 

ree cet ar vecd core vives prey tas 


Af? states udiich aeceive Federal vocational education monies 


mist dedscanate nersonnet to work fuel cume wth the state board of 
veeaticonak education cn: 


@ fuwrurishing equal educational opportunities in vocational 
education programs to persons of both Ae*ag and 


@ elimnakang Spx Liscrunination and sex stereotyping atm ake 
’ vocataonak educatacn programs. 


The functions »§ the person cr persons descgnated anclude: 


’ 


1 


WD 


o_ 
ERIC 


- 

@ taking action te create muareness-of programs and activities 
designed to reduce sex bias and sex stereotyping in 
vocational education : : 

eqatherting, aratuzug, aid jxeninaeie data on- thie Status 
of mer aul women students and emolor yes 4 VOCATL onal 
educatcon pracqraams of the sfate . 

e Revcenneis and supporting actions to correct problems 
dents fied in the process of these data-gathertng, 
NEV CUM, | and monitoring activities, including x 
avarcness 0§ the Title TX complaint process 


@ reviewing the, distribution of vocational education grants 
made by the state to ensure that the needs of women are 
addressed in all prosects funded ‘ 


@ reviewing ae vocational education prograns in the state 
for Sex btas ‘ 


e mendtoring the imotementation of Laws prohibiting sex 
discrimination in employment within state vocational 
education programs ~*~" 

@e assisting Local education agencies and other interested 
groups in the state <n Unproving vocational education ; 
oppor tuntties for women 


@ making available to the general public and to spewed 
staty and Federal agencies the infownation related to the 
existence 0f andtprocedures and plans for overcoming sex 
bias tn voecattonal education 


e rcviewing the sees-evaluations required by Title IX 

@e revdewong the siate'S five-year and annual program plans 
and submettcng recommendations related to the overcoming 
og Sex bias and discrimination in vocational education 


ALE States are requited to expend at Least 358,000 from their 
basic grant <unds to support the personnel working to carry 


-out these EAA. 


Representeng women! $ C0. $ concerns cn the state advisory counctl for 


vocat wnat @ Tucation 


Abe states are noquined to tnekude on thertr advisory counct£[s 
for vocational education tepresentatives who are ‘women with back- 
grounds and experiences in employment and trairing programs, and 
who are knowkedgeable uth respect to the special expercences and 
problems ch sex discrimination in fab training, and employment, and 


of Sex stereotyping in vocational education, tnckuding women who ate 


members of minority aroups having spectal knowkedge of the problems 
of discrimination in job training and employment against women "in 
minority groups. ' 


62 
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‘ Locag agencies and institutions shall have an advisory councih © 
which nas an ‘appropriate representation of both sexes and an appro- 
priate representation of the raciaé: and ethnic minorities found in 
the program area, schoots, commurizy, ot region which the Local 
advisory council SEAVES.” og 


3 Tneladin noLicies to eradteate sex disorimination an Atate = 
uean plans for vocational. education 


- “Each state mist include in 1ts five-year plan on vocational 
education a detailed description of the policies it will fallow to 

‘ ensure equal aceess to vocational education prograns by both wemen 
aid men. Each deseription mist include a statement of actions which 
will be taken to overcome sex discrimination and sex stereotyping in 
ake State and Local vocational education programs and incentives. 


ad | adopted by the state for Local education agencies and institutions 


of vocational education to encourage enrolment by students tn ., 

— courses which are not traditional for thetr sex and to develop — 
mode é programs Lo reduce sex stereotyping tn training for and place- 
mest at all occupations. i 


Each state must also Set forth in (ts five-year phan a program 
to meet thé needs of homemakers who must seek Employment after 
Separation on divorce, sinafe heads of households who Lack adequate 
fob skitfs, and persons who wish to seek employment in areas which 
ane nonpradité tionak for thetr sex. 


4. Reviewén annual: 
Ne gar £¥1 enadt 


fd Every state must, in £t5 ee, program plan,. provide: ectomabien 
neqaruling the comptiance of this plan with the provisions of the 

' due-year pan rckated to equal acess to vocationab education 
programs bty women and men. 


5. Evatuating: vocational education programs for service to women 


We 


plans for compliance ws. th state polictes 
SOX wi OB I 


Fach state board of vocational education 44 nequired, during 
the five-year period of the state plan, to evant each vocatconal 
education program or profect supported by Federaal,"state, and Lecal 
funds. Among the tems to. be evaluated are the services provided 
to women ag cne of Several special pO es . 


(Before reviewing the next set of provisions, the facilitator should 
provide participants an i to ask questions regarding those just 


summar i z&q.) | | \ 


State Use of Federal Vocational Pdicaboa Funds 


"The pravistons of the Education Amendments regarding state use of 
Federal vocational education funds to support Local programs relevant to 
sex equity and vooational education ae the provistons that we want to Neve 
an greatest detack. As we ‘ve timeugh these. provisions, we whl distangucsh 
between areas Gt whech tates have specchie Acqucrements for expending funda 
aid these arcas cm which they have vaetrous OpLCoRs. 


hor Rowing catequ uf oS ern: 


| 
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Vocational education par grams for displaced homemakers and other 
SPIER. A chien, amas peer ca SS ————— 
Spectra jroups e . ‘ 


States must use guids under their basie grants, in accordance 
with apaipved <<ve-uearyfand annual program plans, to provide 
vucaticaal eaucation vices gor: “ 

persons who have been romemakers but whe are sceking 
seompéoument as a tesult of separation or divorce 


- sungete heads «§ nouseholds whe lack adequate fob skites 


> rersons (femaic ur mate} who are in jobs which have been 4 


Cradctconally conscdered appropriate for their sex and, en 
wash to Seek fobs Gt areas whtch have not been traditionally 
conscilered appropriate for persons of their sex 


Theda programs must include three components: 


- srgantzed educational programs to prepare persons in these . 
Spéceal groups for employment 


— Speekad courses preparing these persons in ways to" seek employ- 
ment we = : . 


-@ 


7 Speco serucces gor graduates of these spectal programs 


"States may use funds ander their basic grants for the following 


| SONUCOYMSS 


Fda 


@ Support services for women 
States may use funds under their basic grants to provide support 
Sutvices for women entering vocational education programs designed to 
prepars persons gor sobs whech have been traditionally Limited to men. 
Among the schudcees whcch miaht be provided (when included in an 
aryproved §cue-yeat or annuad plan) are: . 


- 


at 


—_— 
“ Cowrseleng--ceurseling women entering or enrolled 4n nontiadt-. 
EConal pragnams en the nature of the jprognams.and-the digfi-: 
culties whitch mau be encounteret-by women; furnishing supportive 

seavices fo assist students in adjusting to the new cago yment 
NOGULNC HES | ’ 


prowedarg women students cpportunities to visit work places 
eas in fobs in nontraditional 
§telds;. brurging perscns employed in fields which are not 
Nf traditional jor women into the schools to provide women students 
with «nfcamation rcgaiding the nature of work in these fields 


‘a 


fo 


r 
Cd as 
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- Job follow-up support--assisting women students in finding 
aaploonent ry ITT: to their training and interests; assisting 
students «n the work force to deal weth barriers experienced 
by women working in nontraditional areas — 


- Increasing the number of women instructors in nontraditional 
'  §telds--tinereasing the manber of women (nstuctors working 
ut programs which have traditionatly enrofled predeminantly 
makes, in onder to provide supportive examples to wonien who 
Ane preparing gor jobs related to theSe nontraditichal> programs 


@ Vay care Services, .for children of students 
. ‘ . . 
States mtu also use funds under thetr basic grants (when.this 
: . - USG {8 Speccaced dn approved five-year and annual program plans) to 
provide day cary setvcces for Atudents, including both females and » 
males ani scngic parents, at sedondary and postsecondary vocational 
education pwgrams,. 


e 


ry 


"Wider the program <mprovement and we ewe services Section of 


a 


~ ther block arant, states may provide the following services: 
@ Use of program <mprovement funds to overcome sex stereotyping 
‘States may use ak funds allocated for program improvement 


* 


actiur te cS fo Support programs which are dtrected toward overcoming 

sex stineotypurg en vecationak education. Programs related to sex 

stereotypurg may be guidad in any of the three basic categories of 
‘ rogram cmprovement Sewices: 


- Research-~ funds may be used gor developing new curtrfeulum 
matercads or reviewing and revising curricula to eliminate 
stercotypes based on sex, nace, on national origin 


Exemplary cud innovative programs--states must give’ prtarity 
tn the awarding af funds for exemplary and ainevative profects 
to those whech are destqned to reduce sex stereotyping in 
veeational education 


e N ” 
Cuvrcentrun development- funds may be used for the develapment 
aul dissomenatoont cf cvnmrceutum, anddatee, and testin materials 
descaned te evorcome sex boas du vecationa’ educrtden programs ; 
aid for super € seruceas te assist teaahers ci meeting the needs 
Ck students enrod Ped ot voeatcunal’ cducation progiems wikich 
have been Caatedconakey Lémeted te members of the opposite ae 


@ Vecattonar gutdance uid rowiecord 


Funds made avactable ta states gor program improvement and 
support serecees mur be lused te gppurtt sevenal vocational guidance 
adchavcdies which can miovede supportive serucces to wemen on cones cb- 
whe fe Gee etd ete og Se St cet ein On vocational education. 

@ Among these programs wéch may be ftuided ane: 


re) =a 2 
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‘ 


= tracing programs which. ate ies igned to provide eo naoting and 

| “guidance pertsonnee with <nformation Argarding: 

} : 

! 

| m-the changing: sien pattems of women 

--ways Of overcoming cecupational sex stereotyping 

--ways of asscsting girls and women in selecting careers 
solely on the basts of oceupational needs and tnterests 


- voortional xesource centers designed to meet the vocational 
 gucdance and counseling needs of Spectal populations, including 
; . persons entering ar te-enter ing Ye foh market late tn Liga 
: la stand fdeant pronartion of these persons are Likely to be’ 
women) 


@ Vooaticonal S education perso, mee tracing 


“  Fuundts MG e aactable te the state for program improvement and 
suppettirre SME Coes may be used fan drservice training to assist. 
voeatcoitle edueatcun teachers and other stags members ta overcome 
Sex begs ch vecatconal educatcon progtams. 


e Grants to overcame sex bias — . , 
a. : ; 
X, v 


States may use junds allocated for program improvement and 
suppurtivc setucecs to Ruward grants to profects descaned to aver- 
come. sex béay ur vocational education. Awards are,to be made in 
accordance wete approved jfue-yedt and annual eran plans; they ’ 
may ov made Co Suppoté such profects as: 7 


resennch on was te cuercame sex bras and sex ae eal 
in vecatdanae education 


- development en cuveceutum sinteials hee of sex stereotyping 


- crapcnaticon of excstorg curdcculrum materlars 400 sex — 
stenealyp tng 
= 
tracing to asses? eounserors, administrators, and teachers 
GLIA 8 CUM coring Sex bias and ean gS and women, 
th selecting eaves ,* 


“SCITES eS Tt ase funds ai Patiod te them tn scparaty authordzation 
fer che aot: WT) a3 , 


@ Cengume't acl iomemakong education 


7 © seites aust mse quits kPucated sor prograns 2f consumer and 
Paved Gly tent for fe seppcndt programs. otitelecy 


- encourage both females and males to prepare jor combining 
tae tekes of hememakers and WAAL AUS 


. Peottaae th: ohimination of sex stereotyping bu promoting 
LO Tee eli sveck emer f fod currecudum matertabs which deal wrth: 


a 7 > --dneneadged numbers 06 women working outside the home 


° --increased numbers? of men assuming homemaking’ responsibiities 
--chang ing career patterns of men and. women 
--Federal and staté Laivs relating to equak educational and 
emp£oyment opportuncties eo - 
‘ é 
- prepare females and males uno have 
to enter into the work of the home 


~N 


ed -oh are preparing 


h 


(Before reviewing the final provisions, those related. to-national — 
programs, the facilitator should provide pape iene , an opportunity © 
for questions. ) . 


Requirements for National Voeae onal Education Programs\ 


"The fast set of prov.s CONS Of the Amendments nekating \to ovetcoming 
SQx bias Gr vocational education pertains to natconak vocatipnal educa- 
‘COON PROG UMS. These provisions speci sy that: 


sr 


@ A national study of sex bias in vocational education’ will be 
conducted by the Commissioner of Education and submitted to 
Y Congress by October 1978, as 


@ A system sor report ina cnformakion on sonabtonal ceneion students 
ineludeng information. on their race and sex must be in operation by 
October 1978. ALL States whl be responsible for submitting rele- 
vant data fon this system on a yearly basis. ; , 

. @ The Natesnal Advdggry Councek on Vocatronal Education mst include 

Gor ts membership ar and nomntGnet ty semd@es and males unth 

know? edge 64 women's Cssues and concerns. 


e Fave percent of the funds approprtated for vocational educa- 
tion prognans vic reserved for use. by the stoner’ of Education 
fot Plog tams U fp ational Signeficanee, some of which may be progiams 

fo ue tecme. Sex bias in vocational education.’ 


C. Small group di cusstons--"Imp fications 
of the Amendments for Lucal Vocational ' 
Education Programs" . 7 (20 minutes) 


The purpose of thif activity is to encourage participants to examine 
the provisions of the<Educdtion Amendments of 1976: related to sex equity 
in vocational education and to consider the implications Of these provi- 
sions for their awn tocal programs. This will be done by means of smal} 
group discussions and a processing of the discussions in the total group. 
The worksheet utilized iggtnis actyvity functions primarily to provide 
a general structure for the discussion and a place ‘to record responses. 


The activity may be introduced by comments similar to the following: 
Al, SOUTER “points made cartier, the provescons we've just rev.ewed 


may 2hse.? Cocae wreatcont vdication pruogcums in the following ways: 


“| _ Cc 
ss : x -37- 
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- " 4 s . . . ° 
@ Ta vider to comity with the *equirements, Sates may in turn AMOS EL 
Rew Aegucrements upon foeal vocational education programs recedving 


funds. through the state. 


\ \ 
@ Mearns tad nicer tices established by the “states én accorilance with 
Cred Ae temese es omauy prov clopncw Sources of funding for Local ee: 
vocatcmal cducation “programs related to sex equity. : 


7 2 é, 


, @ Tho proves Guts 


may Suggest program directions and alternatives fOr 


teva’ vocatcoral educators interested in undertaking efforts related 


forsee Gye Com 


” 
WAN TLE Comet oad eats 
GH Ghearseos four, te 
CUR VORTEC aE Odette 
pMorcdes gow wrth ae 
"SOORS Old Spates om coh 


CAGCCOHS en heat. Le 


Cafequtcors nad desens 


v 


We wened now ccke you to spend the next sew minutes considering these 


Ho dteater speetsicity. We would Pike you to discuss 
Sex persons, the implications Of the provisions for your 
CON programs vr for other Local programs. Worksheet 5 ; 
isfeng ef each ef the three major categories of provi- . 
ch fo weoutd whut vou bebeve may be the tocal imphi- 
nour smaPe groups, please consider @ wr oof the three 

$ thir possible implications for local programs. You 


may fit CC nelpsiee Gr your déscussions to nefer to the summary on Information 


oSheet 42° Yeu showed 


plan fo spend about 19 minutes in your discussion. After 


youve nad wroornettundty to ‘donts gy some implications we will discuss 
fhem cn. the fedak ateaps" 7 


During the smal] 


the groups to identif 


he should else discou 
Sheet. 5A (whitch conta 
Amendments for local 


After appres imat 
completed a Pastic 146 
for a sharing of the 
the three categories - 


the qroup, to Intorinat 


group discusgians the, fasilitator should circulate among 
¥ points caer should ,8é° made in the total group. She/ 
rage any participant’ who have discovered Information 

ins a discussion of some ‘of the implications of the 
programs ). from relying on it during the discussion. 


ely 10 minutes,-or when most. groups appear to have 
fing, the facilitator should reconvene the total “group 
implications identified by participants for each of 
Of.Rrovisions. She/he may wish to refer, or to refer 
on Sheet 5A at this time. The qroup-may find it 


useful tO discuss and evaluate the Implications suggested on this sheet. 


When possible, the fa 


Cilitator should encourage participants to be as specifi¢ 


as posable ta considering implications for their own Programs. 


UG. Individual arc 


Pre Sk ppp 


yor) tonal be 


This. agtivaity ds 


tivity and total group 
Arsessing Sex Equity in ~~ 


uealivon" (15 minutes) 


. * 
designed to hetp participants evaluate their own ~) 


Programs accurding to thewr: 


@ raplementat ion 


@ progress towar 


inandated by th 
It ts based upon work 
of participants --adimi 


a 


or Title IX requirements for nondi scrimination 


d active elimination of-sex bias and stereotyping as 
e Education Amendments’ of 19/6 
@e : 
Sheets which are designed for the particular job roles 
nistrators, counselors, and instructional staff, 


»- 


. 


“38. 7 : ; 
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The activity mav be introduced with comments similar to the following: 
"We have revfewed. Tette IX requirements and considered their application 

fo voeatoonal educiticn programs. We have reviewed the proviscons of the : 

Education Amendments of 1972 and discussed thecr possible unplrcations for 


fecal voeationaf® education programs. Now we are going to look at our own 


programs for thecr conscstency with both of these nieces of Legeskatcon. 


"In your matercaes yore will sind copies of three worksheets entitled 
"Assessing Sex Cquity in\Vocational Education.’ Worksheet 6 is designed §or 
use by administrators, Worksheet 7 for use by counsefurs, ard Worksheet & 
kon ude bu urstrcetiona’® personned. The three worksnects cach contain a 
seried of scales scausing cn the responsddilc ies of each gtoup nekated to 
nondi sercnioiation ant sex equity in students’ access to vocationak education 
courses. These scales are designed to give you a way of thinkeng about your 
oun mobdeies, programs, and practices Ur thes area and evaluating your 

“e 


hoaness tommrmnunddserommnatcon and sex equcty. 
eo : ® - 


Pa ae Seer . 4). ; 
"Lacn O4 the-poaces’ dedincates an area tn which actcons may be taken to 
ensure nondisereminatéon did to attath sex equity in students! aceess Lo 
courses. On the best sie of the scales ane the peurts at which no action 


“has been: taken. The malo cats of the seales ane- those poms at whieh bas~e 


steps ane taken to imement Tithe IX requérements and Co ensure nondl$ CALUME - 
nation. The far right hand poing og the Seale corresponds to the takina of 
actions te everconts spx bias aid sex sterentyping, actions which would be 
consistent attr the sex cqucty provescons of the Educataon. Amendments of — 


1976. ~ , : 


oy 
2 


"We uwucd edhe vach og you to seleat the worksheet Whigh 44 woproprt ate 
to your sob roles co hot admaidstaatars, 7 gor counselors, and & for crs triuc- 


toes. Pease teal catcn Sead? cid cartele. Chee poard where yo ‘believe yout po- 


5 


gn am te b Cc Po ‘ : t ~ 


The facilitator should make certain that all participants understand 
the scaling instructions; she/he may find it useful to read through ,the 
worksnvet instructions with participants. {Identical instructions appear 
or. Worksheets 6, 7. and 8} Sheshe should fell parcicipants that they wiTl 
have approximate!y 5 minutes to work through the scales. The facilitator 
should ‘ulst ‘suggest to participants that after they have completed all] the 
scales, they may wart to calculate their total sex equity score by adding 
the points for each scate in the series and then divigting py the number of 
ecales, The facilitator should.strass that scoring 1s for participants’ 
own inf armenion and not fo ce sheared with other participants unless they 
choose to do so. — 0 : 


After most particrian’s heve chinteied the worksneet, the facilitator 
should aren ae discussion ot the workshest in tha.total group. She/he may 
oper the discussion with 4 generar question regarding participants’ re- 
actions to the worksheets, or she may ask participants to suggest the 
assunpt fons they see refierted in the worksheet. The following points . 
shoulg. @merge in the. discussion: 


‘ cs a > = . 


e Ail educators have the resmmupsibs tity fo cave steps necessary to 


Me ye Peete LF eae Vat, ~ obs ae eipliance Was Moy oe 
; : = i 2 : 
astomatrcatlly ce without efforts Ttikequirs:.gomartreat and action 
on the part of ali’pevsons. ", C 
ae” 390s sa, GG 
‘ rad 
~ ry ® 


. ) oa . , | . , . +; a 
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@e Basic Title IX implementation iS aithed primarily at eliminating 
instances of, sex discrimination. The Education Amendments of 


1976 mandate efforts to overcome present effects of past discrin- 
Ination and stereotyping. a ee 


e It is possible to ‘ensure compliance with Title IX and still not 
. take the steps necessary to overcame sex Stereotyping and sex.bias. 
; If sex equity <is+ to) be attained in vocational education programs , 
& it is important that these steps be taken. ; : 


As a final check of participants' clarity of the basic assumptions, - 
the facilitator should ask them for ‘some specific examples of actions 
which could be taken to overcome sex stereotyping related to students’ 
access to courses. For example, what would a recruiting program to. 
‘help. increase the number of, students in courses nontraditional to’ their 
sex look like? Or, in what instances might males or females need supple- 
mental educeXion because of the bias/discrimination they've experienced: 
in the pase? Vitter some specific details of programming have been exam- 
ined briefly, fthe facilitator should indicate that participants will have 
the opportunity to develop some of these suggestions further in programming 
activities in Session B. _ . 
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SUMMARY AND CLOSING , . TIME REQUIRED: 5 MINUTES 


Purposes of the activity: 


‘The purposes of this activity are: 


e to provide participants with a summary of Application Session A 


e to address any remaining concerns or questions 


~ 


Materials needed: - None 


‘Facilitator preparation required: 


whe facilitatér(s) should: 


e review this total session outline ) 
XN : 7 
t 


f 
@ prepare summary comments 
Procedure: 


The following comments would be appropriate for the faciTitator to use ‘ 
in summarizing the workshop: > 
@ the sectat/educational context of efforts for Sex equity in vocational 

education--sex Segregation in the paid work force avd in vocational, ° 
education proyrams, and the nekatronships between the wo 


@ the legal context of efforts for sex equity An vocational. eaucation-- 
the provisions of Trtke 1X and the Education Amendments of 1976 


(Both of these contexts have implications for the professional roles of 
administrators, counselors, and teachers in vocational education. Vocational 
educators are being called on to overcome sex discrimination and sex bias in 
vocational education programs, policies, and practices so that all students 
may have the right to select and prepare for their future roles on the 
basis of, thecr oun preferences and needs. Overcoming. sex discrimination and 
bias requires each of us to understand the importance of change efforts and 
to take those steps which can ensure that teue equality of opportunity 4 
being obseryed. | 


"We hope that as this first session concludes each of you has: 


@ An awareness of the extent of sex segregation in the world of work’ and 
sex segregation in vocational education and ‘the relationship between 
the dvo ; 3 Ye 


‘@ A basic understanding of the provisions of Tithe 1X and the Education 
Amendments of 1976 and thetr impktcations for you as @ teacher, counsel- 
er, ot adores Cratut ° ¢@ 

@ Some indication of where your programs stand (at Least those programs 
nelated to student access to courses) with. regard both to Title 1X ; 
compkiance and the overcoming cf sex stereotyping ; 


¥ 
1, 


. 


° -4l-my, 
a fe 


— "Tr the next svesion you'L2 have the opportunity to expand your skills 
An ensuring nondisactimnation and providing sex equity. You'll be dncreas- 
ing your understanding of the kinds of. bias and discrimination commonly 
sound ig vocational education dndstruction, counseking, and administration 
and of alternatives for overcoming such bias and discrimination. You'2£e 
begin developing programs to overcome sex bias and discrimination within 
Your Own areas of responsibility, perhaps using some of the, data generated 


dn this session." : + 


At this time the facilitator should ask if there are any remaining . 
questions or concerns and address any which are raised. After reiterating 
time and place for the next session, shé/he should adjourn. 
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Vocational Education Transparency J 


OCCUPATIONAL EARNINGS OF WOMEN AND MEN 1974 


* Men's 
wr 4 Earnings 
a nr ’ Earnings 1974 Exceeded 
a *s Occupation ‘Group Women Men Women's © 
: Soe EE . 
"Professional. & Fethnical Workers $9,570 $14,873 55.4 
bd es 3 si * ! ‘ 
Managers & Administrators , - 8,603 15,425 79.3 
Sales Workers Total’ -* | 5,168 12,523 142.3 
a Retail Ttade ° 4,734 9,125 92.8 
ye es oy Oger Sale’s Workérs. 8,452 13,983 65.4 
ae ae . od 
- 28 NClérical Workers > 6,827 11,514 68.7 
a ‘° i 2 e ° : 
Sore . . “ > ; 
, Craft Workers . = » 6,492 . 12,028 65.3 
. Operatives . » . | 5,766 ~10,176 16.5 
nee, wo x . 
Service Workers ; , 5,046 8 ,638 qe 
v ae ser i -_* 
‘se . ‘ \ 
Farmers and Farm Managers -- 5,459 a= 
Nonfarm Laborer i - 5,891 8,145 5823 
| 
; 
.- Private Household Workers 2,676 -~ --— 
i 
* Women's Bureau, "The Earnings Gap Between Women and Men ‘(Washington, D.C.: 
Women's Bureau, oo Standards Administration, U.S. Department of 
Labor, 19%), p 
% _S 
& ; : * ° By). 7 ani . ‘e 
: . Oy 
o_. 
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l 
TABLE I - DISTRIBUTION OF WOMEM ARM MEM IN THL WORK FORCE - 1977" 0 * 


Major Occupation Sxoup ‘ Percent Tamale Percent Male 
Professional & Technical Workers ee ~ 52.0 
“e al 
Nanaqers & Administrators 200° 79.2 
Sales ‘orker's a2. g 57.) 
Clerical workers a 76.0 21.3 
Crart. and mired 2. rkers df, \ 95.2 
. © / 
Operatives ; Sle 68.2 
oe Luborar , 7 a3 G0./ 
Service dorkers ~ Si : 38.5 
Faria Markers 16.2 83.8 
So a ae ia wees ee Sh Se oo. Se ae one, Sod. Se eae ntesaS Soe See oe ee 
40S. Department o° Labor. Womer.'s Bureau telephore conversation, duly Ol ve 
e 
\ = ~~ : . 
TABLE IT - PISTRIBUTION OF FEMALES AND MAL: S IN YOCATLONAL EDUGATLON PROGRAMS - 1976** 
Percent female Percent Male 
Agriculture 7, tied _ 7 ay 
. : @ 
y) ' Distribution ae Be ai) 
| Health 78.7 ae 
‘ Comsumer and Homemak toy ue ed 16.8 
Uc upational Home Loonomics PG 7 15.3 
Office . feet 21,9 
Techrical . "I e B37 
. a - \ 
Trade and Industry eres 87.3 
' Special Programs 33. 66.7 
**hepartme st of Health,. Educatiaa, and Welfare's Office of Education, Bureau of 
Occupational and Adult Education “Enrollments in Vocational Education Programs 
9 FY 1976" (Washington, D.C.: Bureau uf Occupatiogal and dult Education, 


ERIC — Winter, 1978). - €3 
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MAJOR OCCUPATIONS EMPLOYING MEN AND WOMEN* 
me ee ee -- a rs ee ee ee ee. +f = Spr iia) ey om aw aeen nia mb 


‘Ten Major Occupations Employirg Women . Ten Major Occupations Employing Men 


Nw 


| 

Secretaries Engineers -_ | 

l 

oad Service Workers Carnenters 

; . 

Teachers (except college and | Auto Mechanics | 

university) 
: . Mechanics ican auto) 

Sales Clerks : : 


Blue Collar Worker Supervisors 
Bookkeepers 
’ Jruce Drivers 
lealth Service Workers & 
(dental asststants, practical Cleaning Yorkers 
nurses, nursing aides) 
Food Service Workers 
Personal Service Yorkers 
_ (nairdressers, child care Farm Owners and Tentante 
workers , attendants ) 
Protective service Workers 


Nurses, Mieticians, Therapists (fire, tolice, atc.) 
Cashiers . ( 
Gravate fonmseholad Uorkers . 
i) 
« XY ; 
x 
7 > C4 4 
a, 
Me 


*i) S$. Department of Labor. Women's B ureau, “Table T: tmploye:l Persons in 
Se’ected Occupations - 197@.Annual Averades:| (Washington, 0.C.: Women's Bureau, 1977). 


fi! dations made by Resource Center on Sex Kokes in Education. ) 
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gi . ; a 


TRENDS TN EEMALE AND MALE ENROLEMENTS EM VOCATIONAL EDUCATION* 


ee eee Se eae 


; | , 1969 1976 7 

€ ° Female Male Female Male 
Agriculture “2.0 98.0 ~ 47.3 88.7 
Distribution | _ 44.5 55.5 48.0 92.0 
Health _ 92.2 7.8 | 78.7 ‘a e 
Consumer and ioacnaiaa 95.5 4.5 83.2 16.8 
Occupational oie Economics 86.7 13.3 84.7 15.3 
Office 78.0 22.0 75.1 24.9 
Technical 8.7 91.3 11,3:\ 86.7 
Trades and Industry ( TWAT 88.9 12.7 87.3 
Special’ Programs - * 41.0 59.0 33.3 66.7 


SS peat of Health, Education, and Welfare, Bureau of Occupational and 
Adult Education, "Comparative Analysis of Vocational Education Enrollment 
by Sex, in Fiscal Years 1972 and 1975" (Washington, D.C.: Bureau of 
Occupational and Adult Education, Spring 1977), and Bureau of Occupational 
_ and Adult Education, "Enrollments in Vocational Education Programs, FY 1976." 
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OVERCOMING SEX DISCRIMINATION AND 
ATTAINING. SEX EQUITY IN VOCATIONAL EDUCATION: 
RECOGNIZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION 


r 


~ 


Outline for Application Session B For Vocational Educators 


Prepared for the — 
Title IX Equity Workshops Project. 
Pe of thd Council of Chief State School Of ftcers Ee 


& by the 
Resource Center on Sex Roles in Education 
National Foundation for the Improvement of Education 
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Oe 5 OVERCOMING SEX DISCRIMINATION ; : 
AND ATTATNING SEX EQUITY IN VOCATIONAL EDUCATION: ok 
RECOGNIZING AND COMBATING SEX. BIAS AND PLANNING FOR ACTION 


" APPLICATION SESSIQN B FOR, 
VOCATIONAL EDUCATION PERSONNEL 


session Specifications 


Session population: Administrators, counselors, ,and teachers from vocational 
‘education programs : ws Y 


: ’ , , % 
j session objectives: The objectives for Application Session B for Vocational Cc 
. Education Personnel are to provide participants the following: & ‘ 


@ the opportunity to consider the varicus influences which may affect 8 
the educational and vocational shoices o& females and males 


e the opportunity to strengthen skills in: the idegtification and 
recognition of the manifestations of sex bias. and discrimination’ 
ins vocational education ; 


@ the opportunity to increase skills in the recognition and generation 
of sex fair and sex affirmative responses in a variety of vocational | ss i 
¢ education situations ; 
\e o a - ° 
@ an experience 'ia formulating and developing program pbans for the 
implementation of particular sex equity effurts in vocational 


- 


education proaran #8 
° , ee a ss 
< ® an opportunity to develop a persona] action plan for working toward 
sex equity in the, vacational education programs within one's own 
inst #tution ‘a , 
jime required: Three hours / ) 
Pr) 


. @ . . 
For Participant use: x ~ 


e "What Happens to Renny ?"--Vocational Education Worksheet 9 
—  ¢attached to this session outline). 


@ "What Happens to Benita?"--Vocational Educaticn Worksheet 10 
‘attached to this sess‘on outline) 


@ “Recognizing Sexist and Nonsexist Behaviors"--Vocational Education 
Worksheets TT and TIA Cadministeators), 12 and 712A (cougpelors), and 
13 and 134 (instructors) (attached to this $e85 10n, oe 7 , 


e "How to Recruii"=-Vocational Lducation Worksheet 4 (attached to this 
sesston cutline) ~ 3 : 

@ ‘Deveioping a Plan for Recruiting Students into Vocational Training 
Programs Nontraditional to Their Sex"--Vecational Education Worksheet 15 
(attached to a sess iorsoutline) 


<a 2 “a : _ : C2 es | : 
BRIG a _-_ | AL 


« 


. Group siz size: Flexible- se : 


- @, peourgn. Planning Out Virie" --V6cational Educatien information Sheet 
“16 Cat ttre! ved to this session outline) 


; "M, Action Plan"--Vocational Education Worksheet, 17 (attached* to this 
- oye HO et! ine) | e . 


| es : 
Education Worksheet 1&8 (attached 


~ 


» @ “Workshap Evaluation Form'-~-Vocationat 
to ch os ser ston outline) 


RY 


For facilitater Vise: a3 
: e 


ee“. tistira, an newsprint, of the Objecti s for Session B (see section 
iv ie thay muti ie} ? , : Pag , . . > 
" the other “Benita” (see 


1 


e ¥ 


- Ff 
a 


’ ecw fads ot sheets, one headed "Benny, 
sec Troe 


ne A chart on newsprint or chalkboard of the "Manifestations of Sex 
Bias and Giscrimination in Vocational Education" (see section II] of + 


. THis apt) ney 
@ ine" 
- 38s ston As : _ = ; 

: ‘ . : o 


e 
. 


Facil favors eda ire: Although the session, could be conducted by .a single 
person, it is preferable to share responsibilities among, several persons _ 
(male and female) who. possess both subject matter Rapes eant process 
miTT ated who ee racial/ethnic diversi ty. ot Pea gegs 


ge 
i 


acilitatgy proparation ‘required: In preparation for conducting this.96 is 
the facilitator should do the following: - ro, aR 
eo rediew the total session Autline and’ all participant materials 
. gs ju 
* ‘@orevien suggested discussion points and adapt them to accommodate 


= unique qraup needs and facilitator Style a : 


as ae - "Influences on the Educational and : ae), < 
Pen ee Femates and 
a * Males" (see yact ih ids '0f this pute 


~ Tine) (15 minutes) — 


Z a oa ‘a ry * 
is we ? . Oe 

- Magi tostat ions of, Sex Bias “and Dis- 2 

cr inn ination in Yocational Education" * . 

‘(sen sectian TLL of th s oun) tne X15 minutes) ¢ i! 
@ prendre chart whd newsprint sheets as identified in “Materials needed" 
section of these specifications : ‘ ; 
: : ¢ 


Bat ®° ~ os Be . . * 
é v e % . 
? oe > zk 


* 


» 


Facilities | requis red: 
pants; moveable a en ene Vereen oo eae grou work 


. 


: ze, * . 
« awed ‘ * wile ; ‘ 
‘ . " “ 
a = ’ s is my a : 

2 8 P é er hr i & Sty! 

7 o | a < . . aS - vs . = 

aoe . . e. z ° . . - . 

- ‘ . Pies Se x - . . - . - 


tong Pa aay \ : 
Pea thts a ae oe 


Meeting roon? to accommodate expected nymber cf partici- ° 


easy. and "ai fticult” feweprint sheets | ofgroap. data from section ” 


oe 


¥ 


of is m & 
OR ring 7 - 
we 


* 


a 


“ay, ° 


7 


Pp Sei eee en 


Equipment and supplies required: Newsprint, tape, and markers; pencil® for 
: ; chalkboard-and chalk . : 


each participant 


. 


Special note ta facilitator: This application session was designed for /( 


vocationg! administrators, counselors, and teachers on the assumption 


that representatives from all ethree groups would be attending the six- 


four tnaaping session. That may not be .the case. If representatives 
froth only one or two groups -attend, the workshop design is still . 
appropriate. However, the facilitator will need to-make adjustments 
throughout the terms of lecturette content, groupings for activities,: 


‘and exercises used, deleting or de-emnhasizinag material specifically 


designed for the group(s) not vee ype Thus, the facilitator should 


determine beforehand the. job. roles tne vocational educatorg who will . 
be present in Session B based on thse present in Session A. ; 


-~ 
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: cy “e 
e s 
*.. ? 
i ry 
— .. 
+ 
« 
o , . 
t 
r 
4 ~ 
» 
as. - 
a 
a 8 
* . 
* 
* f 
~~ “ * . 
2 4 
al 
+ 
re . 
~~ 
* 4 
? AN 7 
, « 
e « 
qd 
! , ° 
; ; 
J‘ ra 
c ’ 
“ . 
a 
< 
as 
t 
= « « 
a ‘2 ” 
e 
e ~ > 
% 
’ 
rae é \ om 
117 . » ¢ 


2 


Se eee we eet ne ag ea a ca ae ae ene tt me at RE SR A A ER PR se 
i. : : . " i & 


; OVERCOMING SEX DISCRIMINATION 
AND ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: 
“RECOGNIZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION 


co ae APPLICATION SESSION B FOR 
- a * - VOCATIONAL’ EDUCATION PERSONNEL 


+ Session Agenda * oe . ia. 2 
I... INTRODUCTORY COMMENTS - ; TIME REQUIRED: 7 MINUTES 


IT, INFLUENCES ON THE EDUCATIONAL. AND VOCATIONAL ‘ oe 
CHOICES: OF FEMALES AND MALES, TIME REQUIRED: 35 MINUTES 


A. Individual activity and: sgall group discussions 
| ~-"What Happe@s to... ?" (15 minutes) 
“7 °B. Total group discussion--#' Influences on the 
Educational and Votational CHOICES of Females 
- and Males" . (156i nutes ) 
-_ C. Questions and answers ° $: - . (5 minutes) 


LIT. » RECOGNIZING AND. COMBATING SEX BIAS IN VOCATIONAL . 
EDUCABION ‘POLICIES, ‘PROGRAMS, AND PRACTICES . TIME REQUERED: 50 MINUTES 


A. Structured discussion--"Nanifestations of Sex (15 minutes ) 
Bias and Discrimination in Votational Education" 


: os B. Individual activity--"Recognizing , Sexist and (19 minutes) 
.' Nonsexist Behaviors" : 
‘C. Small group processing . (15 minutes} 
D. Total group processing--"Comba&ing Bidsed : 
‘Policies,° Programs, and Practices” -(10 minutes) 
IV, BREAK TIME REQUIRED: 10 MINUTES 
V. ACTION PLANNING’, OVERCOMING SEX BIAS AND DISCRIM- - 
INATION IN VOCATIONAL EDUCAT LON ; TIME REQUIRED: 70 MINJTES’ 
A. Small group activity--"How te Recruit" - (15 minutes) 


B. Smal] qreup activity--"Developing a Plan for (30 minutes) 
’ Recruiting Students into Programs Nontraditional 
to Their Sex" , . 
C.,Total group processing “  * * (15 minutes) i , 
4 _ D. Individual activity and en group saranaes (10 minutes) ‘ 
fw "My Action Plan" 


- a . ; : = id a . 
VI. © “SUMMARY AND EVALUATION nm , TIME REQUIRED:* 8 MINUTES 
- A. Summary comments 4 a 3 minutes) ” ; 
B. Session evaluation "4 ; , (5 mines) ma - 
7 ; - oe} 4 
> vs oe ; " 1 ée : a 
- w« JOTAL TIME REQUIRED! 180 MINUTES 
eo. ‘ ' oe . 7 i . ie oy mor se : m - ieg . . : . . 
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INTRODUCTORY COMMENTS ~ # , + TIME REQUIRED: 7 MINUTES 
‘ | ree ? : ; 
Purposes of the activity: 


The purposes of this activity are: 


% 


e to introduce any session facilitator(s)who may be new to the participants 
@ to provide a frame of reference for Application Session B for Vocational 
.Education personnel : 


e to review with participants the objectives and activities of. this 
: Application Session aT 


a 


For participant use: None 


4 


For facilitator use: ~ - as . yy 


a ’Newsprint, markers, and ; 


Facilitator preparation required: 


The facilitator should: — ‘ 4 


° 


@ thoroughly review the total session outline ahd all. participant materjals 


@ review suggested introductory comments and’ adapt them to fit unique group. 
needs and facilitator stvle -° ; : ‘ is . 


. a“ 


(see "Session Specifications" for listing ef objec 3) , 


@ list objectives of Session B on newsprint for sectfes the group 
ve 


ot 


Procedure: 


The facilitator should check to make sure that all participants are . 
in the correct session by indicating that this workshop is Session-8 for 
vocational personnel: If the person conducting this session did not - 
conduct Séssion A, she/he. Should take a moment-to introduce hersel f/ “BS 
himself and any other facilitators who are new to the group. Any house- 


' keeping-chores such as location of restrooms, availability of refreshments, 


or distrigytion of. materials should be dealt with at this LING: « 


The following: comments would be appropriate for establishing the frame 
of reference for this session: “#. — 2 


SO "The purpose of both of the Application Sessions 48 to assist you in 


« 


. 
. 
. 
u 3 . . : * 
. 
* * ba 


- expanding your capabilities to provide nondtscriminatory vocational education 


_ to the first activity. 


* 


ae sais 
programs and- services as Requined by Tithe IX and to attain sex equity 
cn Your pracgrams as i necessitated by the changes occurring in our 
soccetu., Durcna the gcrd session we gocused on the socrat/ educational 
and fegar venterts gor edsurts foward nondiscrimination and sex equity. 
We conscderted madlorns og Sex’ seanegation in the paid work sorce and” 
cn vocation educatcen and the relationships betueen the two, We 
reviewed the application of Tithe 1X tc vocational education programs 
and the sex equitu proviscons of the Education Amendments of 1976. .In 
Short, we summarized the social and Leqak needs for equity. 


"In tnas second session, we will focus on expanding out s5RikLS for 
the delivers of nondigeriminatory and equitable vocational education 
programs dnd Services to derates and males.- We wihl discuss influences | 
on the eduertccnil and vocational choices of females and males; work 
fo cHetetse cat Prowbcdae og and Seikes <n cdentifying manigestations 
ef sex bets ce vecationa’ eduction; and consider ways in which we may 
combat clendes ced: beas.” 2 

At this point the-facilitator should post the newsprint with the 
session objectives listed and review them one by one along with the 
activites “for achieving those objectives_with the group. She/he 
Should-conclude the introduction with the~following comments: 


"As sou weal, cr Sesscon A we neviewed a great deal of informa- 
teon-- Casomnréccn teqaidény wemen's participation and status in the 
pacd aber force, the evidence of sex stereotyping in vocational - 
education programs, and the egal requirements for change. During . 
this session the focus ¢S on you--your nesponsibihities fon sex equity, 
cr vocational education and he skills you wih need to provide e@x- 
gar vecalcunde services. © le che exercises of this session you wrkee. 
be completing tasks andividually, working in .both your roke groups and 


in mixed *ofe qtauns cf counselors, teachers, and administrators, and 


shatina an total qnoap-discussion, The focus here is on adapting the 
cigcrmeifion fo apply cf to yowr own gunetdoning o4 program, and on - 
Coarmeng sicm each Bther-so that those of you With knowledge and ex- 
reacence gn dnpfementang Sex equity can share with partictpants who may 
wan’ to beqen preqnuam development. in YOUR Maka OF expertise.” . 


Ate this point, the facilitator should pause to ask i ere are any 
questions about the objectives and activities for meetingxthoye objece-, 
tives. After any.questions have been answered, she/he shauTd proc@ed 


. 


. _ . ed ° 
a. . OY) 


ry 


s 
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INFLUENCES ON THE EDUCATIONAL AND VOCA- ‘ 
TIONAL CHOICES OF FEMALES AND MALES ~ FIME REQUIRED: 35 MINUTES 


(A) Individual activity and smal} group 
discussions. "What Happens to ...2" (15 minutes) 
(8B) Total secs a ne on 

the tducational and Vocational Choices 


of Females and Males" (15 minutes) 
(C} Questions and answers . \ -( 5 minutes) 
.- ®. _ . 3 


Purpose of the activity: : 
The purposes of this ‘activity are: : 


@ to srovide participants’ an opportunity—ito consider the various 
: infiuences-which can affect the educa#nonal and vocational choic- 
es Of Famales and inales . 


4 


@ to review with participants some of the major influences affect- 


' % . ~* 
* ing femates’ and males' educationa] and vocational choices “eo 
@ to inigiate, participants’ consideration of the implications of 
these influences for the design of nondiscriminatory and equita- 
.ble vocational education ‘programs _ ‘ « 
Materials peeded 
For paris pant wee? . - Oo 
° ; : . . a o e ry 
e “wnat Happ ns to Benny?"~--Vocational Education Worksheet 9 .« ; 
@ ‘wnat Happens to Benita?"--Vocational Education Warksheet 10 . 
For facilitator use: ; Z - 
_ @ Two sheets of newsprint: one sheet headed Benny; the other, 
Berita fach one snoutd be divided into two columns headed as eA 
Follows: : ‘ 
. « e 
. [nfluences adqainst ; Influences for: | ee 
| ff : lial 
Facil: tator preparation-reqdired: 
£ * bate , 
‘The facititater(s) “%nould: 
a i . 
@. thoroughly review this total session outline and aj] participant 
- ™ taterials 
. a * ¢ . . 7 é « 
@ review discussion points and ddapt them tp accommodate unique . 
group needs and facilitator style : 
™~ @ prepare two sneets of newsprint -as indicated above to use if 
recerding arqur datay | 
Procegur’: ~~ . 
re . 7 ; ; e : > > 
>A. Individua] activityednd smal) ~ 
. e group discuss ionss+ ‘what Happens 
= : Fey + np 7 ” . a 
7 ae : (15 minutes) . 
. oS “a . : a By 3 7 x 
A x | : Po - = 
—e es - (‘oS me - 


Pa 


ae ss —— 4S ha3 : 
Z | i ae 


LY 


e Pa 


The purpose of this ser ay ‘is to establish a context far later 
hias-recoanition and Program-planning activities by assisting them to 
cConsiser the influences un the educational and vocational choices ‘of 

. females and mates It may be introduced with comments similar to the 


Ly -  foflowfna: , . s 


a 
stey 


. bare SESSCOR A Wwe Shoe Same tome revcewing Hie is onens 
Ye e. paddies ‘S PCC UPE Ope an vocational cilucation participation ch je- 


i mckdes com maces. AS we hevdeweod Ceyistati gn rvekevant to sex equity tn 

i education, wee Tege ried Ate quen ley tv SOX “diacruncnat(on, SQx bias, and 
, SEX stercutapéta. : eo 

: 


. “Led’s Cra mow to ee seme ck this ingounation together, and identi- 
Ay Some os Vie Kt Cb which $ex bras and steréotyping may operate. to 
— produce these Sex disferentiated patterns. One way to do this is to 
Pook ae case Lesteukes o§ avo students and tay to.ddentify the factors 
fee magn’ Gidedaence Choon educatconat and vocational checces. 
+ - 
Mi geutomede reads mou weld &enud i oteiees numbers 9 ahd 10, 
A. 3 wheel Gréredace deu fo dee stulents, one male and one femate, and ask 
yo te Mahies? some og the Orgevences Ohich you thiak may shape their 
VS feues. Weld coche you te spend about §cve menutes completing the two 
'  . 6werthsheets Onl dual, — with 9; complete it before? you move to 
1A. Tree ate me Tex cohs" ot huddden messages dn the worksheets; fust 
, eherae cikeiy the tends rr “‘haetons witch vou bekdeve may Angiuence 
e ? the whedees RE COVOS. OG Che two Ftudents.'" 
\s paurtycipants complete the worksheets, the facilitator should 
} retharn avattable to answer questions or.to PRG eeaoeanecite 


; 3 te 
After about & minutes, or when most participants appéar to have 
¢. - ‘completed doth worksheets, the facilitator should ask participants to- ° 


form sinal] arti of thtee persons each and to discuss their responses 
tu. tne worksneets and “thdir reasoning on each. Approwfmatety 10 minutes 
Should. be allotted to. the small_group discussions. pour} ng the discus- 
stons, the facilitator should Anculate through the to: observe the 

var fous groups and fc identify, any points which ont be "important: to . 
the Urour aon which tol loys. 


; it A 
8. Total aroup discusston- -"Influences Si .cn : ; 
: dy the Educational, and Vocational 7 : ; . 
a Choices of Females ‘and Mates" (15 minutes) 


‘ . : wo \ @ 
ee kcpasnias the discussion, the facilitator should post the 
newsprint sheet. headed “BentR? and "Benita" in a place ‘where they are 
visible, aid particinants end access ible to the facilitator for data 
recoruings . “oy 


-_ She/hé should initiate the group. dis Scuss ian by asking - participants 
to share their responses to the worksheets, first-for Benny and then. 
for Benita. The facilitator may begim by asking fer a show of hands as 

7 tP how weey participants thought that Benny would }).s compyete the pro- 
* gram, and 2} be sucgessfully employed as. an auto’ mechanic. ° She/hé may 


then ask participants what they “ident ified & influences favorable to 
' these outcomes and, finaliy, what thev identified as influences unfavor- 
ables to these autcames. when the ddta far Benny have been shared and 


ReEOnuen the profess yrould Le pepeccen for Benita. 


P : After highlights of "responses to all questions are recordeai, the 
. : . ° : \ : _ a ey A ° 
: . | ao i te Me 4 - 7 85 ee fed ; 
a * shes _ , 2 ea - ¢ \ _« 


- ° i= 


G 
No 
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A 
SY 


Pa 
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Facilitator should then ask participants to look at the newsprint sheets 
and to discuss the following questions: 


“In disvusstea these questions, the facifitator may a it useful to 


raise 


Jcex up the ather will oxe 


Are tnere patterns in the responses for Benny? for Benita?. 
y 


How are the two sets of responses similar? 


- ° * 


How are the twa sets of responses different? 
oe 7 


Whal du the differences between the two sets reflect? 


- Sex stereotypes? ; . 
.& . . £ é a 
> ulffercnces in poychuiogical, societal, or institutional conditions ; 
ror. females and males? . 


ee do particWpants consider to be the most importants influences on 
Goth students 2 
re ; f 
that itwpartiet influences do participants identify which may affect 
une. Sea mere than the ether? 


some Ar dir of the following points: ae 
Both femdies und males are affected in thefr vocational choices by a 
number of .actal factors--bath tend to select educational programs 
ANU HCCupattenal choices comsistent with societal norms. The societal 
rarms now grevalent in nest cotmunities would encourage Benny's 
Cort Bar ou time auto mechanics groyram and an employer's selection of 
benny aS a mechanic. Societal norms regarding appropriate occupations 
for woren miant dis courage Benita'’s pursuit of the auto mechanics . _ & 
Page ae an inserployer’ selection of Benita as an employee. 
4 : 
Am “Her owe tal factur--chat ut socjoecundémic status--is likgiy to have 
differential impact on Benny and Benita. The fact that both students 
are from single-parent ‘families suqgests that they may be from a lower 
sor voscanomic aroup, as research indicates that Single-parent families 
are moresLikely than other families to have incomes below#the poverty 
level, oT this as the «ase, Benny is more likely to cémptete the 
peadrait than Genloa, because research also indicates that males of 
idwer oO toeconumic status are more likely to-complete. education 
mraqgrane than are remales from a-similar Stdtus. ‘ A 
a. , 
Poychotagica’ tactors ay make it less Likely for Benita tr complete the 
program than Benny. As we revdewed in'the first Genanic Session, research | a 
Shows that nirds of high school age show a marked drop tn career 
Jer dimen. correiated with their Pecgpotion that. boys disappro\e of 
work bog women, ‘ 
i ‘ - 
4 ae 

[t is unlikely that sex differences in ability would cause one student 
to succees' in the proqrar: and the other te fail. Studies of vocational 
aptitudes show Lhai temales and males exhibit no‘sex differences jon 
Tete oF Certain eee skills but that in other skill areas one 

@] In one such study of aptitude and |nowledce 
creas, results showed no diynificant sex differences in.14 of the areas, 
menoexcelling tr two, and women-excelling in four. Findings of another 
study indicates no*sex differences in two out of seven aptitude arees, ‘ 
men bxceliisad’ ir one. and ywomep excelling in the other frur.© Researchers 
agree that the difference. in intellectual functioning and vocational ,- 


JA FuirToxt Provided by ERIC 


toe SEK RT EFS 


STAN PUCANEe: 


Gne recert soc da at influence which may counterbalance somé of 


aptitudes are so minimal that they have’ little or no practical 


’ 


wi 
Marriage and children are more likely to be a positive influence 


‘an educational participation for males than tor females. Res 


search suagests that if Benny marries and fathers children he ‘is » 
itKe ty ty pursue his education further than a Single male.- The 

oppustte is likely ta be tru@ for Benita-as it is for women in 

general. 3/ . 


Tn addition ti such psychological and social influences on the 
educativral aad occupational choices of females and moles, 
there are a number.of institutional influences. These prelude ‘ 
such factors as: a; 


. 


* . 


° Z f . . . = 
- sec-differenti ited course or program admission requirements 
Forentiated standards of student evaluation 
- sex differentiation in Counseling, counseling materials, or 
Loess ° = . 
- Sox-steregtyped expectations reflected in the behavior of 
education personne] ‘ 


- the’ presence or absence of same-sex role models as inStruc 

or students in various program areas or courses 

: . ‘ 

- SAX differentiation -in cooperative: emp Tyner or work exper- ‘ <” 

ience’ programs . 

a Dh 

~ institutional peticies prohibits i banceeaetes by pregnant 

se Or EVEN 


, 
+ 


¥ * : 
These are examples of factors ®hich clearly distinquish between = * 
femaies amt males. In addition to.such clear sex distinetions 
in institutienal volicies, programs, or.practices are those. 
institutional policies or pragtices which are sex-neutral on 
their fuces bat have differemial impact on the participation of in 
fezales and.males. One example of such a policy or practice is 
the failure of most education institutions or employers to pro». 
vite child care services for students cr employees. Because 
worien 1p our society.are more likely than men to be responsible 
for child care, the rate of such-serv?ces is more likely to 


e 


affect their participation than the participation of men, 


tne factors which work against Benit@ps completion of the program 

and successful employment are recent laws prohibiting sex dis- 

crimination in education and emptoyment. These l@ys may hep 

to modify sume of the negative institutional inf tYences wpich 

rav affect Benita. 

It is passible to identify a number of influences which might ' 

be brought to bear to support Benita's progress as an auto 

mechanic. These mee such tnings das: : » 
e : * 

- special recruftaent, coieevin. and support programs tor women 


interested in pursuing nontraditionalseducationa . programs or , 7 
em lovirent * 


. eo a a ° - | 7 | oe ~ 
. Oo, | 


\e 


oe 


the provision of training to educators and employers negarding), 
Va laws and their implementation | 


- efflorts to inform parents and community members of the needs 
\ «+ and rights of their sons and daughters 


- efforts to inform students of the costs of sex stereotyping in their 
' lives~ard the ways in which it may be overcome 
d ‘ 


The facilitator should conclude the discussion, by explaining that _ 
participants will have opportunities in subsequent activities to further 
examine some af the institutional influences as they operate in vacational 

\ education programs and to begin to identify strategies and to devé:lop plans. 
to overcome sex discrimination, bias, and stereotyping in their programs. 


C. Questions and answers ( 5 minutes) 


The facilitator should provide an opportunity for questions and answers 
before moving on to the next section. 
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iui discussion--"Manifestations of Sex (15 minutes) 
(B) 


RECOGNIZING SEX BIAS IN VOCATIONAL EDUCATION TIME REQUIRED: 50 MINUTES 
POLICIES., PROGRAMS, AND PRACTICES 


Bias and Discrimination in Vocational Education" 
Individual activity--"Recognizing Sexist and 


Nonsexist Behaviors": . (10 minutes) 

(C) Small group processing (15 minutes) 
(D) Total group processing--"Combating Biased ‘ 

. Policies, Programs, and Practices" _ (10 ’minutes) 


Purposes of the activity: 
The ake of this activity are: 


e 6 provide participants an opportunity to consider the factors which 
influence the educational and vocational -choices of females and males: 


@e to increase participants ' skills in the Jecoonttton. of the syetances of 
sex btas and discrimination in vocational education m : 


e to deeenaehen participants' skills in the recognition and generation of 
methods and techniques to combat sex discrimination and sex bias in 
vocational education 


@ to provide participants a-structure for identifying sex discrimination 
- and sex bias in vocational education policies, programs, and practices 


Materials needed: 
For participant, use: 

“Recognizing Sexist and Nonsexist Behavicrs-<Vocatibnal Education , 
eerie len 11 (for administrators) “Vocational Education Worksheet 12 
(for counselors), and Vocational Education Worksheet 13 (for teachers) 
and accompanying answer sheets: TTA, T2A, and 13A 

For facilitator use: 


e Chart--"Manifestations of Sex Bias and Discrimination in Vocational 
Education” yor newsprint or chalkboard (see part A of this section) 


e Neagorint, figs and tape or chalkboard and chalk 


Facilitator preparation required: 
The facilitator should: 
@ thoroughly review this total session outline and al} participant materials 


@ review suggested: discussion points and adapt them to accommodate unique 
group needs or facilitator style 


\ tak 

a fa © & 

“a. . — 
= : 


\ 


@ prepare chart as indicated above from the materia] in this ‘sec- - 
tidn-under "A". Only the categories (those items which appear 
‘in all capital letters) should be listed; examples (which appear % 
p without capital letters) will be added during the discussion. 
a . ‘ 


“Nr 


Procedure 


A. Structured discussion--"Manifest 
trons of Sex Bias. and Discrimina- 
tion in Vocational Education” (15 minutes) 


» ba ~ 


Suqges ted facilitator comments: 


& . 
~ "We've just discussed soma of the major anstitutional influences 
which ean aggect the educational and vocational choices of females and 
mates aad dunetion to encourage ot discourage their participation in 
vacations? viducation rMograms which are nontraditionak to their sex. 
CHAT MER S rele cor sidered sugqest some of the r-asons for the 
SEPM Oa atdconal and educational pacterns we rrviewed during 
tife aArst aepeccation session. . 


bg a 


« 


"Now we would like to Look én some detaik at the specific mant- 
festations 0§ these tnd titutionak dngtuences in vocational education 
programs. te wel? be fooking at the mort gestation&® which may occur — 
wethin. the sob response ds lctens Of persons represented in thés group-- 
veeatiomul education administrators, counselors, and teachers, 


ee "We are acing to be examining those pokictes, programs, and prac- ‘ 
oo, fiees cm vecdeacnal education which may differentially agfect on treat 
a - -  Sfudenis or emm€eyers, We will ‘he considering both those which are 
spec chccably prohihdted bu Tétke IX (e.9., sex discrimination inr ad- 
MSSionds; Student access to courses and programs; counseling and adcid-- 
Mee Fes€s rakercats, and practices: siudent ‘trcatment aid regulations; 
"fananciat assistance; and employment) and those -which are not speci f{i-~ 
caklu dealt wethunder Title IX but which may St4kL have differential 
esgects on persons bastion dein sex. (At this point, it is important 
fo remember that the impel icdtions of Title 1X Aequirgments are. contin- : 
ually invotpreted by the courts. 1t is possible that practiees which - 
~ are not new expedite covered under Title TX--e.g., Same types of 
classrcom bahavion of individual teachers --may be heed by court deci- 
stons fo by coveted by general Tatle IX prohibitions of discrimination. } 


“We mel déseuss some of the specisic forms of Sex déiscrimination N 
as Chey orcat on damned Cra tive rcekes, counseling 1024, ang instruc- 7 
Cooma om fearking aeles, Aftiouah specckia manifestations exL$t for 

: each aroup, aeneuelry beads und c.seronination within admuris tration 

have @ counterpart sn counsefong and teaching and vice vbrsa. It'S. 

important fer niu Bo be avare ok the men festations of Sex bias and 

diseramenaetion ¢n after areas so that you: ¢ 
* ° ‘ < . 

\ ‘e@ understand the ful& range of discrimination and’ bias which exists 
cn voeationak® education . 

‘ ‘Qe 

@ are able fe Aveognize bics and discrimination agfecting students 
choateas other than your own . 

- 4 fs 
- . . 2 : v é e . . - 

@ work toward eLiminating alk forms of sex bias and discrimination 
naan dludents, net sust within your own specrigic area Uf 
responsabehi tu" ; 

, eQ Q.:. ; 

fe a . § , oe vg: 


. ERIC . ; : 
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s 
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* 
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Re adie, ween: a. 
At this point ’the facilita 


tor should post the char 


. 


tof the "Manifestations . 


of Sex Bias and disgrimination in Vocational? Education” clearly in view of all 
group members. This chart contatns the categories which are in capital letters 


--not the.examptes. “The following comments woul 
facilitator to use if introducing the chart: * 


d be appropriate for the 


» “Here cS 2 costcrnrag some of the major areas of sex bars aud «diiserimina- 
toon cn vocational’ education adyanistration, counseling, and ostruction. 


Let's Cake a close took at the ( . 
/eXaMELS FtOMYCUT Con eXpcAcence which woukd aliusturte the Rinds ay bias 
wd doseuonGrtiGom wean mignt egiat ueden cuek eatedgore.” 


The facilitator should go through the chart with 
‘manner which will Help participants understand both the individual cate-. 


ajor aneas. T would &tke you to contribute 


we % 


: . ~~ 
y : 


the ,grdup in a 


qories and their manifestations anu the parallelisms between “the manifesta- 
tions in administrative. counseling,and instructional functioning. One . 
suggested way would be for the facilitator to begin by salectifig administra- 
tive policiés/procedures and asking the group for a specific example of 


. sexism in Ahis category. Then she/he could ask a counselor and teacher’ to 
. “contribure similar examples from their spheres of responsibility. For 


theSsecénd item the factlitator.might select counseling materials, jncluding 


tests,/and give a couple of examples. 


and téachers for parakié} examp 
the Cthart in this outline a$"ne 


the facilitator should reco.d. theiy 


the chart. 


Then» He/she might ask administrators  - 


les. The facilitator can share examples from’ 
cessary ‘to stimulate discussion.4 The -partic- 
Ipants should, when assis tegf by the facilitator, be able to identifv many 

more examples than are scuted on the.chart. As eXamples are tdentified, 


— 


key words in the appropriate place on 


<. 
: q e 


\ * heal 
Eg. 
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: e : : 


<« . | | . CHART OF 
ay . * : WITH CORRESPONDING EXAMPLES", 


QOMINISTRATORS = COUNSELORS 
: ‘ Sa zi vo el ee oy 
SOE STRADL AE 7 OLIGIES AND PROCEDURES COUNSELING PROCEDURES AND PRACTICES 


+ - oxcluding‘males from home economics 
‘ _and females . from industrial -arts 


‘ . 


- suggesting tg males that they enroW 
in industria) arts; females, in 
hme economics , ° 

- “scheduling classes in Se ciehems eisaanic! 
Walch are Mate ep of al} male. or aq) - channeling students into sex-tra- 
female students - ditional vocational classes/programs 


aa 


.- nestoning cates 1 to administrative tasks 


a or interest anventories 
PRINT AND NONPRINT MATEREALS USED FOR COUNSELING MATERIALS AN, TESTS 
COMMU ICATION WITH COMMUNITY , STAFF, 
4 Q “I UDENTS : se showits photographs of students nily 
= f I in sex-traditivna areas in program’ 
~& 7 ions only photographs of teachers recruiting brochures . 
*@ ig sex-traditional instructional 28 
- areas in a staff recruiting brochure - using sexist language such as the 
‘ , -gengric “man” in occupational .titles 
~-,uSing sexist language such as the ~ ‘such as>repairman, fireman , sales- 
‘generic "man" (as in "chairman" - man 
or "Shop foreman") ——ss . - 
ie NS 
< ~~ INTERACTION WITH STAFF AND STUDENTS- INTERACTION WITH STUBENTS - VERBAL AND ° 
VER3AL ANG NONVERBAL NONVERBAL ; . 
* corplinenting female staff avimartiy praising students for sex stereo- ' 


for their appearance; male staff, 


typic behaviors: males for being.» 
- for job nerfermance 


: . “mechanical ;" females for being 
2 neat. - ‘ 
- using flirting behaviors sag , 
i ‘ touching, joking) in an attempt fe... - using flirting behaviors (winking, 
establish rapport with opposité- ARE touching joking), in an attempt to 
sex staff members ™ e ye sh. se wit opposite, SEX 


MANITESTATIONS OF SEX BIAS AND DISCRIMINATION IN VOCATIONAL EDUCATION - 


on the basis of data from sex- -biased 


TEXTS AND INSTRUCTIONAL MATERIALS 


A” 


“TEACHERS | 


INSTRUCT TONAL PRACTICES 


- dividing students into single. ° 
sex groups for instruction Pa 


~'giving male_and female students ee 
different assignments solely on . 
‘the basis of their sex 


J 


- showing photographs of Students , 
only in sex-traditiondl areas or . 
roles in texts and instructional 
materials . 


- sexist’ Tanguage such as" the generic 
"man" as in "student foreman, . 
“service many" "insurance man” « ” 


INTERACTIONS WITH STUDENTS - VERBAL 
AND NONVERBAL = * : ‘ 


a 


- supporting female students primar- og 
ily for positive social behavior 
and appearance while, supporting 
males for, academic and vocational " 
achievement * : ° 


- using flirting behaviors (winking, 


\ touching, joking) in an attempt to 


“establish rapport with opposite - 
sex, students ; , 


7 


ry e ' : . a t ns 
nnd = 7 
: 44 _ 
‘ aaa tia 4 a8 “4 F ‘ . : : . 
i, _ ; ; . fi 
BENAYORIAL = XPECTATIONS SET FOR STAFF BEHAVORTAL EMPECTAT IONS: SET FOR STUDENTS BEHAVIORAL EXPECTATIONS SET FOR STUDENTS 
. ND S TUDENTS : _ . ' \ 
- - ieee nb malés to be more career ~—- expecting-males to be more able 
: eapeg ting male teachers to be better oriented than females, therefore than females to handle responsibility. 
aisciptinarfans, therefore assigning de-efiphasizing career. decision- therefore assigning more leadership 
= oniy teles to monitor siutations in * making for females ‘roles to male students 
whicn trouble, might develop eo, ; . . 7 
a en as aera - expeéting female students to be ~ expetting female students to be 
-oexpoeting female teachers *G be emitidnal under pressure; male ~ emotional under pressure; male 
= ometional undar pressure; male, : students, to be stoic: students to be stotc: - 
: ° teachers, fo ve stoic r re : . os 
: EVALUATION OF STAFF . ‘ , EVALUATION OF STUDENTS EVALUATION OF STUDENTS ° a“ 
- aveluetiag male and femafe teachers J drawing different conclusions from - using different eviteris for apatites ’ 
, using different criteria (e.g., eval- * fdentical data for female and male female and male students (e.g., 
F ua‘ ing maies for initiative, females. students {females should consider gratiing males for initiative, Females. 
a for abiljty to take dtrecticns ) ‘ -dgmtal hygiene; males, dental lab for neatness ) 
» ; technician work) : 4 
- jhowicg preference for staff of one ; ; N ‘ . - showjng a preference for students 
, sex by giving them more positive. - making different recommendations - of one sex simply by giving them 
° ' evaluations. (e.g., .recortmending eregarding need for student support higher’ grades for pemerenn 
= orly males for-administrative frain- services solely on the basis of sex performance ‘ 
_ ing) : ; (e.g... recommending onTy males for , ‘ 


: — ; "copperative empToyment programs ) 
. . ; A 7 
(Note to facilitators: When preparing the display: chart on “Manifestations of Sex Bias . raat, i ee in the structured 
discussion, includé on the, chart only these ¢ategories which appear in capital letters. Leave space within the 
: rely are to enter examples (suggested Here in lowercase~letters) during the discussion. The examples presented 


herg are only suggestions to help you get started, You and the participants should be able to identify many more 
exalples* under each category. ) = ; ‘ 
. é e a : . 
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The facilitator should conclude the discussion by ‘asking partici- 
pants whether they have any questions on the categories/exaftiples dis- 
cussed, ar any ‘adcitional ¢ categrrtes that they would ike te suggest, 

B. Ind'vidual activity--"Recognizing . 

Sexist and Nonsexist Rehaviors” (16 minutes? 

The purpose of this activity. is to expose participants: to specific 
examples of the kinds of sex bias considered in the structured discus- 
sion. I[t utilizes three worksheets: designed to utilize the. bias-rec- 
ognition skills of’ each aroun of partic tpants-- administrators, counsel ~ 
ors, tnd sy "UC LOIS: 


> 


The Paci Tiatoe should introduce. this ey with comments Set 


similar to the following: a 

UT a VERT actewity is designeg te help you to assess your shite 
in recognizing the kinds of sexQ@bias and déserinindtion we-have been 
deseuss.cng cu the chart as they méaht oceur th your own fob function. 
In your matercals you should cach find -coptes of Worksheets 11, 12, and 
B3.., Worksheet Tt is intended hor use by coe og you who are admins - 
Craters, Qarkslect Pe bee eouisdty ‘8, and Cotksheet 13 "by Gistructoonae 
personnel. Please take a moment to: read” i instructions. P 


"You wEee “note thet the instruations on Wour worksheet explain 
that the worksheet contains descriptions of a munber of situations in 
vocatinned situations ‘and Several possible. responses to each, You wilt 
be reading eaah situation anid cate; gorizing. tt accotding to the ertterta 


" £ésted on the worksheet. let's reve these ha brtekey. © 


"AS we wentioned in Utroducing the chart, a ipbites Uy practice, ON 
, procedure, which 45 sextst [one which dif fonentiates betiveen : ‘POLSOns 


solely on the basis 24 sex) may be of wo types: 


+S e 
‘ 


e discrimuaturul - Oh. WHICh AS expecoitey prohibéted under Title 
: . x UCelles ne susfhg to acanit nemnes to an An- 
; &trcalarts COURSE) >, ; 
@ sex-béased - one which treats on aggects persons <li g ferent- 
7 ty om the basts of sex, but <8 not specrgecatly 
* prohibited under Title 1X {e.g., ping Andus - 
ws tidal arts. ctterécutar materials which reflect 
dex -stercatuped pordaaits of female clumsiness) 
"Samicarey, when we seak fo correct sex discrimination and sex 
b ig out actions may be vf deo types: + 


@ Sex fen - dptiond which make no distinctions en the basis 
~~: . cy Sex or which treat gemales and males equably 
{rig., Aduitthic al? students to tmanstrial - — 

- —  artsvenasses C4 Chey defect such classes) 


e@ 
_ ERIC 


} 


e- a ‘ 
e . 


*  .@ sex-afg,irmative > - actions which attempt to compensate for or 


a 


’ the dnstaucttons?”. 7 a 


overcome. the effects of past discrimination or 
bias (e.g., implementing a reckuitment program — 
 desigied to attract lacs to “industrial arts: 


. 2 courses } 


"Ir ani situation on the worksheet, ale ehponies might be Sex fain, 
sex affirmative, discriminatory, or sex biased, or the, responses ay represent 
any Lombination of categories. 


% . . 
"Please read through the situations and. setae i eas: You 
mel have about 19 minutes for this activity. Are there any questions on 


ec 


During this time, the facilitator should remain: available to answer oe 
any questions or provide assistance as needed. 


& & 


C. Sma group discussions ° | ; . (15 minutes)” 


Once most group members have finished, the .factlitator ‘should ask ‘new 
te pair with someone else in their role group of teacher, administrator, or 
counselor to compare answers and to discuss’ any items which they have 
questions about. While they are co eting. this task, the facilitator 
should move about the room, answering questions and clarifying items as 


‘necessary. -After about -10 minutes the facilitator-should cal] attention 
_ to the answer sheets which appear in -the apenas of the. participant — aa 


materials (Worksheets ITA, 12A, and 13A). ee 


Participants,"should have about five minutes to ‘check ‘their responses 
against the answer sheet. The facilitater shguld cont inue’ to nove about: the 


room to be easily accessible tomindiyiuals) or pairs who fave’ questions. ee es 


Programs, and Practic€es". a) 
oem, 2 id # 
When most participants appear to. have completed discussion of’ the majority 
of.the items, the facilitator should call meer the total group to process: 


'D. Total group processing--"Combating aes ial (10 minutes) 


the achIVI ty: \ 


| ds 


- After clarifying ny basic questions which navel cipants may have‘ ‘(e. g-s 
“Why is response C to this situation sex fair?") the fatititator should ask 
for volunteers to des@ribe how they . determined whether something is Sex 
fair or sex affirmative: It is useful if the group can formulate a-set 
of criteria or indicators for both of these concepts while the facilitator 
records the suggestions bn newsprint. These two cancepts are Important 
. gnes to the planning of Sex equi.ty efforts. ne : 
It is ee that participants indicate their understapding of 
the folowing . ; ‘ 

i a . ac “ 
e “that Secuise of ie ast bias, ? sex- air policy’ may not ‘eliminate differ- 
ential participdtjon by females and males in. varjous programs 

(e.9., if females’ have’ never. been permitted, to: take trade. and 
- industrial courses, suddenly removing the discriminatory pio- - ae 

hibition on their ‘admission to these courses is not ae: to” \ oC 

result..in iimeeavate changes in female enrol iments) fa * 

e 


_ % 


1B a. 7 | = 
10; e 7 7 - ane es 


9 : a : oo - 
é ative ‘efforts may be necessary to overcome the effects of- past? 
* . discrimination-and bias (e.g., special recrui tnéttt programs 
' stressing opportunities for women in trade and industrial occu- 
-pations may be necéssary if females are to recognize that trade 
and industyial courses are viable educational ° ‘options: for them) 


The facilitator may find it useful to refer back to the chart on 


“Manifestations of Sex Bias..." and ask participants to suggest both 


sex-fair and sex-affirmative steps which may be taken to correct the 


bias and discrimination identified in the examples... 


.. After participant have. demonstrated their understanding of these 
concepts. through several appropriate suggestions, the. facilitator. 


‘ © 
ERIC 


IV. 


& 


- Should solicit-and answer ary cen SMEsiIOns ; and announce a 10- 
* minute break. | : 


> 
BREAK | 2. - TIME REQUIRED: 10 MINUTES 
. °: - - . i 
e \ . 
” ye ' 
oe - : i €. 
. -t ° 
: eo eo 
e . ’ = 
: : 
rm" & 
= \ , ‘ 
~ \ . 
, ee : 
ce : ; { 
* a ‘ | 
¢ f° : FS 
f 
f i 
- - 16 iQ. - 


. 


cal . 


“9 - : : eee, eee 
~ fe : be ie . 
"WV. PROGRAM PLANNING: . OVERCOMING SEX BIAS AND 7 OC oe 
DISCRIMINATION IN VOCATIONAL EDUCATION = TIME REQUIRED: GO MINUTES | 
(%) Smat} group activity--"How to Recruit" , (15 mitutes ) aa 
B) Smal}. group activity--"Developing a Plan i Che , 
for Recruiting Students into Programs § ¢° o&. A 
Z Nontraditional to Their Sex" . minutes ) 
4 (" Total group processing a < ‘(15 minutes) 


D) Individua} activity and total group 
sharing-="My Action Plan" ~ 


. b 
a Purposes of -the activity: 


4 " The purposes of this actigfty are: 


a 
“ 


(10 minutes) . 


y 


‘ 


@ to provide participants}en opportunity to consider methods and . : 
programs through which Vocational education personnel can recruit , 
females and mates into programsXcourses nontraditional to their sex 
and ensure their successful completion of thie programs/courses . 

ne . . i nat 

e to provide participants an opportunity to strengthen their skills-plan- 

Ming programs related to the overcoming of sex bias and discrimination — 
in vocational education | 


'@ to enable participants to develop their own spect fic action Plans gfor 
implementing. sex equity efforts within their own institutions 


“Materials needed: 


~ For participant use: ’ 
; * @ "How to Recruit"--Vocatignal- Education Worksheet 14 : 
_ @ "Developing d Plan fer feeling Students into Vocational Training 
Programs Nontraditiwm®l to Their nehie-Nocatlonal’ Education Morkelees. 
e "Program Planning’ OGt} ine"—Vocat tonal Education Information Sheet 16 
a "My Action Plan’ --Vocat ional Education Worksheet 17 | > 
For factlitator use: an _ ~~ 
6 Newsprint, markers, and tape vo 
me a e "Easy" and "Difficult newsprint sheets of group data from Section 1, 
* Sess ae . yO de og 
:  e "Influences". newsprint Sheets of group data from section II, Session B 
Facilitator preparation required: | - | 
The facilitaton(s) should: : a. 


; NG | ; 
*" @, thoroughly review. the tota] session outline and all pagticipant: matertals 


" @ review suggested comments and adapt them to accommodate unique group 
needs and facilitator Style  _ 


7 | yo 10- — 
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Procedure: ; : . 7 


A. Smaq} group activity--"How to 
Recruit" 


(15 minutes} / 


If the compositi6n of the group permits, as. participants return 


from the break, they should be askeéto fom role groups of administra- 


tors, teachers, or counselors with five or six people in each group. 
She/he may find thie easiest to accomplish by allowing all partici- 
pants to reassemble; asking for a show of hands’ by administrators, { 
by gounselors, and by ‘teachers; and suggesting that the various role 
groyps assemble in particular Yocations in the room. If the groyp— 
does -not contaig sufficient numbers of pergons of each role to permit 
such role groups, then participants should simply be asked to form 
smal} groups of five or six persons each.  . - a 
The gacilitatar can begin this activity with comments similar: to 
Givc: ” ‘ ’ 
’ 

"In the pirst hal§ of this session we examened the kinds of Sex 

bias and. discrimination found in vocational edueation administration, 


_ counseling, ard teaching. We also Looked at the kinds of social, 


Psychological, and institutional influences which affect the educa- 
Lional and vocational choices @§ females and mages. Now we want to . 
use that information and build‘on those experiences by moving toward 

the development} of plans and programs to omaha bias and dis- 
crimination in vocational education programs. This section will. . » 

have two different emphases: first, we'll work in small groups ko 


develop a recruiting program for increasing the numbers of females and _». 


makes in courses nontraditional to their sex én ‘a vocational education 

progiam. Then each of you wil begin to deyeLop your own personal plan 

for amplementing sex equity efforts within your own schodl. These 

activities should be particularly helpful ad you devebap programs which 

remedy the effects of ndat discrimination prohibited under Title 1X,- or 

which implement the Education Amendments. of 1976."  ? 
¢ . a . 

Next, the facilitator shouTd‘ask participants to review with her/ 
him Vocational Education Worksheet 14\ explaining that this worksheet om” 
provides directiqhs for a short exerc}se designed to encourage partigi- «& 
pants to generate ideas that will aig them with their task of program , 
deyelopment. Fhe purpose of the activity is to help participants identi- 
fy or "brainstorm as many suggestions as possible as to how they can 
recruit and assure the successful comp}etion of students in vocational 
education apursés nontraditional to théir sex. DuNing this_activity, 
participants should contribute ideas from their own \point ‘of view: 
that of a teacher, counselor, or -administrator. ee 


: o &; e Sa oS 
_ * The facilitator should. also _Peview with the group the basic prin- © 
ciples:of brainstorming: ‘4 |; 2. 
4 . 9 A e oo 5 . Let a ret ‘s 


Pe a A a —— ' ; 
@ that the. purpos&of fbraiggtorming is to generate as many ideas 
o- Se. t period ef time 
@ that there is to balk 
: 
’ ¢ She/he should add onal 
ideas produced. ‘Persons ate less ‘likely to contribute if they know 
that someone in the group m¥ght crfticize the#r suggestions. Further- 


a4 = J ; i ss | 
je of any of the ideas 
\ 4 


\ 


mote, although an idea may Se ihprattical, thagidea.’may stimulate some- « 
one-else to ¢contribute.dne which would be highly workable. — 
/ \ . : . or ar . 


as 18. Mis ae A Poe 


eValuatioh bids to reduce the number of ©. 


"tf 


~ 


‘ 


"*" activities for their programs. 


@. ne ; 
% s - . = * , : , + ° 
Before giving the "go" signal, the facilitator should make Sure that 
each group has appointed ‘a recorder and has the necessary materials for . 
recording data. The facilitator should indicate that the groups will have ~ 
10 minutes and give the “go" signal. e? a: = ¢ 
Be: During the brainstorming period the facilitator should move from group 
to group to make sure that evaluative statements are not being made. If 


they are, she/he should remind the group of the rules and ask them‘to Suggest ° 


_ ask the recorders from each greup to post their ideas and rev¥ew them with 
the total group. After all thrée groups have shared their deas- the facil- 
itator should ask the participants to examine them in light of the following. 


another idea. At the end of 10 minutes the facilitator revert and . 


questions: o. . “ 
- . 


@ How similar or how different are suggestions from Ahe three groups? 


b To what extent are they interdependent--that. they requi the coopefa-- 


tive efforts of administrators, counselors, and teach 


* e@ To what extent’ overall are the suggestions practic or impractical? 
* 


. @ Can participants identify any idéas appropriate ‘to™a particular role. 


4 group which, were missed by the persons in that.role gkoup? (e.g., 
Do counselors have suggestions for administrator activMies, etc.)™ 
. - = . 5 Se 


° v 
. + ‘ 


B. ‘Smal1/group activity--"Developing a.PJan * 
_* "for Recruiting Students into Programs : 
. Nontraditional to Their Sex" = S| (30 minutes) 
- e ’ ‘ 


. ; ; 
At this time fhe. Facilitator should ask the participants to move from 
+ their separate role:groups into mixed four-person groups of counselors, 
administrators, and teachers. If these groups their task is to develop a 
program for recruiting female and male students into vocational education 
courses nontraditional for their sex. The “easy” and "diffgeult" newsprint 
sheets from sectign I, Session A, and the "influences" sheets from section 
IT, Session Ssh be ms where’ participants can see them cal iy. Group 
ese sheets in selecting focus area dr work 


. Members may w to review 


. 


| , e a , | | 
“~ After graups are eeu the facilitator should ask participants 
fo read through: Vocational Education Worksheet 15. When most have finished, 


- She/he should review thé total task wth the group. The.follewing comments 
an | 


* Anatning program, finish basic academic requirements 


te 


_ Students have completed a: prevecational program; others 


would be appropriate:- . 


“""You ane on the staf§ of a two-year vocational high sehook in a district 


with an enroklment of 25,000 students. This is a city district wdjacent to , 


a major metropolitan area. Students come to Stivers High Schoog for their 
Last two years of Secondary schook, during which they -< a vocational 


gtaduation, and - 

gat Stivers, some 

ave noti Stivers _ 
ae 


@ 


. partictpate in a work experience program. Before 4 
Offers a full range of extracurricular activities for students. 


. "The -boand of education of the district has enacted a pokicy of non-" 
discrimination on the basis of sex in compliance with Title IX ‘hequinements. - 


Tt has also disseminated guidelines for the impLementation*of that pokicy. = 


} _ > 
e _ , C “: * 19 


“ 


t- 


their sex as one. means of @ 


ed 


Tn accordance with these guidekines, Stivers. is developing an ag §iAuna- 
tive progaan designed to comply. with Title IX dnd to ensure sex equity 
in, vecational education. | _ 


? 


percent gemle, that would méan that all course, - program, or red en- 
Aokiments should be within the 35 percent/65 percent range of females - 
and males. In this qctiyity you will be devegoping a necAuiting plan 
40 increase the numbers of oo 4n courses/prognams atypical to - 


théevang. the Long range goal,——--.— 
: oN : 4: 
"Enrollments by sex of ale courdseds/programs at Stivers are Listed 
‘On pages 2 and'3 of the worksheet. Enrollments in multiyear programs : 
such as Business Data, Processing T and IT on Secretarial Yl and II have 
been. consolidated to. simplify tite task. The first rig, eae rete 
neg&s to make'is what indtwetional area you would Like to select for 
developing a recruiting plan. TL could be a course (singles Living), 
& program [carpentry], or an area (health occupations). You @o 

akso Select two programs (floristry and ornamental “horticulture, for 
examefe} 44 @ grouping of two on more és basic to.your recwitment plan. . 
The area(s) you select may be these you are most familiar with, those 
that show the greatest discrepancies in female and mate enrollments, 
ox ones that appear on the ' easy’ and 'digficult’ newsprint sheets - 
which are also offered at Stivers. |: oe : ee 


mt 7 ae | e 
"Feel gree to make any assumptions about the courses/proghams 
that you bekteve to be appropriate (e.g., that curriculum adaptations 
to enmyre that a cowrse, on program meets the needs of students of both 
Sexes qcther have ot have not been made). . 


"The samplé recruiting plan on pages 4-6 of the worksheet weike 
Serve as a guide. Notice that your first task is to indicate the. 
prodram areas to be covereH in your’ plan and the criteria you used in 
making thés selection. . Then you List up to three objectives which 
will contribute to the achievement of the gout of balancing male/female 
enrollments to the 35/65 percent Aange are asked to indicate: timelines 
for each objective, and to List up to three specific work activities 
for achieving your ebjectives, Jn formlating objectives and work 


, 


— activities, you should draw freely on the data generated in the bAain-. 


Storming activity and in previous session activities, such as the 
discussion on influences on females’ and males’ educational and voca- 
tional choices. As you formulate your work activitios, you will need 
to indicate who has major nesponsebivity for seeing athe work 
activity 44 as da out and the date. for its completion. 


mn "In the time allotted (apoioximately 25 minutes) you are to cbm- 
pe 


@ at Least one recruiting plan, more if time ows. Extra recite . 


4ng plan sheets are provided in uour wonksheet.(pages 9-11) for those 
who need they. - ? m™ ' 


"AS you Work, I (and other factkitators) will be moving from ghoup 
do group to help in any way. Please feek free to call on us should you 
need assigtance at some poant,” ; ¢ ; . 


a. : : « { i as . 
After the facilitator, completes these instructio s, the groups 


4 “x, Should begin their task.. ‘The facilitator(s) should remain afailable . 
re ’ 7 ~ -20 2 


ne : 1 ~ 7 f - 
ee & a : 06 ‘ af es 


Ly 


a 


* 
e 


, to clarify questions or provide any needed ae se 
. e ene, é 


4 


. = 4 s e% wan . 
? ; ; iS a 
C. - Fotal group processing . ae (. ; - (15 minutes) ‘> . 

At the end of the allotted work time, the facilitator: should reconvene 
_ the total group and ask. for volunteers to share one of their plans with the - 
“total group. At least four or five” plans should be shared with ‘the total — . 
. group; more my be shared if time permits. aaa _ - 

- After several. sians have been shared, the facilitator should initiate 
a kota group evaluation of the plans. Snes may ask such questions as: 
ele a oe oo 


@ Were certain areas/programs/courses selected morevaften than athens? 
What does this indicate about - the difficulty of recruiting in various 


“ 7 efforts? 7 a: 
‘@ Were. the objectives appropriate to achieving | tne aoa? Practical? ot 
Specific? , 9 : 


ne @ Were a diversity. of work activities suagested or was there a tendency, 
i. “to rely on Several types of activities to accomp! ish the Objectives? | 


e@ What are the strengths of the pean presented? The weaknesses? oa 


The facilitator ‘may ‘also find it useful to ask the group to look at the.. 
ae "influences" newsprints posted, and to determine whether there are a 
significant influences which should be incorporated into the recruiting’ 
acl 7 . . : 
_, The facilitator Snnuiva ensure in the discussion that participants consider 
‘the variety of activities which may be useful int recruiting. Attivities may ~ 
involve a-diversity of persons or groups--student peers; Parepts, teachers, 
counselors, employers--and they may utilize a variety of mediums or techn iques--~ 
“orint audio-visual, training awareness-building ‘and support groups, experj- 
mentad curricula, ete. It may be useful to splat Several objectives and * 
ask the group to think of as many alternativ ways. of accomplishing each one 
"as possible. : i yan 
After review and evaluation of the plans, the facilitator should explain 
to the participants that they have just sulios d the first steps of the . 
a program-planning Process. Although their p are specifically related to 
overcoming sex bias and discrimination in vocational. education, the complete 
Planning process is applicable to any issue. ~ ; 
Fhe facilitatoy should refer-to Vocational Education Information Sheet. 
16 ard review with@he group the seven -steps of Program ptanning. Point out 
‘that they completed only step one, setting goal. d objectives, and part of a 
step two, developing work activities. .To the ezten} possible, the facili tatoy* 
should use data gathered from the particfpants” uiting plans in reviewing _ 
the first two steps. ! _— ey ~ - 


After the facilitator has completed ‘the _review of the seven steps, she/he . 
A ghould pause for questions before moving on to the basic’ principles of -program 
os ia planning. Again, these Should be reviewed one by one, and discussed in pes. 
a _ context of the groups ' tans to the extent possible. ~ A ’ 
! 


yon an: Se LOT — . 


. 
LO a se : ‘ we tg - = 
’ 


Bo 2 ee He. factlftator should close the discussion vy. fidiea eine to the 
he = ws se that they wil igvave the opportunity to Work through | the eo, 
. oe otis: pregren-plann ing. pedcess | ‘in the Final acy in this SpgSTON, 4 ‘ 


‘ 
_* 


Mi Bee De Individual activity and. total te ; — 4 7s, 
yes 0 group shard ngs ay Action-Plan” “(10 minutes) | —~s : 
The facilitator <oe die: this: finat-activity iS cenrwaine 

: participants that the. test of their workshop experience wi]l be the 

oO . extent to whicn they can. apply this< experience to sex. equity effirts 
in their own programs. She/he should explain that this last activity | - 
will provide them an opportunity to begin development of ag action: 

- plan.for their own program. -AS they work ‘on their plans, they shquid 
seek to integrate. the information provided througout the application ; a og 
séssions with tne planning process descrined | yn Labs preced: RC activity. ae pale 


The facilitator should ask participants” to turn to Vocatianal® . deat ee 
ae . Education Warks heet 17; sheshe should then review the directions with. rit 
| & E> the participants: They are “to decide what thev themselves would Tikes 2s. 
° "tor dor to. implement sex equity in their own Situations and: begin’ to . 
develop a plan for doing so. Their objectives” ‘shouldbe these which | a ae 
a teyeain -primarily on their own rather then those. involving the - OS eee tu 
: cooperation and assistance of other vocational. education personnel. aa ae. 
7 oe _ Possible objectives could range from something ‘relatively simpl¢é such - oe 
‘ as éliminating the use of sexist terms in one's ore and. written wes 
: a language to something rore “complex*’such as adapting one "s eurriculym 
: - -, ‘to meet the interests and needs of: students of both sexes. -Again, - 
a - participants might want to re view the "easy, “.and "difficult," and -. 
" influences” newsprint anEey: for puss Ibis. ideas. a oe 
In this activity, varticipants will be wor, bing through a. iore: 
complete program-y:lanning process rather ‘than they did. in the previous 
_ activity. The facilitator should mention that ‘the Dike hag been. ° 
; . Simplified for parsonaT action planning; -detailed proces:, would be. ae 
4 » necessary for a more comprehensive nrogram involying other vocational 
personnel. ‘After reviewing each item very briefly, the facilitator . 
should ask Participants’ to. comp! s ta the worksheet individually, work- a 
ing for approximately 5 minutes: During this time the facilitatoy 
shoufd remain siailable to answer any questions group members might ; 
have. After about .5 minutes, the facilitator should ask for partici- 
pants: who are willing ta share their plans with the total group. This 
ing is. an important oppertunity for participants to receive new ° . 
ideacvand for.the facflitator to reinforce important points which are. 
inade ’ , _~ 


hy 
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VE. SUMMARY.AND EVALUATION ® os TIME REQUIRED’ * 8 MINUTES 
. : .. -- (A)* Summary comments — 7 eiem  € 3 minutes). 7° 
‘. - (B) Session evaluation i - ¢5 minutes) © +. 
ee = ; © 
Buy poses oF of the e_activity: an # ani ‘ 


_ The purposes of this activity are: ‘ 4 
— j a : 

eto seouide wareioibant with a gunimary of Application ‘Sessions A and 
B for Vocational Education. Pers@nel _ 

. }. +, 
"e te address any remaining concerns and. questions in ecparation for 

: gcolenua yng the Session . : 

e to enable participants to évaluate Application Sessions’ A and B for 
Vocational Education Personne] . — 


Riseieis hewieds . oe 


cS For participant use: , 
- , : . 
. @ “Worksheet Evaluation Form" --Voeational Education Worksheet 18 


for facilitator use: None 


= - The facilitator should: = . 
: : i * ¢ . \ = + a 


ve e review this total session oueT ine and. participant materials - 
“<8 Peotedure:: a - - a hy -— a 
A., Summary eaent es - : ’ | -( 3 minutes) 
e € Comments simitar. to the following would be appropriate for the ; a 
ay facilitator to use in summarizing this Ls 
e. Rn 


if "Dur eng thos application session We have , considered the angtdences upon 
the educational and vocational chogeers of. fema bos and males; tdentiféed some _ 
. of the- forms and manifestations of sex bias ard sex stereotyping <n vocational 
education and some of the techniques for combating this biassydeveloped initia 
cae _ plans for recmiting students into vocational education programs nontraditional : 


as a ato theer sex. With this base of knowedge and expersence, we. have bequin to 
“yh ~ “devefop plas for sex. equity efforts fin our own iia laa and Ans trtureons 
oe 
wy . Wer "The information and experiences provided £ inthis session provide only 
oe “a baseline for’ increasing-your Capability to‘ overcome sex bias and: diserimina- 


tion in vocational education programs. We hope that each of you will continue . 
4 to extend "your Learnings and Skells as we work to achieve sexe equity. 
e - - 
ae Vth the next session we! ee move toewatd an examination of the way 
in which we,can extend our personal efforts to provide séx equity to i 
consideration of orxqatéizational/institutional change. During that seAscon 
‘ we'll ba extending our knowledge of and skills in the change oa ia process 
as a rekates fo ae ongand zations. ~  s 
’ / 
> . : 23 : . 


2e = ne e Ine a e 


r. 


B. Sessfonevaluation . © ~~ + | a minutez} 
ar are ¢* 
be The‘purpose of the workshop. evaluation’ is to provide training and 
a . administrative staffs with information regarding participants’ evaluation 
a OU of the workshop and to identify needs for continued training and staff 
development. The facilitator may wish to introduce this'activity with’. 
the following comments: " : 


~ <¢« 


.° "We would 2ike each of you to take out. Vocational Education Worksheet 
: 18 which ts the workshop evatuation for. You will note that the questions 
» «= provided in this evatuation are designed to obtain two kinds ag ingorumation: 


e Your feedback regarding this workshop--What activities were Post 
usegue? Which ones were Least helpful? What do you believe you 
gatnad from the workshop? Your answers to these questions can 
help us to improve our inservice programs and to fear where we 
were 'on' ot ‘ok! target. . ; 

@ Your «deas regarding future -needs and folLow-up--We are also asking 

‘ you to hetp us in ddentifying follow-up activities and areas for 

future inservice. training programs. Please indicate any ideas 
which you may have regarding activities which cold ‘assist you and 
other stags in achieving sex equity. 2 . 


"Would you take a moment or two now to complete ‘the form.and turn it 
‘an begore you Leave?" : . 


The facilitator should allow a. few minutes for participants to. complete ° 
the evaluation forms. Then she/he should acknowledge the contributions of 
workshop staff and participants and adjourn. As participants leave, it is 


a 


vey often advisable to statian facilitators at the exits to collect the evaluation 
'. Sheets. * . et ’ ; . - es 
a 
° © 
> * 
i . ¢ 
f. a 
sci 7 
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2/Jon J. Durkin 
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ATTAINING SEX EQULTY IN VOCATIONAL ‘EDUCATION: 7. - 
THE SOCIAL/EDUCAT TONAL AND LEGAL CONTEXT BO e 


at Sd 
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i t 5 
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* Participants' Materials For Session A - % 
-— . ; For Vocational Educators 
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sah tee 
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— P “peanared for the : 
Title IX Equity Workshops Project . ; 
of ene Council of Chief. ‘State School Officers - 


? by the 2 . 
Resource Center on Sex Roles in Education 
National. Foundation. for the Improvement. of Education ° 
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ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: : 
. at AN TNT ROBUCTORY ASSESSMENT ee 
* ; . a '’ a, 8 
e 4 8 ee on. oo 4 ; . 
a Ce . Vocational Education Worksheet 1 
ee l. What. types of examples . of differential treatment of poate and male . 
= students or employees can you: ‘Adenti fy in vocational education programs? 

7 (Bgy2s specific as you can. )s og . 
oe i _ viet | a: 
Ma. os tes | | fi. 


. 2. What have You found (or ‘do you expect to find) - easiest-in implementing 
eee! ~~ Title IX_and/or_warking_to-attain_sex-equity—in-your—veeationa education-~---—_--~ 
pate" (e.g. 7 Which’ forms of differential treatment are easiest to 
modi fy? + 


8 


fy 
LY 


o . 
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: ‘ 
e . . . . 
? > « 
Why? . 3 : ‘ : f 
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3.- ‘What have you found (or do .you expect to find) most difficult in 
implementing Title IX and/or working to attain sex equity in your — 
-) vocational education programs? . 


¢ 2 
v o ¢ 


Why?) fe i | | = aN 


: ) € ‘4 
4. What do you think wid? be the most ‘important results or outcomes of 
efforts to implement. Title IX. and to attain Sex equity in your vocational: 
education programs? ae ; ae 


. _ letter in the blank to the right of the statement. 


s 


~~ 


-- "~~ Giplayed outside the home. 


2. For every $1.00 men earn, women earn : 7 x 


“a. 36 b. 52 oc. 42 


« . : oe : - . ° Be . - ie . 
“FEMALE AND MALE PARTICIPATION IN THE PAID WORKFORCE = 
AND TN. VOCATIONAL EDUCATION PROGRAMS: WHAT. ARE THE FACTS? © 4 


"gee SC Vocational ‘Education Worksheet 2 — 


. 2 a 


Directions: - These multiple choice questions are designed to help ‘you assess. 
your knowledge of females’ and males’ participation in the paid work force - 


_, and in- vocational education programs. . Under each statement you will see a 
number of alternative answers which could fill ‘in the information missing in 


each statement. Select the alternative: you believe is carrett, and write its 


© 


. hy ; a 
an 


1. Women make up of the riation's paid work force. 
(a, 26% b. 41% “c. 543 


BAe 


a. 95¢ b. 76¢ c. 57¢ a 


3. _of American women between the ages of 18-64 are - Cae 


a. 41% b. 34% cc. 54% : _ +4 
A : > 5 ae - 
‘4. _of American men between the ages of 18-64 are 
employed outside. the-home..  --—- | 
a. 74% b. 86% oc. 91K , we a, 


5. The average young woman today can expect to spend 
years in the paid work force. 


a. 7.30 db. 171 cf 22:9 de 31.2 


6. The average 20-year-old American male can expect to | 
work for pay outside the home for _years. . a 


Y\s , r 
7. Out of every 10 young women in high school. today, 


will work for pay outside their homes at s6me point] in . 
their lives.: ; 3 


é 


ao b 5 A714 y 


‘2 


‘2 ae 5 
> By Both husband and wife Work in percent of a a \ 
.. nation's. marriages. . 3 ‘ 


- 


ae 35, b. 47> cB To re 


r 
. . 


9. The median income of working women with eur years “of 
college is _- that of men who have completed eight ~ 
, years of elementary school. 


a. greater than b. —— asc. less than 


10. The difference between thé average yearly incomes of male 


and ferlale workers has over the past 20 years. : 
a. wicrensee b. decreased c. remained the same. Cc. 
11. ° women have the highest labor force Parbicipaelon of 


“any group of women. 


a > ernment 


a. Asian American - B Black c. “Wispanie’. do Native 
American. white ™~ : 


a“ 


12. About. out of ten adult women are either single, widowed, - 
divorced; or separated from their-husbands and are therefore 
\ responsible for their own financial support. 1 


(a. four ob. six . eight FS 7 _ = 


7 


13. Women workers are absent from work male workers. 


a. more than b. less onan ¢. as often’as 


4. In 1973, the average ‘earnings: of ine males and females at 
* minority females and males were distributed from highest to 
Lowest ir the fol lowing order. 


a. white males ; white females, minority females, minority males 


b. ‘white males, minority males, white females, minority females 
c. white males, minority females, white females, mo: males 


15, . percent of all women workers are employed in clerical 
Occupat#ons. — . 


7 _ 
a. 17.2 . b. 18.1 ‘ec. 27.8 d..35.0 | 


Wwe? _ | 
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7. 


16. 


e 


' 718. 


19, 


] x . . yeas 
oe ‘ 2 bs . . * oe e 
a . - 
eA € 2 3 


F ‘ - * 7 , 
Pa + \ . . . > 
“ ¢ : 


Fifty peccene of mén in the paid labor ‘force are employed? 

in the three ‘octupat ional: categories which empjoy the largest - 

“number of man (skilled crafts, professional and technical & 

‘occupations, ‘and mangerial occupations). - In contrast, 
“percent of all womei'‘in the paid jaber force are 

employed in three - ‘occupational groups (clerical: occupations, 

service bechgeti ones and professional/technical occupations ) 


a. 


“enrollments which were 90 percent mate 
. female in 1976. ‘ 


a 


40° b. 60° c. 70, 


ai, beer c. 39. 


e 


ercent of all vocational education programs. liad 
ar 90° percent 


4 b 


The. vocational training area with: ‘the ee female enroll- 
ment (more than one-third of all females’ enrolled in voca-— 


tional: education) is ; | 


a. 


*b. oecupationat—ho 


"Cs 


-consumer- énechomemaeing: programs 


office ocaupations J oo 


percent, of. all oe, enrolled in “vocational 


education prograins- int 
in 1976 are female. 


a°95 be 21 e. 34 a -* , . 


area of trades and industry 


3 \ 
ry 


Trends in aie eval enrollment in. vocational epatnng: . 
programs show that. 


a. 


b. 


females are enrolling in traditionally nate courses at 

a faster rate than males are entering traditionally — 
female programs a 
males are enrolling in traditionally female. courses at a: 
faster rate than’ females are entering traditionally male 
programs 


. the entry of males and females’ inta programs ‘nontraditional 


fo their sex +s occurring at about the same rate 


a 


a _VW-2 / 
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SEX DISCRIMINATION/SEX EQuITY IY - 
VOCATIONAL EDUCATION: WHAT DOES THE LAW SAY? 


& . _ Vocational Education Worksheet 3 ea _ 


pee ois Listed below-are “‘twelve“items which relate to sex discrin- 
n 


ation/sex ‘equity in voeational education policies, programs and” 6 gs 
practices. ‘Please read each item and make a determination as to ‘how © 


Title IX requirements apply to each. Mark ne items in Bes following 
way in the blanks provided:. ‘ 


P--if you believe : it. is _ prdhibited by Title IX 
-R--if, you believe it is requires by Title IX 


NA--if you bel iete. that. Title IX is not’ directly applicable | to one item 


Requiring females to deménstrate basic 
Mechanical proficiency before admitting 
them to ah auto mechanics class; — not requiring 
such a demonstration by males’ 


ia 


iene single sex vocational clubs; oA | 
a 


Future: Farmers of America 


Developing programs to recruit both females: oe a : o. © Ry 


and males into vocational educatién programs * 


not traditional for either sex — ; ‘ 


s 


Developing. curriculum materials on the chan- 
ging roles of women and men. and women's 
entry into the work force for yse be home 

- economics courses” 


Assigning students to work experience oe 
programs according to an employer's ‘ 
‘preference for either male or female. students 


Requiring females in trades and industry 
programs to produce a: guarantee of future 
employment. before admission; making no psueh 
requirement of males : 


Developing publicity programs a) ted . es . OR ase 
to the elimination of sex bias i . . an 


vocational education , 3 "ss “. 


Reviewing all vocational ‘education : . | 
course enrol}ments-to identify courses -- * 
in@hich enrollments are 80 percent male i fe 

or 80 percent female; ensuring that these 
enrollments are not the result of sex 
discrimination in counseling - 


Ww-3 A1L7 e 23 ee 


ad 


oe 


Providing special programs ‘for 


. eases to hire a qualified male to - 


. Students in-the’ program are females and: 


: er 
Refusing to admit females. to a technical Pe 
- program because there is only one rest- s 77 


homemakers who, as a ‘result of divorce’ a § 
or. separation, must. Seek employment 


; } 
evistngracnulinene. materials~for” - 
vocat ep) cation programs to -ensure = ‘es 
they do Abt imply,-either feet it, 
ye photografhs,. that certain progray . eT og e 
r occupations are more appropriate. ¥ . 


ane sex than for the other ® 


teach child development because most 


he "might cause problems" 


room in the building where.the program ‘* . 
is housed and this restroom jis used 
by males Ot ; 


ie . « 
4 ¢ a 
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ee 


ae main amar elem la. “Amendments” of 1972 | / 


of} 


‘THE EDUCATION AMENDMENTS OF 1976: A SUMMARY OF THE. ius 
RELATED TU SEX EQUITY IN VOCATIONA EDUCATION” a 


LO Vocatinal Education Information Sheet 4. 
The purpose of this information sheet is to provide a Summary of the . ' 


provisions of the Education Amendments of 1976 related to Sex equity in: 
vocationg] education. 


It is organized in the following sections: 
» ia 
e background information on the Education Anéndments of 1976 7 


ea summary of the provisigns Bra the Education Amendments of 1976. which 
relate to overcoming sex Diag and sex. stereotyping and achieving sex 
equity in vocational education programs Sok 


@ a comparison of the sex equity provisions of the Education Naendnsntee 
of 1976 with the nondiscrimination provisions of the requ lation £0. ae eee aR. 


BACKGROUND: {NFORMATION? THE EDUCATION AMENDMENTS OF.1976 8 


ge The Education Amendments of 1976 (Public Law 94-482) were signed into Taw 
on October 12, 1976, and became effective as of October 1977. Among the 
statutes modified by these Amendments is the Vocational Education Act of 1963, 
which asthorizes Federal assistance to States for support of vocational 
education programs. Proposed regulations Fegarding the implementation of the 
Education Amendfents were published: in Aprid of 1977; and after a period of 


~ comment and.review, the final regylations were issued, becoming effective . 


‘October 3, i977. The Naterial for this summary was derived from the 
Tegjstation and from the pegUbar tens: 


The 1963 Vocational Edycatton Act established a system of Suatehiag® grants 
to the states for the suppgrt of vocationa@ education programs. Federal funds 
were allocated to states on the.basis of certain characteristics of their 


.. populations, with the requirement that these funds be. matched by the states’ and 


expended. to support certain categories of programs. The 1976 ‘Amendments: make 
two major changes in the 1963. legislation. ‘ 


First, they consolidate all ‘the categorical grants established by the 1963 
‘Jegislation (with\ the exceptions of those for consumer and homemaking programs 
and for special programs. for the disadvantaged) into a single block grant to- 
states. Eighty percent of this block grant is considered a “basic grant;" 
theremaining twenty*percent is for "program improvement and supportive services." 
Within each of these two subcategories a number of ica alternatives” for ° ha 
which states may. expend these .funds ‘are delineated. ome 


Faia 
~ * © 
i ae cLaeee 


Second, the Amendments require the modi fication of the planning Brocess which 


' States must implement related to their use of Federal funds. One major modifica- 


= 
ERIC - 


tion- requires the involvement of a wider#variety of groups in the ong process. 


og 


2 WE Ang 


yP rtains to yocatipnal education is the over'gd ing Of sex discrimination 

and Sex eee inf vocational educatiay. \Proyisions related to the a 3 - 
bad bias are/incorporated within each of the 

catignal, eves programs ; they are. - 


a . - 


@ —. for the administration of eae ae Tocal jsene (onal: 
educa tion — . ; y ar 7 

e provisidns Joverning q tate use off Federa} gocati onal education funds : 

@ requirerients for “national are education programs 7 

‘pata to the composition 0 of the j 


ligh priorities ope 
Toclal vocational education pr grams. an 


t | iB 
« fl $ . 4 . 
a | THE EDUCATION ANNDMENTS OF 1976: A’ SUMMARY OF ef | 
ch THE PROVISTONS RELATED) | 


Which afffect ‘the esign and implementation of 


a Provisions of the 1976. nendments’ ee elated to sex equity .in’ vocational 


7 “8 education are auger: within three oe 


a 
-e requirements for acm of” ‘state ind local vocational . / 
My 


education: programs — Me he yh YY 
ti ; “* pre 
Pon 


@ provisiong governing state nse of vocatio a education’ funds 
ie 4 ; my reauirenelits for national _yocattopa ucation programs 
> q 


Relevant as each of ay 


7 se aes wil} be summarized in this. 
A section. : 


— 


al Educatio Pycurame 


\ ee 8 Requireme ments For Adminigtrat th of State a J Vocation 


nts for state.and one for »> 
"2, + local, Vocational: education programs a are refated to the overcoming of eos 
2 sex diserimination “and | Sex acer eoeyy ng in. vocat&onal .education. They include: 


1. Designating-full- time personnel to elif 


| discrimination in -vecational edudatia 
, . All states which receivegFayehal vocational education monies - 
4 must designate bersonnef to work Muda time with the State pea 


w of vocational education ine a * 


» furnishing equal: education opportunities in vocational ; 
ccucacion progal: to persons of both sexes; and ome. 


@ ‘ai iminaeine Sex discrimination: ‘and sex stereotyping. or 
all vocationa! education programs." ($8. 104. 72) - ‘ .s 


8 =e 2%, a : 4 Sf Be ro 
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Pr The Fongtions; of thet persén or Persons designated fhicludes = 
5. © 4 
e eating: actyYyon ‘to create awareness of programs.. and ‘activi ties: 
designed to reduce SOX bias. and Sex stereotyping | in vocational 
education. ; 3 ; 


-. 


st 


. g sathering, analydina; and’ disseminating’ “da: a on (the status 
of men.and women students: and emp leyees:? fin ‘vocational education 
programs of the state 


- ‘ eo 25 a 
< se ‘ 


e developing and: Suppoy ting actfons to. Bo pPect ‘problems: fdentifiad” 
in the: process.of these data- -gathering, reviewing, and: ‘mont toring - 
activities . Jneludiag awareness of the Titte IX complaint process 


6 reviewing the distribution of vocational elucation grants made 
by..thes state to ensure that the needs of women are addressed 
in pall projects funded. ~.> 


a a @ reviewing att vacational education _rogians. in the tate for _ 
eee ne eae Oe 


is ae 
* * Tce ' ei 
LJ 


¢@ moni tering the. implementation of awe grehibi Singisex discrimi= 
nation in employment within. state ational: education i 


= ‘* 


e aueiceing local education. agencie her interested” groups” 
in the state in improving voce Ta uation BEpoiat eee 

/ for -women — , 
ie 2%, : Ss : Lee as *-. 


oS 
‘ 


ine) “educate es & oa 


e reviewing the: self- evaluations required by T#tle 1X. 
“——@ reviewing dhe. State's five- year and. annua] program plans and 
-. Submitting recommendations related to the overcoming of sex 
_ bras and discrimination in vocational education (§ 104.75) » 


ny ‘ - 


All states are req to expend at Yeast. $50,000 from their basic 
arany finds to Support the personnel eon to carry out these 
functions. (8 104.74) 


Representing woren:s Concerns on the State - and local advisory councils 


far vocatignet educatton 


r 
All states are required to inelude on their advisory councils for 
vocational education representatives who.are “women:with backgrounds 
and experiences in enPloyment and training. Programs ,. and who ‘are 


-knowledgeable with respect to the special .experiences and problems of” 


sex discrimination in job training, and enployment, and of-sex 
stereotyping in vocational educations metuaang women who are 
t 


e - 


. VW+4 


ae 3} Ay 


ee - 


paar Roe er si area a rT cae atad meee geront—n— Tet 


«members of minority groups having special knowledge of the _ 
problems of discrimination in job training ‘and ‘iain dae against 
women Vin minority groups." -(§- 104. 92) 


It is the function of the state advisory council on vocat fof 
education to: le 


‘oeavesie state board with. responsibility: for the administration .. 
of vocational education programs regarding pel icy matters in the 
approved. five-year’: tate Plan. a _ : 
@ assist the state board in the deve lopment of plans for state: 
‘Board evaluations 


@ evaluate. vocational eaication programs, services, and’ activities 

- according to annual program plans,.to publish these evaluations, 
and to submit evaluation -repgrts through the state board to the - 
ae Federal government - wa f i 


@ identify’the vocational education, employment, and training 

needs of the: state and to assess the extent to which vocational 

8 education and related programs represent’ a consistent and 

p epandmnaked approach to meeting these needs a 

e provide technical assistaibe J for the @stablishment and operation. 
of Tocal vocational education. advisory councils (§ 104.593) 


- In aasieien local agencies and institutions shall have an advisory 
council which has an "appropriate representation of both sexes and an — 
appropriate representation of the racial and ethnic minorities round: 

_ in the program. area, ‘Schools ,«community, or region which:the local © 
. advisory council serves." (§ 104.111) 


v 


¥. 
The*functions of the local advisory une include the TOI OW INGE 


@ to advise the-agency or institution on current job needs and 
. the relevance of programs being offered in meeting those Job 
needs 


@ to consult with the agency or Gy eeieition 4h deve loping its 
x application to the state board (§ 104.112) 


. Includi olicies to eradicate sex discrimination 
“plans for vocational education — = 


. Each state must include in its five-year plan for vocational 
education a detailed description of ‘the policies it will follow to 
ensure equal access to vocational education programs by both women. - 
and men. Each description-must include a statement of actions which: — 
will be taken to overcome sex discrimination and sex stereotyping in 
all state and locaT vocational education programs and of incentives. . 
- adopted by the State for local. education agencies and institutions of ~~ 
vocational education to encourage.enrollment by students in cotirses 
* which are’not traditional for their. sex and to develop model pyggrams 
‘to.reduce sex stereotyping a training for and placement in al} 
‘occupations. 


in state five-year 


. Wed : a. 
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? ‘ uy e./ 
a: Re % ; 
The State pJan must. also set forth a program to-meet the needs 
" 40f homemakers’ who must seek employment after separation or divorce, 
single head& of hguseholds who lack adequate job skills, and pé@rsons 
who wish to Seek employment in areas which are nontraditional for | 
their sex. (8%104.187) ‘i . . oo, 


” 


olicies 


. 
‘ ° 


_ Every ‘state must in its annual..program plan, provide information 


a regarding the compliagce. of this plan with the provisions of the five- 


. 7) .education program or project Support 


_ year plan related. to. tke* prevision of equal access to vocational 
education programs by’ men any women (8° 104.222) 
In addition, each State must provide assurances that the person 
, ' designated responsible for-énsuring equal access by men and women 
to vocational education in the State has been provided an opportunity 
to review the plan before itats s mitted-to the Federal government 
for approval. (8 104:262) “: - . - 


. “*5. Evaluating vocational education programs -for service to women 
° » a 2 “ ’ f 


: Q&en 


the five-year period of the state lan, to evalyate each yocational 
4 by Federal, state, and local 

funds. Among the. items to be evaluated ‘are those, services pro- 

vided to’ women as one of several specia) populations. -(§ 104.402) - 


“Ah 


Provisions Governing .the State Usaof Vocational Educat ne Funds 


The provisions of the Education Amendments covering state use of Federal 
funds for local vocational education programs disttpguish betweeh these areas 
- in which states are required to expend funds and those greas where states may 

welect to expend funds. ys : 


‘st 


From their basic‘grants for vocational education programs, states must 


expend fundg for the following category of services: 


7 4 
* 


@ Vocational education programs for displaced hémemakers  _ | . 


_ States must use*funds under their basic grants, in accordance | 
with approved five-year and annual program plans, to provide voca- 
tional education services for: _ ; : 


- persons who have been homemakers but who are seeking employ- 
fment aS a result of separation or divorce 


-“single heads of households who lack adequate job skills 


- persons (female and male) who are in jobs which have been 
traditionally considered appropriate for-their sex and who 
- wish to seek jobs in areas which have not been traditipnally 
‘ .considered appropriate for persons of their sex (§ 104.621) 


VWW-4o 0 | 
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\ 


.Each state board of vocational,educatéon is required, during ° 


j 


These programs must include three components : 


- organized sduesttonal programs to prepare persons mM these ‘ 
special groups for employment ‘ 

~ special courses preparing +these. persons in ways to seek 
employment . fe —~ 


- placement services for graduates of these er programs (8 104. 622) 


States may use basic en funds for the following services; 
© Support ‘service’ furore aT : a a ¢ 


_........_States may use “funds. under their basic grants to provide support. 
- services for women entering. vocational education programs designed to 
prepare persons for- jobs which-have been traditionally limited to men. 
(§ 104.601) Among the services which might be provided (when. included .. 

in’ an approved five- ~year or annual peogral sant are: 


- Counselin --counse1 ing women entering or enrolled in nontraditional 
, * programs on the nature of the programs and the difficulties which 
may: be encountered by women; furplg ANY supportive services to 


assist students in ecvustiha to§ 


* ‘ . er? 
- Job ) development--providing nateFtals and information ‘tO women 
regarding the opportunities available in nontraditional fields; 
- “providing women students opportunities to visit workplaces .to > 
een work amd work settings in jobs in. nontraditional fields; | 
nging women into the schools to provide women Students with 
orma tion regarding the nature of work in these fields 


- Job follow-u up’ support--assisting women-students in finding ’ 
: emp Toymen t: relevant ‘to their training and interests; assisting 
students in the work force to deal with barriers. experienced 
bv women working in nontraditional areas (§ 104.602) 
.- increasing the number” ‘of women instructors in nontraditional ° 
fields--1ncreas ind ‘he number fo women instructors ‘working in 
. programs which have traditionally enrolled predominantly males, 
7 in order to provide supportive examples to women’ who are pre- 
. paring for jobs related to these nontraditional progranis (8 104. 603) 
© Dayal: services for children of students : - 
States may atsovuse funds under their basic grants (when this use - 
is specified in approved five-year and annual progrem plans} to provide 
_ day care services for students, including both females and males and 
\ single’ parents, in secondary and postsecondary. vocational rand education 
programs (8 104.61] and § 104.612) . 
_ - — ; VW-4 ; 
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With the program improvement and supportive services funds of their block .« 
grant, states may support the following services: : 


a 
— 


e Programs’ to overcome sex stereotyping ; . a 
| States may use Federal funds allocated for program improvement 

. , activities to support programs which are directed toward Overcoming *, 
Sex stereotyping in. vocatibnal education. Programs related to sex La 

Stefeotyping may be funded in any of the three basic ‘categories of “™*; 
program improvement services; ‘ ..* * ~ 

- Research--funds may be used for developing new curriculum 

materials or reviewing and revising curricula to eliminate ~ — . 
. Stereotypes based on sex, race, or national origin (§ 104.705) 2 


- Exemplary and innovative programs--states must give priority in. 
- the awarding of: funds for exemplary and innovative projects to 
those which are designed to reduce sex stereotyping in vocational - 
education (8 104. 706) an wae “ne see claaiaecs 


Cn 
. eee 
a” 


- Curriculum development--funds may: be used for the development and -: 
dissemination of curriculum, quidance, and testing materials 
designed to overcome sex bias in yocational educational pregrams; 

. _ and for support services to assist’ teachers in meeting the needs 

of students enrolled in‘vocational education programs which have 

been traditionally limited ta members of, the opposite sex (§ 104.708). 


@ Vocational guidance. and counseling 


Funds made available to states for program improvement and support ' 
services may be Used to support several vocational guidance activities 
which .can provide supportive. services to women or-contribute to the ‘ 
. eradication of sex stereotyping in vocational education. Among those 
programs which may be funded are: 


pose, 5 — ere 
-"training programs which’ are designed to provide counseling and 
guidance personnel with information regarding . 


--the changing work patterns of women 


' . 
al 


--ways of overcoming occupational sex stereotyping 


~-ways Of assisting girls and women in selecting careers solely 
‘on the besis of their occupational needs and interests 


vocational resource centers designed to meet the vocational - 
guidance and counse?ing needs of special populations, including y& 
persons entering or re-entering the job market late in life (a 
significant proportion of these persons are- likely to be — 

wonen) (5 104. 763) . eo 

“a . 
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@ Vocational | education personne} training 


. . Funds made ayailable to the states. for program improvement and 
* supportive services may be used for inservice training to assist 
vocational education teachers and-other staff to overcome sex bias 
in vocational education programs. (§ 104. 74) 


< 


Pa , XQ 
e Grants to overcome sey bias | ae 
- ‘States may use funds allocated for program improvement and support- 


ive services to award grants‘to projects designed to overcome sex. bias 
in vogational education. Awards-are to be made in accordance with 
approved Five-year and annual program plans; they may be made to suppose 
such projects as: (§ 104. 792) : 


- research on ways to overcome sex bias and sex stereotyping in. 
vocational education - “ t —— 


- development of curriculum materials free of SEX stereotyping 


a 


~ development of criteria for the review of eurvieowm materials 
for sex stereotyping 


.- examination of existing curriculum materials for sex stereotyping 


cs “training to assist counselors, administrators, and teachers in 
ways Of overcoming Sex bias and assisting girls and women in ' 
selecting careers 


States must-use funds allotted to them in’separate authorizatiop for the 
following: . ; . . 


. 


0 Cons unter and homemaking 1 education . . 


States must use funds allocated for programs-of consumer and home - 
ma6ANG education to support programs which: - : 


- encourage both females and males to prepare for combining the — 
roles of homemakers and wage earners : c 


- encourage the elimination of. sex stereotyping: by promoting the 
development of curriculum materials which deal with 


. . 
-- Increased numbers of women work ing outside the home 


--increased numbers of men assuming homemaking responsibilities 


--changing career patterns | of men and women ~ 


~-Federal and state Jaws relating j equal education’ and Z 
‘ employment optertunittes 


- prepare fonaiee. and fhales who have entered or are preparing, to * 
enter into the wake ofthe home (8 104, 998 ) 


= ‘ a 
. a 
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Requirements ‘for National Vocational Education ‘Programs . . ed 


—— The last set of provisionssof the Amendments relating to overcoming Sex 
‘ | bias in vocational education pertains to national vocational education programs. 


rd 


s 


. 


These provisions Specify that: — 


@ a national study of sex bias in vocational education will-be conducted. 
. by the Commissioner of Education and submitted to Congress by 


_ October 1978 (P.L. 94-482, sec. 523(a)) | 

@ a system for reporting information, including race and sex, of 
vocational education students must be’ in operation by October 1978. 
.All states will be responsible for’ submitting relevant data for this 
system on a yearly basis (§ 114.116) : 


@ the National Advisory Council on Vocational Education must include: , 
in its membership minority and nonminority females and males with 
knowledge of women's issyes and concerns. (Vocational Educational ~ i 

His Die hae Technica] -Amendments, sec. 162 (a)) © = - «-- sess: eres eee ge ces 

@. five percent of .the funds, appropriated for Federal: vocational education 
programs are reserved for use by the.Commissioner of Education for 
programs of national significance? some of which can be Programs to 


overcome sex bias in vocational ‘education, (§ 105.104) 


COMPARISON OF THE 1976 EDUCATION AMENDMENTS AND ‘TITLE IX 
The provisions of the ‘Education Amendments of 1976 which pertain to sex 
discrimination and sex bias are similar to the requirements of Title IX 
(Education Amendments of 1972) in basic sp di both are directed at ensuring 
that equal opportunities are provided to females and males ih vocational edu- | ° 
Cation programs. There are, however, several significant differences between 
Title IX and the Amendments: i . » 


@ Title IX addrésses the issue of sex discrimination in education pro- ° 
: grams; it generally requires that persons may not’ be excluded from, aA 
denied participatign in, or be treated differently in education pro- 
grams. The Educat@on Amendments not only address sex discrimination, 
~ which is defined as "any action which limits or denies a person or a ; 
group of persons opportunities, privileges, roles, or rewards on-the .. 
basis of their sex," but also sex bias, or “behavior .resulting from 
- the assumption that one sex is superior to the other." and.sex stereo- 
typing, or "attributing behaviors, ‘abilities, interests, values, and 
+ roles to a person or group of persons on the basis of their sex." 
é le , * 
e The Title IX. regulation applies directly to local education agencies _ 
and institutions; with the exception of the local advisory council 
‘provision, the Education Amendments of 1976 apply directly only to 
State and Federal vocational education programs. They affect local 
‘ a vocational education programs and institutions indirectly through 
their spectfication of priorities and procedures for State ‘use of oe 
. Federal vocational educaticn monies, which in turh affect state fund- ‘ 
ing of various local vocational education programs and institutions. 


“‘) VWe4 
e 


v 


ft  e@ Title, IX spacthies a variety of forms of discrimination in education 
in s policies, programs, or practices which are. prohibited. Those which 

_ apply to vocationa} education incltde prohibitions of discrimination 
» on the basis of sex in admissions, aqcess to courses, facilities, 
. treatment of students, course completjon and graduation requirements, 
; Student employment, marital or parental status, and employment of 
_ ° » education personnel. The Education Amendments of 1976 complement 


the specific prohibitions of sex discrimination which are established> | 


by the Title IX regulation with-a mandate for the deve lopment of pro- 
grams to overcome” sex ‘bias, stereotyping, and discrimination in voca~ 
tional educatiah and an authorization to states to use Federal monies: 
' for this purpose. , 
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oI THE EDUCATION AMENDMENTS. OF 1976: 
~ IMPLICATIONS OF THE SEX EQUITY PROVISIONS FOR LOCAL 
ae _ ‘VOCATIONAL EDUCATION ‘PROGRAMS. 


ye ae mee0 Worksheet 5 
a 
The three major icateanviés of provisions. of eh Edu tion Amendments of *. 

¥976 related to sex equity in vocational education are listed below. ° Under 


each one, please list the possible implications. of the p visions. QF that . 
category for Jocal vocational education programs. © 


Ze 
Re uirements for the Administration of State and Local Voc tional Education 
Programs > 


¢ 


Provisions Governing State Use of Federal Vocational Educatidn Funds 


2 


Requirements for National Vocational Education Programs rn 


9 - ; oe VW-5 — a . ; 
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ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR ADMINISTRATORS — 


_— _ -" Vocational Education Worksheet 6 


- a 


Listed’ below are a number ef five-point scales which relate to administrator's responsibilities for ensuring non- 
discrimination and sex equity in student: access to courses. The far left point of the scale (1) indicates that little 


or nd action has been taken to ensure nondiscrimination in ‘the areas. considered’ on the scales. The midpoint of the 


scales (3) identifies action steps. which should be taken to ensure implementation of the Title IX requirement for 
nondiscrimination in student access to courses. The far right point of the scale (5) indicates some of the measures 
which could be taken to overcome sex discrimination, sex b#as, and sex stereotyping and to payee er onemo canal staat 
with the mandates of the Edwcation Amendments of 1976. ae eo 


As a guide, think of, the left side as possible noncompliance with Title IX, the-midpoint as effective implementation 
of Title IX, and right side as active efforts to eliminate the effects of sex discrimination and stereotyping ia 
Providing access to courses. Read each Scale, then determine..the point which you thihk best describes the efforts under - 


' taken in your agumcy/program and circle the appropriate number. Remember that similar assessments regarding employment, 


Student polictes, and other areas covered by the 


itle IX regulation should be completed. - 


‘es HAVE YOU DONE THE FOLLOWING? . ee a. 
1. > 1 2 3 4 ; 5 
No action taken Issued a policy directive i Issued a policy directive on- 
in this area é on the implications of <- , the implications of the Education 
; . Title IX and requirements ; Amendments and the need to over-~ 
° for nondiscrimination for . come bias and stereotyping to all 
‘vocational education to . appropriate staff and encouraged 
= all appropriate staff? ; them to submit ideas for program 
. ., f - development? re 2a 
i 1 : 2 3 4 | 5 : 
- No action taken Reviewed policies governing ; Developed specific policies and 
in-this area access to vocational é@duca-. programmatic guidelines for 
i aa .‘- tion courses and made modi- implementation of these policies 
fications as ‘necessary to * tO ensure sex equity in access 


G. 


_ ensure that they do not dis- 
criminate on the basis of 
sex? 


rd 


_ to vocational education courses? 


, 
\ 


os 4 ¢ 
de “ 4 
30 i: er: | ee eee eee | "5 -s 
No action taken in. _, Asked staff to. submit ’ -Asked staff, students an parents ‘ 
: ' this area a information on instances os ~ tosubmit information on instan- | 
ie ~~ -. OF Sex discrimination in © _  ces-of sex discrimination, Sex | 
: -.  ~ yocatjonal education. — bias, and sex stereotyping in 
“ policies, practices, and vocational) education policies, 
; materials? "ss practices, and materials and ; 
» oY . Re \ . oo | suggestions for their elimination? 
, “ oa. A a . ee a . | 
& 4 ee ee ce 
No acter taken 1n Wandated SSS TTSRGS with _ “Held mandatory Tnservice. tratn- 
this ney ‘Title IX provisions rela- -.  fng. for al? vocational educa- 
oo ted to vocational educa~ - tion staff.on procedures for- 
, _ fon courses/programs through. _ providing sex equity in voca~", 
: _ administrative directive? ~ =. | ° tional etucationt . 
; : an ; : : : a 
5 1 2 . “3 a 4 5 


- g< wees on i seers riptiv oped and imp ement ; 
a= this area ; eeterinle related to ; special recruiting procedures - 
or student access to courses and ‘and materials designed to 

. = : modified them as.necessary to - attract and. interest students 
es ensure that they do not imply, ' fn enrolling in-vocational 
™ _ . , | either in text or in pictures, | . training nontraditional to their 
: ' , differential treatment of vs sex? * 
Students on the basis of sex? * — \ 
os NG “ . 2 a . é . 2 o ue _ . : 
No action taken In ; ExamTned procedures, orTeerta” Notified parents and students of 
this area ; a and testing instruments used . the procedures, criteria and 
: in admitting or assigning testing instrunfents used and 
. students to vocational trafn- , ° the ways that they ensure equal 
7” - {ng and-modified them as access t0 courses on the basis 
‘“ necessary to ensure that they of sex? Made available special 
: - do not discriminate on the . ..  @ducational services: students 
basis of sex? ; : to agsist them in meeting these 
a . . ' criteria? | 
: ees | | | — . ’ a - , 133 


‘identified, all vocatTfona 

=e .. education courses/programs 

. - with enrollments of 80 

4 : percent or more ane sex and 
made sure that any such dis- 

a . - ., ° proportionate enrollments are 
ae ceo - Ae ' " _ hot caused by sex discrimina- 

“A ( ; w®° — tion in counseling sewvices? 


‘ \ . _ , . \ i 
“iB. oat a 28s : a3 a 
a oe action taken In ee eviewed all vocational 


| this area: aa education courses and 
\ curriculum outlines and: 
modified theni as necessary 
to ensure nondiscrtmination 
w OW the basis of sex? 
If your total equi ty. score falls below 3, -you-may-need to undertake the,” 
oT eInES “OF procedure? Suggested in the middle column ‘to ensure that your 
_ program is in compliance with Title IX, : If. your score is abpve 3, it 
- , = Indicates that you have made effarts to overcome sex bias and stereo- - 
’ typing; continuing eff tional .. 


yorts might be funded by your sa voc 
Se agency under funds authorized by the Education Amendments 
of 1976. = 


‘ 
. < 


% 
\o. . 
‘ oa . vy . 
.? 4 
° ° ‘a. . 
. e 7 oo . i 
‘ - ei 
4 Aa 
cl i * . 
: Z ‘ : 
ot : ’ * * v9 
7 * = 
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JA Funrtoxt Provided by ERIC 
. on 


‘ 


OM g 
“changes, including provision of x 
- Support services, which will 


nt att cowrses/programs 
with. enrollmeiits of 65 percent . _ 
or more One sex and developed © os 
and tebe’ a Ad tee 
for reducing. those screpanctes 
in the mers Of ‘males and. 
females enrolled? 


programmatic 


curricular a 


ensure females and males entering * 
and completing courses/programs 
nontraditional to thefr sex? 


“sr 


a 


Total equity score: - 
(Compute total for all scales 
and divide by 8.) 38 


» 
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_ ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR COUNSELORS 


Vocational Education Worksheet. 7. 


_ Listed below are a number of five-point scales which relate to counselors' responsibilittes for ensuring non- =". 
_. +°. discrimination and sex equity in student access to courses. The far Veft point of the. scales, (1) indicates that little. 
a or RO action has been taken to ensure nondiscrimination in the areas considered on the scales. .The midpoint of the’ - 
. scales (3) fdentifies action steps which should be taken to ensure implementation of: the Title IX ‘requirement for — 
_ ~*~ nondiscrimination in student access to Courses. The far right point of the scale (5) indicates some of the measures which 
~~: *\cquld be taken to Overcome sex discrimination, sex bias, and sex stereotyping and to implement Programs consistent with ' 
: ‘the mandates of the Education Amendments of 1976. _ - ’ Se 
‘. As a guide, think of the ldft side. as possible noncompliance with Title IX, the midpoint as effilctive implenientation-” 
of Title IX, and the right side as active efforts to eliminate the effects of sex discrimination afd, se stereotyping 
in providing access to courses, Read each scale, then determine :the point which you think best deseribes the efforts . 
: undertaken in. your ayency/program and circle the appropriate number. Remember that Similar assessments regarding employ- 
ment, ‘student policies, and other areas covered by the Title Ix regulation should be completed... 2 is 


*,. ae 


.4 a oO 


| _ - % a ‘ a: ta 
= i » -* | HAVE YOU DONE THE FOLLOWING? _ 
~~ ae ee . Loe 7 | a ’ i 
Poh a | oe 3 - 4 5 | 
‘No. action taken Tn 7 —_— iliartzed, y wit - kami with the 
pthts area . 2 oe the implications of Title IX = = * Education Amendments of 1976 . 
r ‘ . ; . regulatory requirements regard- regarding the elimination of sex 
, Y . = a ing nondiscrimination” in studant _ discrimination, sex bias, and 7 
‘ i us = access to courses. as they per- . a S@X Stereotyping in student access 
S | ae tain to counseling services? oo to vocational education; identified 
. ,7 . , > . | their implications for counseling . 
- , . : services; and-made suggestions | 
. for your .programs? 
2. { 1 i ee 4 A 5 
—— Ton - - Reviewed your counseling dopted counseling policies, 
this area ; ~~ ‘policies, practices, and e practices, and materials that 
: aan : ‘Materials te assess their - — are not only sex fai? but sex 
| - 4 . compliance with Title<IX “affirmative (designed to overcome \_ 
és “ a ie » and made modifications as. st _ the effects of past discrimination 
necessary? + = % _ and bias)? : > 
136 | | : oe . 
° * Sey . to: 
og : i 
oO * 4 7 - 
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3.0 1 


No, action taken in we; 
this area ; ; 
F - 


4, ] 
“No action taken In 
’ this area 
rs ‘ 
Ns = ’ » 
a5 
fh ™ 
5. 5 
No io action taken Th 
this area 
a 
a” 


% 


, 6. ‘1 
ia No action tak en in 


this. area‘ 


3 4 
“Examined all tests, testing 


< 


vocational education courses/ 
programs are open equally to 
females and males? ( 


i “ 


procedures, and criteria used. 
in assiqning students to 

vocationa: courses/programs to 
ensure that they do not permit 


‘or require differential treat- 


ment of students on the basis 
of sex? 


x 


4 


Fave you demonstrated that any 


testing materials which have a 

disproportionately adverse 

effect upon students of one sex 

validly predict success and that 

other materials which do not 

have such affect are unayal= 
aste? 


4 


5 : 
caavercdted efforts to Tdontify  . 


~~ _ Notified seiaente that all —— special programs =%o 


that students electing to enroll 
in vocational training are making | 
informed choices based on an 
understanding that not only are 
alt courses open to both females 
and males. but that nontraditicnal 
courses nay be viable options, — 
appropriate to their individual - 
needs and interests? 


” 


tests which do not differentiate . 
on the basis of sex and provided/ 
participated in training regard-. 
ing the nonbiased use of sex 
differentiated tests? 


‘ 


) 
“Eliminated all tests which have 


a disproportionately adverse 
effect upon students of one sex, 
regardless of whether they pre- 
dict success for assignment 
purposes, and developed alterna- 


. tive materials or procedures 


which are sex fair? , 


a nr rc rg En, caer te 


hee sex “to “identify. those courses 


_with 80 percent or more of one 
" gex? . 


by sex to Wars those courses 


‘with -65 percent or more of one 


Sex? . 2 


ifu 


aes 2 3 
No action taken Taken steps to assure your- 
in this area + self, that sex distrimination 


in counseling is not a causative 


factor if you've found courses 


"ments? 


' with disproportionate enrol]- 7 


Given your supervisor informa- 
tion regarding any instances 
of discrimination you have 
identified in counseling 
policies, practices, or - 
materials relating to student 
acces§ to vocational education? 


No action taken 
in this area. 


- e 
SSS s a 


a ”“~ ’ ey 
Lf your total equity score falls below 3, yOu may need to undertake the kinds 
of procedures suggested in the middie column to ensure that your program is 
tn compliance with Title IX, If your total is above 3, it indicates that you 
have made efforts to overcome sex bias and stereotyping; continuing efforts 
might be fugded by your state vocational education agency under funds 
authori - the Education Amendments of 1976. 


4 


~ Developed ahd j 


mplemented an i 
action plan for reducing the 


- discrepancy in the number of 


females and males in courses 
in which you've found dis- 
proportionate enrollments? 


8 
Developed and imp emented a 
monitoring system for deter- 
mining the effectiveness of 
action plans to eliminate 
existing sex bias, stereo- 
typing, and discrimination in ° 


counseling services to identify | 


instances of new discrimination 
that might arise? | 


vw 


Total equity score: 
(Compute total for all scale 
and divide by 8.) ° 


e 
2 


—_ 


we 
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~ _ ASSESSING SEX EQUITY IN VOCATIONAL EDUCATION: FOR INSTRUCTORS 


» 


Vocational Education Worksheet 8 


. Listed below are a number of five-point scales which relate to instructors’ responsibilities for ensuring non- 
discrimination and sex equity in student access to courses. The far left" point of the scales (1) indicates that little 
or no action has been taken in the areas considered on the scales. The midpoint (3) identifies action steps which’ 


Jhe far right point of the scales (5)' indicates some’of the measures which could be taken to overcome SEX discrimination, 


sex bias, and sex stereotyping and to implement programs consistent with the mandates of the Education Athendments of - 


t > _ 
“ — 
‘ 


As a guide; think of the left side as possible noncompliancé with-Title IX, the midpoint as effective implementa- 
tion of Title IX, and the right side as active efforts to eliminate the effects of sex discrimination and sex stereotyping 
in providing access to courses. Read each scale, then determine the point which you think best describes the efforts. 
undertaken in your agency/classroom and circle the appropriate number. Remember that similar assessments regarding: 
employment, student policies,.and other areas- covered by the Title IX regulation should be completed. 


<' “ “ee 
i “HAVE YOU DONE “THE FOLLOWING? 
1 1 5 
No action taken jin ami}varized yourself with a. arized yourself with the 
this area | the regulatory requirements | requirements of the Education 
of Title IX and their implica- Amendments of 1976 and/or con- 
-@ a tions for your program area? Sidered actions which might be 
‘ : taken in your courses /programs 
ae , to overcome sex bias and 
* stereotyping? 
I 
2. 1 : c 3 ot /4 5 ; ~J2 
. No action taken in Made sure that all vocational ‘ Made curricular and programmatic 
. this area ' and related courses and Programs changes, including provision 
- for which you have responsibil- Of support services, which wil] 
. ity are open to both males assure males and females entering 
to ie and females according to, the and remaining in courses/programs « 
. same criteria? _ nontraditional to their sex? 
ae 142 . 


. QO - ‘ 
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é 


\ 


I 


: ns | a: . c 4 5 
No action taken in ‘ Reviewed all course de- ~ Examined all) course descriptions 
this area scriptions and. curriculum | and curriculum guides to ensure 


guides to ensure that females 
and mates are treated equally 
in all courses/programs for 
. which you're responsible? 


? 


all course enrol! Iments 
by’sex tot identify those courses 
* with BOgpercent or more of one 
sex? s 


o action taken in 
this area 


No action taken - Taken steps to aSsure your- 
this area self that sex discrimination . 
is not a causative factor if 

you've found cotrses with 
disproportionate enrollments? 


» 


1 : 7. ae ao 4 


that fendles and mates needing 
Supplemental education in your 
area because of past sex bias 
or discrimination receive such 
help? - -— 5 


xamine course enrol) Iments . 


a 

— by sex to identify these courses 
‘with 65 percent or more of one 

- $@X? 


eveloped and Implemented an 
action plan for reducing the 
discrepancy in number of 
females and males enrolled if 
you've found courses with 
disproportionate enro]Jments? 


é 5 
No action taken in - : ‘ Submit ted information to your Developed and implemented a, 
this area - » "supervisor regarding any in- '. . personal monitoring system for 
: stances of discrimination you've determining the effectiveness 
, identified in policies, practices of action pléns to eliminate 


and materials related to student 
no access to courses/programs? . 


x 


If your total equity score falls below 3, you may need to undertake the 
kinds of procedures suggested in the midd]e column to ensure that your 
program is in compliance with Title IX. If your total is above 3, it 
indicates that you have made efforts to overcome Sex bias and stereotyping; 
continuing efforts might be funded by your state vocational education 


- 


_ agency under the funds authorized by the Education Amendments of 1976. 


7 4 
- £ ane 
rn 


sex bias, stereotyping, and 


discrimination and to identify 
instances of new discrimination 
that might arise? 


Total equity score: 


(Compute total for all scales* 
-and divide by 6.) : 


440 
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_ FEMALE pu MALE PARTICIPATION IN THE PAID WORK FORCE 
AND IN VOCATIONAL EDUCATION PROGRAMS : 
WHAT ARE THE FACTS? 


Vocational Education Worksheet 2A 


1. b. 41% 

2. c. 57¢ . 

3. -c. 5A F 7 
rd \ 

4. c. 91% ; 

5. ofh22:9 ) 

6. c. 42 

7. a. 9 

8. be AF | | ° 

9. c. Tess than ow a 


10. a. increased | ee 
Ve be Black. | a , 
12. a. four oy 
13. ¢. as often as 
14. b. white mates $11,633 t 
‘ minority males 8,363 
White females * 6,544 
| / minority females 5,772 
B46 9.0 00 | se . 
16. . 70 | 
7. c. 39 | 
18. a. consumer and homemaking programs 
19. a. 13 


20. Ob. males are enrolling in’ ‘traditionally female courses at -~ 


a faster rate than females are entering trad? onary 
male courses 
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FEMALE AND MALE NT IN THE PAID WORK FORCE . 
AND IN VOCATIONAL EDUCATION PROGRAMS: 
WHAT ARE THE FACTS?--REFERENCES ° y 
(Information in Worksheet 2 and 2A.derived from following sources) 


. Vocational Education Information Sheet 28 
. . é 


~ 


Corinne Rieder, "Work, Women, and Vocational Education," American Education 
(June 1977): 27, _ * ; : —s : 


U.S. Department of Labor, Women's. Bureau, “The Earnings Gap Between Women 
and Men" (Washington, D.C.: Womén's Bureau, U.S. Department of Labor, 1976), 
De 'G, * _ 


U.S. Department of Labor, Women's Bureau, uoen Workers Today (Washington, D.C.: 


U.S. Department of Labor, 1976), p.2. } 


U.S. Department of “Labor, Buredu of Labor Statistics, Handbook of ‘Labor 
Statistics 1975-Reference Edition (Washington, D.G.: Bureau of Labor Statistics, 
U.S. Department of Labor, 1975), p. 29. 
Women's Bureau, U.S. Department of Labor, telephone communication, July 1977. 


Women's Bureau, telephone communication, December 1977. 


U.S. Department of Labor, Women's Bureau, "Twenty Facts About Women Workers” 
(Washington, D.C.: Women's Bureau, U.S. Department of Labor, June. 1975). 


“More Working Women," The Washington Post, 8 March 1977, sec. 2, p. 2. 
reau of Labor Stat&stics, U.S. Working Women: A Chartbook (Washington, 


D.C.: Bureau of Ldbor Statistics, U.S. Department of Labor, 1975), p..45 and 
Wamen’s Bureau, "The Earnings Gap Between Women and Men," p. 10. _ = 


10, Women's Bureau, "The Earnings Gap Between Women, and Men," p. 6.“ 


Women's Bureau, Women Workers Today, p. 5. 


Women's Bureau, “Why Women Work" rev. (Washington, D.C.: Women's Bureau,’ — 


U.S. Debartment of, Labor, July 1976. 


? . 


Bs. _ : a 


U.S. Department of Labor, Women's Bureau, 1975 Handbook on Women Workers 


s ‘ * ; 7 a Ny > 
Marijean Suelzle, "Worhen ace 8 (November-December 1970)<_ 
pp. 50-58. |, 


~~ (Washington, D.C.: Women's Bureau, U.S. Department of Labor, 1975), pp. 135-6. 


1 


Corinne Rieder, “Work, Women, and-Vocational Education," p. 27. 


Ibid, ~ 
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ee Department of Health, Education, and Welfare, Bureau of Occupational. and - 


Adult Education, “Enrollments in Vocational Education Programs, FY 1976" 
(Washington, D.C. :. Bureau of Occupational and Adujt Education, Winter 1978) 


= (18/ Ibid. oe 3 
“19/. Ibid. 
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- 20/ Ibid. and Department of Health, Education,and Wetfare, Bureau “of: | 
Occupational and Adult Education, "Comparative Analysisof Vocational 
Education Enrollment by Sex in Fiscal Years. 1972 and’ 1975". (Washington, 
'  .0.C.: Bureau of Occupational and Adult a a 1977). 
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Mu eee IN THE WORK FORCE: ‘A FACT SHEET, 


.* ; gaya Education Information Sheet 2C 


e i 7 oe *. a 


. 1 
- 


e paid work force at steadily increasing rates. 
this work force. is Teneo: this percentage should 
Rat 2000. . 5 


YO 


‘@ Women are enka x 
Today, 41 percess =O 
equal .50 by. -the ye 

Foam: 
-# ~ @ Increasing entry into 


Be paid wark force: is characteristic of an 
groups iff ea als ; 


eh or 
fs 


--yacial- -ethnig” group meibership 


~-age (57 percent_of al] women in every. age group petweei 18. and 54. 
are employed outside their homes) — _ | | 
o-marital Statys (47‘percent of the nation’ S marriages have ‘ ‘two bread- 
winners) 


7 ~-Maternal status (47 percent of all women with cnvidien wider 18 are in 
_@ 4 | _ ‘the paid work force; mothers’ of children under. 6 are 
| a & entering at a rate faster than any other, group) 
a 
e the average young woman today will work outside her. home for: 


--A0 years ‘if she is single 7 : a 


e690 years if she marries but. has no children 1 ® ng an \ 
fo . 
2 ie 15 and 25 years if she marries and has env aaren,) depending 
on the number of children she has ; ‘ 
ea a . : % ‘Ss E a 
" Women's Status in the Paid: Work Force . 6 . 


‘s+ . @ Women, tend to be congentrated ina limited number of hidnen® S occupations," 
_,most8of which tend to be lower paying than. meee occupations in which males 
_s. ‘predominate. : : oe 
i: - >. : 7 > ¢ 

--70 percent of. atl women working for pay are employed in shinee 
occupational groups: clerical occupations, service ogeupations , 
and professional/technical workers (primarily a 


--50 percent: of: all men in the paid labor force are employed in the 
three largest occupational categories for men: skilled crafts, 
professional/technical, and managerial occupations. 


s~In 1974, the median income earned by.female college graduates in the 
paid work force was less than ost earnee by men with an eighth grade 
equcanTon, . & = 


es ; ro 
a . _ Ww2c ua) 4 


£ ae , a ae eg . —«& 
. F ee 7 ; Re , . 


. e : . x 


roo -f ~~. 
‘--In 1973, the median income of females employed full-time year-round 
was $6,448, while median income of similarly employed males was $11.,306. 


’ * ; es . ; e ¢ . 8 * . _ 
@ Even in the same occupational categories, women earn.less than men. 
@ The gap betweer women's incomes and men's. Incomes is increasing; in \1956, 


-_ the median income ‘of all womeri workers was 63 percent that of men; i 
1973, women's median income was only 57-percent that of men. 


mek @ Women 4n the paid labor force are more likely than men-to be unemployed. 
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@ Two-thirds of women in the paid labor force today work outside the home- 
-- due. to, economic need; they are Spngle, divorced, widowed, Separated, or - 
married to husbands with an incame of less than $10,000 per year. ° 


Minority:Women in -the Paid Work Force 


@ In the past,, minority women have had much-higher rates of participation in 
_' the paid work’ force than white women; Black women have the longest history 
“of work force participation of any group of women. 


@ Today, rates of labor force participation by minority women vary aniong 
_ the different minority groups. | , 


= ~-Black women’s rate of labor force participation exceeds that of white 
» women. ’ Se 5 
--Hispanic women are less likely, to work for pay Outside. the home than_ 
.@ither Black or white women. — . —_ ". 
--A majority of Asian American Famt1 ies are comprised of a working husband . 
and a working’ wife. > ; 
---1970 census data indicate that 35 percent of al] Native American women 
‘ are in the paid work. force. . 28 : . ; 


@ Minority women with, children-are more likely to be-in the paid work force 
’ than are whi te*women with children; 52 percent of minority women with 
> children under 6 were employed in 1974, as compared to 34 percent of 
nonminority women. , 
@ Minority women are less likely than white women to be employed in white 
collar jobs and more likely to be emploved in blue collar or service jobs. 


e Mingrity women have the lowest average incomes of all workers; in 19735 
the average. yearly income of white malks and females and minority-me’es 
and. females employed on a full-time yedr-round basis was as follows: 

. x \ a . y 
white males $11,633 ~ ’ 

+. minority males 8,363 | 

white females 6,544 
minority females 5,772 

@ Minority females have the highest unemployment rate of any group in. the 
paid work force; in 1975,. the unemployment rates were highest for minority 
females. The rates by face and sex in 1975 were as follows: 
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“When we consider workers in the age group of 16-19 years, the .unemp oynent 


6. 


ze a ; : | *Y - ‘i 


white males 7.2 

. white females 8.6 ; 
minority males = 13.7 , 
minority females 14.0 


rates. increase dramatically: 


a. 


white males. 18.3 
white females _-.17.4° 
minority males 35.4 \ 


minority females: 38.5 


@ Minority women are more.Jikely than white women | to be in the Pate 


work force as a result of economic: need. 


Of the more than 2-million minority women in the paid work force, 
almost two-thirds (63 percent) have husbands with income of less - 
than $10,000. per year. The’ ‘comparable figure for white women ) 
43 percent. ° 


@ Nearly. one in three minority families is headed by a woman who is 
/ sole support of herself and her family. 
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‘SEX DISCRIMINATION/SEX EQUITY IN. a | 
VOCATIONAL EDUCATION: WHAT DOES! THE LAW SAY? - 


Vocational Education ‘Worksheet 3A 


le .P. a differentiation in criteria’ or procedures reheated to 
courses or program admissions is prohibited under Title IX. 


2. P Sex segregation in extracurricular activities is prohibited 
. ’ under Title IX. , 
3. NA Special recruitment efforts are ‘not required under Title IX, 
but they might be undertaken’ as a remedial step tog orrect 
the effects of past discrimination in course or program 
admissions. (Under the 1976 Education Amendments.astate 
vocational education agencies may offer incen#Tves local 
Programs which undertake efforts to recruit students into 
vocational education programs which are nontraditional for 
their sex. ) 

4. NA’ Title IX makes no requirements for lineout content. 
a (The 1976 Education Amendments require that Federal funds. 
allocated for consumer and homemaking programs must be used . 
to support the development of home economies “curriculum 
materials related to changing roles of women and men and 
women's participation in the’ paid labor force.) ©. 


_ 
5. ?P THe IX prohibits making employment or pints program assignments 
> to Students on the basts of sex; schools m y not provide ’, 
assistance to employers or facilities which so discriminate. 
~~ ; ; 
6. P- -Sex differentiation criteria or. procedures -related to 
ceurse or program admission is prohibited under Title IX. 


, 


‘7. NA Title IX makes no requirements for publicizing efforts to. 


x > _ eliminate sex discrimination in programs, alBagugh pub-. 
Ta * licity programs. might~be undertaken as a remed?® step to 


‘ correct the effects of past: ‘discrimination. 
Education Amendments require state vocational education, 
agencies to take actions to create awareness of eff res 


. 3 they may ‘also offer incentives to Toca] programs whi 
take such actions. ) 

8. Ro Title IX requires all education agencies and justicutions 
to take steps:to ensure themselves that disproportionate 
female/male course enrollments are not the result of. sex 
discrimination in counseling gr counseling materials. 


9. NA ae IX makes no requirements for curriculum content. 
be Education Amendments of 1976-require that states must 
Federal funds to provide vocational education pregrams 
for persons who have been homemakers- but who are secines 
employment as a result of separation or divorce. ) e 
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a ° ‘ 
Title IX provides that education agencies and ‘institutions 
may net use. recruitment or other materials which imply 


different sex treatment of. Students or employees on the pasts 
_Of sex. 


Refusing oailoaent ‘to a qualified person on the basis of 


-sex, or the predominant sex of the students -to be taught is 


in violation of Title IX requirements. 


Refusing to admit students to a course or program because | 
of lack of available facilities is prohibited under Title 
IX, schools are required to make “Some provision for nondis- 
criminatory: use of existing 1 facilities. 
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‘THE EDUCATION AMENDMENTS. OF 1976: | 
IMPLICATIONS OF THE SEX EQUITY PROVISIONS 
_ FOR LOCAL VOCATIONAL EDUCATION PROGRAMS 


‘Vocational Education’ Inforiiatt ion ane SA 


Although ihe rauieians of the Education Amendments of 1976 related to 
sex equity in vocational education apply directly only to programs at the 
Federal and Sr eae (with the one exception), they’ establish adminis-. 
trative proced » program mandates, .and funding options which are likely 
to have signi t implications for local. vocational education programs. 
Possible implications for local vocational education programs may be 
“identified within each of ene three major categories of provistons: 


@ requirements for the administration of State and Vocal vocational 
education programs ‘ 


@ provisions governing state use of Federal vocational elucat ini 
2 funds . 


e. # yiirenents for national vocational education programs 


ev of these will be discussed briefly below. 


4 


Re uirements for Administration of State and Local Vocational Education Programs 


The requirements for the overcoming of sex bias’ in and through’ adminis~ 
tration of vocational education programs. have several possible implications 
for Toca. vocational education programs and personnel. 


@° bocal. vocational - sensonnel responsible for establishing and directing 
- the work of the local advisory council should make sure that tHe — 
council meets the requirements of the regulations by having an 
appropriate representation of both sexes and racial and ee 
\ minorities .- 


_@ States are required by the Amendments to develop incentives which 
~ wild encourage local agencies and institutions to: 


n 


os promote ‘enrollment by students in. courses and programs 
.- develop model programs to reduce ‘sex stereotyping 


Local agencies and institutions are likely to find their programs and - 
funding options influenced by such incentives. . Further, the State sex 
bias coordinators are required by the Amendments to review al] 

. vocational education grants made by the state to ensure that the needs 
of women are addressed. This reqirement should be kept in mind by 
agencies seeking grants. 


@ State personnel with specific responsibilities: relating to overcoming 
sex bias: and discrimination in vocational education programs (in many 
- states, these persons are referred to as "sex bias coordinators") 


were ; i 55 


N » - 


should be able to provide fcchnical assistance services to Tocal 
vocational education personnel. Tecnica) ‘assistance might be 
provided in such areas as: 


< 
‘ 


_- data gathering regarding enrollments of females and males 


' resource identification for sex equity’ programs and efforts 
7 development /identi fication of model programs 


7 - interpretation of Federal and state nondiscrimination laws relevant 
- *~ tO vocational education 
‘ : € : 
ee ee THSSFVIce training related to sex equity in vocational ‘education 


@ Although the ‘Amendments contain only one provision directly applicable to 
local education agencies, vocational educators at the local level may want 
to model their administration of vocational education programs in 
,accordance:.with sex equity requirements established for states. In 
“addition to complying with the requirement of representation of women 

. and men. and minorities on the local as council, local agencies 
J and institutions may wish to: 


- establish goals’ and objectives for overcoming sex. bias and discrimina- 
tion in vocational education policies, programs, and practices 


- assign specific perso al the responsibility for assuring that vocational 
educat ion programs proVide equal opportunities for pemelies and males 


- develop a plan ‘to evaluate vocational education programs for” compliance | 
rm with Federal] nondiscrimination legislation and for their provision of 
sex equity for males and females 


: Provisions: Governing State Use of, Vocational Education Funds 7} : a 


‘ 
| The implications of the Amendments for local V@agtional education personnet 
may be most direct in those provisions which govern State use of vocational 
education funds. Decisions made by the states regarding use of- Federal. funds 
for vocatidnal education programs (decisions which must be reflected’in the 
State's five- zyear arid annual program plans) wil] shape funding arid program 
opportunities “for local agencies and institutions. Vocational educators 
should therefore have a. knowledge of the following: 


@ provisions of the state's five-year plan for vocational education, 
including those related to the overcoming of bias and discrimination 


@ provisions of the local school district’ S current plan for vocational 
education, medudsng those related be Pyereomnd:s sex bias and discrimi- 
nation 

° ; —" ty 

e the manifestations or sources-of sex bias and discrimination in their 

local vocational program 
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alo oe men Wey 


SERS DeTRN A CEES HA se Ses, ee ee te cet ree oe BRR ERE, 0 kererereerermmermttam ni 


“ 


>. 
~ 


With this information, local personnel can evaluate district needs and 
priorities in light ‘of State funding priorities in order to. determine next 
steps for program development related to sex equity and to identify future 
funding opportunities for such Programs. 


Requirements for National Vocational Education Programs _ : 


Possible local implications of thé Amendments." requirements for 
national vocational education programs include the following: 


‘ @ Local vocational education personnel will need to review their 
: . procedures for collecting data on vocational education: students, 
# “ including data on their race and sex, to ensure that they are 
consistent with those‘prescribed by their state in accordance 
ae the national system of data collection. 


he national study on. sex bias in vocational education will be 
* forthcoming in October 1978. The Office of Education has also 
made grants or awarded contracts for development of a variety 
‘of materials related to sex bias and discrimination in vocational 
education. Local personnel should keep informed concerning the: 
availability of these various materials and obtain them for 
local use. : . 


$ @ Districts can obtain funds for exemplary programs of national 
ae ‘signifigance which fogus on eliminating sex bias and discrimina~ 
; tion in vocational education directly from the Commissioner of 
Education. Persontiel interested in such programs should review | 
the procedural requirements a in the regulation to 
imp lemeng, the pm NINENES a ~ 
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, OVERCOMING SEX DISCRIMINATION AND 
" ATTAINING SEX EQUITY IN VOCATIONAL EDUCATION: 
RECOGNIZING AND COMBATING SEX BIAS AND PLANNING FOR ACTION 
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Prepared for the 


Title IX Equity Workshops Project . 
of the Council. of Chief State School Officers 


by the 
Resource Center on Sex Roles in Education 


as 
National Foundation for the Improvement of Education 
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a @. INFLUENCES ON TE, EDUPATIONAL AND VOCATIONAL CHOICES 7 
S OF FEMALES AND MALES: WHAT ‘HAPPENS TO BENNY? 


e. os ; Vocational Education Worksheet 9 


TOAY _ oe 


a , | Benny Churzio, ‘a sophomore at Central: High School, wants :edeait ; 

. a next fall in the two-year auto mechanics program. His only industrial | 

r _ . preparation is a junior high practical. arts course consisting of mine weeks 
of art, home economics, and industrial arts in which he did very well. His. 
scores. on the GATB “are well within.acceptable ranges, and the results of 

an interest survey show that he has a high interest in mechanical work. 


’ Other known. information about Benny includes the following: * 


— So ’ 
e His high school grades are erratic —— 
e On occasion he has been in Violation of school rules for wearing 
. ' tank tops. and smoking inside the building 699 ~~ a : 
@ His attendancé is irregular . ~~ ‘ 


e He's the oldest of five children in a single parent family 


THE FUTURE - 2 - 
| Do you think that ‘Benny wil] complete the auto. mechanics program? — 


Q What influences will encourage him. to complete the program? 
x ; \ j - ‘ . ‘ 
\ 


® 
\ fe . u 


e 


| What influences will discourage him from compteting the program? 


\ a 


Do you think that Benny will be successfully employed as an auto was 


What “influences .mdke it likely that he will be successfully ac 
: . . cf 


r 
f 


What ‘influences make it unlikely that. he will be successfully euptoyed? 
i . - 


) ' . — 


? 


INFLUENCES ON THE EDUCATIONAL AND VOCATIONAL CHOICES — 
OF FEMALES AND MALES: WHAT HAPPENS TO BENITA? . © 


. Vocational Education Worksheet-10 «as n 
t " ‘ ; 
TODAY ° er : an 7 ‘ - : 
ae . Benita Churzio, a sophomore at Central High School, wants to’ enroll 


next fall in the two-year auto mechanics program. Her omly industrial 
preparation was a junior high practical arts course’ consisting o 
Of art, home economics, and industrial arts, in which she did 
‘Her. scores on the GATB are well within acceptable ranges, an 
_of an interest survey show thas cle a high interest 


echanical work. 


4 Other known information about Benita includes the ie 
a, - -- @ Her high school grades are erratic | 
: = 3 @ On occasion she has been in violation of school rules for wearing 


tank tops and smoking inside the building ° 
@ Her attendance js. irregular 
e@ Sia the oldest of five children ina single parent family 


© 
i 


THE FUTURE _— 7 eS. 
Do you: think that Benita will complete the auto mechanics program? 
What influences wil] encourage her to complete the program? 


s . v 
sy 1 


What influences will discourage her from completing the program? , 


é 
a -~ : = 


: Do you 'think that Benita will be successfully employéd as an autdMhechanic? 
_ What influences make it likely that she will be success ful ly emp loyed? 


¥ 


What influences make it unlikely that she will be successfully employed? © 
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RECOGNIZING SEXIST AND NONSEXIST. BEHAVIORS . 


; * Mecational Education Worksheet 117 
‘ For’ Administrators . 5 


Directions: Listed ‘below are. a number of situations which are familiar ‘0° 

_« ‘vocational education adminjstrators. Under each situation three or four. 

er responses are provided. Please read each situation and response and determine 

_ how re response would be gescribed. according to the following. ae ; 
D - Discriminatory behavior - violates Title IX_or other Federal 

nondiscrimination. Taws 2 3 _ 
* * W — 

Bo ~ Sex-biased ‘behavior, - “potieets bias or stereotyping but is not a 

. a 7 Violation of Title IX-or other Federal 

: se a nondiscrimination laws 


F < Sex-fair behagjor - treats both sexes in equal or similar. ways. 


A - Sex- eLrnee Ne Behavior ~ attempts to compensate for the. effects | 
ee . of past discrimination 


bia Indicate your description ‘of« each of the responses and label them by 
placing the appropriate letters in“the blanks. 


In > Siiation You are interviewtng a female candidate for a position: as head 
~ of the home economics department. In the course ou “the inter- 
view you.ask the following questions: _ 


* Responses: —_ A. -"Do you intend to have any more children?" 


4 - 7 ‘B. "What does your husband do fora living?" : 


; . _*_€. "What happens if one of your children gets sick? 
aay . Wilt you take’ iliness- in-the Family leave?” © 
| Us, “Are you in a position to stay after school for 
administrative planning sessions, or do you have’ 


- to get home to fix dinner for your family?" 


é. Situation: As a male administrator you“demonstrate the following patterns 


an of nonverbal behavior: 
Be . 4. i : e : , a 
- Responses. A. In mixed groups , such as staff meetings, you maintain 


“eye contact primarily with other male staff members; 
you look directiy at women only when responding to or 
8 addressing them. 


B. In te es staff lounge, and ether informal 
settings yau-stand or sit near female and male staff 
members With approximately the same frequency and 
seem comfortable doing so, 


2 oN You use touch to indicate support, yently grasping 
* a hand or arm of sealed eae males, being 
sensitive to those who may di ike being touched. 


| _ P, Vi-14 


- oe 
Qo ‘¢ eae IGG 


2 ’ 7 , j , e = e 
3. Situation: Your institution maintains the following administrative 
Fi position on dress/appearance of staff: . ° 


; Responses: A. _ Although there's an expectation that staff dress 
a . . ‘neatly ahd appropriately for their job, there are 
. no rules or regulations, Any gross violations 


e would be handled individually. 


j B, There are no rules or reg\lations concerning staff + 
- appearance other than an unwritten expectation that 
. . "one wear what is appropriate for one's job." -Fe-° 
wo - male and male staff members \are encouraged to wear 
' comfortable clothing that allows ‘them freedom of 
movement necessary for carly) g out their job re-. 
sponsibilities. 


¢ 


' C.. Staff members are required to wear dress apparel 
yo a, _ (shirts and ties and jackets for males, dresses/ © 
a pants outfits for women) or uni Fo: 


; we 
4. ‘Situation: - You receive information related to an administrative intern 
. training program. You; . 


Responses: A.. Distribute the iafonnabion only to male emers) 


B. Distribute it to all teachers. 


; on C. Conduct a special recruiting effort to attract 
% ~ . Ngmore female teachers into tye intern program. 

5. Situation: One of your responsibilities is eview the list-of in- 
dividuals and programs who will ing in to present 
assembly programs to-students dur e year. This list 

ae ig prepared by student council an n given to you for 
' aie , final approval. The student population of your vocational 
high school is 57 percent. female’, 43 percent male and 27 , 
percent Black, 60 percent white. The list you approve has 

a , the Following distribution of eats and groups: 

Responses? 8 white male speakers; 1 al white plale musical 
group; 1] film about professional sports in the 
Pines ‘eT , 
3 white male speakers; | 2 Black speakers, one aie 
and one female; one Hispanic male speaker; 2 musical 
programs presenting a variety of music from classi- 
cal to ethnic; 1 film on the Olympics, part of which 
mphasizes the emerging role of women in the Olym- 
pic Games. 
» . &> 
C. 8 speakers (four males and four females, al] of whom 
. are white), 1 white male rock group with a white _ 
female vocalist; and 1] fiim about professional] 
ay a sports in the United States. 
ml . 
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6. Situation: Your school utilizes the following forms: 


Responses: ° A. An application for employment which asks for the applicant's 
. “marital status, spouse's name, and nimber of children 


B. A report card form which begins. "Dear Mr. and Mrs." _ 


C. A report card form whi ‘begins "To the family of 


ee < , > 

7 gfudent's name 
D. A data form complete 
; | , which asks marital statu 


a 
a 


loyees after they are hired 
‘or insurance purposes 
+ 


7. Situation: "Your school has deves®ped the following. administrative ‘procedures é. 
~ * far students entering vocational programs nontraditional to their , 
sex: | | 3 - : 

| Responses: A, Females must secure from an employer a Matenent 
guaranteeing that they.will be hired pending successful 
completion of the training program; males are accepted | 


without such a statement. ‘ 

Bs Students of either sex who want to enroll ina prograni 
with prerequisites which they have not had may take.a; 

.- proficiency test to demons@rate relevant basic skills. 

; . | Based on thé results, of* that test, they may or may not - 


\ 


be admitted. . 

y C. Students of either sex who want to enrol] in nontraditional 
programs and who,:as.a. result of past discrimination, 

-.# - have neither had the prerequisites nor acquired the basic 

Skills may receive supplemental instruction. This inten- 

ae - Sified instruction.can qualify them: to enter the. program 
\ , * within a short period of time. a7 oo 


! 


. 4 


8... Situation: Your school is adding a semester. course which, although it i 


aor 


exclude females, is specifically designed to attract more males into ~ 
“consumer and -homemaking programs. Thiscourse will cover nutrition, © - 
food preparation, wardrobe planning, clothing care, consumer educa- 
tion and apartment living from an individual rather than a family 
point of view. ‘Your curriculum- committee. has made the followtng 


Suggestions for a course title: " 
‘Responses: A, Survival for Singles | - 

____B. Bachelor Living = a | 

___C. Living Atone and Liking It 

____D. Basic Home Economics, for’ Boys’ * 


a 9. Situation: One of your industrial arts teachers has made it clear that 
i he doesn't approve of having young women in welding and any~ 

one who enrolls:‘in his program probably won't last for very 

£  % - long. Six weeks into the school year a young woman welding 


-student cémes to you indicating that she’s being harassed 
'. \poth by that teacher and students. You say to her: 
* ~ = | Responses: . A. "It sounds aS if you're having a rough time in that 
i‘. «+ *« a class. Let's see about getting you transferred to 
‘ys , : ; » Mr. Jeffrey's class. That might be a little more 
-, ; inconvenient for your’ schedule, but it will solve - 
the problem." oo 
_ ~ « . B. “I'm disappointed to hear that you're having such 
oo, a difficult time. Thaf*shouldn't -be the case. Give 
: _ me a.day to check.this out, to talk with Mr. Cle- 
: + - ments and some of the students: See me tomorrow 
eer hs : ‘morning and we.'1] discuss some options.’ [he one 
Fan) po 4. ; thing. I want to stress is that you are entitled to 
. Ree : ‘ ,.. be in any vocatiomal program of your choice with- 
‘4. * 4) out harrassment, and it's my‘ responsibility to: see 
“that your rights are protected.” 
; ‘ Cc. “It's all part of the game. Since you're the first 
. ~ - female, you're.going to have to put up with some -2 
| kidding. Don’t take. it too seriously.". a 
» . . : 7 : oe 
: 10: Situation: Your work expertence coordinator informs you that oneof 

; ~~ ‘ : your most supportive and cooperative employers (a construc- 

4 | ‘tion company) has*refused td take a female trainee in car- | 
~~  & oS pentry. You: , 70  N Laff = oe 
‘ Responses A. Check the facts, find out that they are correct, 

7 me _and decide to try to make a deal with the manager 
= of. the construction company. The two of you agree 
a. .. that you won't send him any female carpenters or — 
’ a craft trainees-in exchange for his starting to take 
; ; . «business/office occupations students whom he .hasn't_ 
- used before: * 
; : B.* Tell your placement coordinator to keep the situa- 
. - jon quiet. You'l? continue to send the company 
Ce, : _ male trainees but find stme place else for female 
; ‘ ; trainees. 
- - C.. Confirm the facts and fei] the manager that-you can ° 
-_ 2 no longer send him maje trainees if he refuses to 
“ - accept female trainees. - . * 
; ‘~ | 
11. Situation: You are thinking about the use of rough or obscene language” 
° oe - and. various terms of address for, males and females. You: . 
oe : - A. Avoid using rough or obscene language in front of 
on ? “ss females but use it freely with males. 


B. Try, to avoid.ugipg. rough or obscene language around 


a 5 oe . 


.. females and apologize Wren you slip. 
+ Ze , : : ; VW-T] . Py : | ~ , 
Se ite dey, 


12. 


a 


¢ 


rad 


. Refer to males on the staff as "men" god the women as 


"gals." . . i ; 


Have signs on the restroom doors that say "men" and'Tadies." 


Situation: There's only one restroom facility in your agricultural building. 


. Since no females’ hdve been in agriculture until this year, the Single 
- facility has never created a problem. Now the four young women are 
' objecting to having to go to another building to use the restroom: 


You: 
.y 
Responses: 
. “ 
ih 
L) 
r 
s> 8 
S 


sexes to use it. 


? 


-Tell the students that since their restroom is ‘in the other 


« 


buiiding, that's the one they']] have to use. 


eS . a ‘ 
Decide that. since the number of students using the restroom 
is small, you'll have a lock put on the door and allow both 


“Infstruct the teacher to let the females use the restroom in 
emergency situations. 


- ee a 
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RECOGNIZING SEXIST AND NONSEXIST BEHAVIORS 


Vocational Education Worksheet 12 
For Counselors 


Directions: Listed below are a number of Situations which are familiar. to- 


vocational education counselors. Under each situation three or four possible 
responses are provided. Please redd each situation and determine how each 


_ of the responses would.be described according to the following categories: 


D - Discriminatory behavior ~ violates Title IX ‘or other Federal} 
| _ nondiscrimination Jaws — 


JS - Sex-biased behavior ~ reflects bias or stereotyping but is not a 
*. violation of Title IX or other Federal 
\ nondiscrimination laws 2 
P a 


F - Sex-fair behavior’ - treats both sexes in equal or similar ways 


e 


A - Sex-affirmat ive behavior - at tempts to compensate for the effects 
of past discrimination 


: ; 
Indicate your description of each of the responses and label them by 
placing the appropriate letters in the blanks. .* 


‘1, Situation: As a counselor you believe that part of your responsibility 


is to. support students for the academic achievement, career 
aspiration, and social behavior. You make the follow?ng 


comments to female and male students: 


Responses: __A. "Jimny, that's great that you-asked for some infarma- 
ey a + tion-on careers in computer science. There are " 
several brochures on-top of my file cabinet. ‘Let me 
know what you think about al] that."/"Melissa, you - 
finally got your hair cut. You look so much more 
attractive." - Z 


Q tvs : : 
B. "It appears that office education may not really be 
the best placeafor you, Marguerita. What about 
taking the GATB and an interest inventory? Based on 
that information, we could start looking at some 
other options for. you." 


- 


C. "Andrea and Carl, I understand-that the two of you are 
interested in“using the computer terininal to-find the 
information on technical schools offering programs in 


ne . ', environmental technology. It's great that you found 
. out about the computer ‘program’and decided’ to use it." 
Va ee 


y 


“4? 


od 


” 


2. Situation: 


Responses: 


3. Situation: 


‘Responses: 


we 


4. Situation: 


Responses: 


a 


. 


You demonstrate the following patterns of nonverbal behavior 
“in your counseling situations: 


i A. 


You maintain direct eye contact with same-sex 
students and indirect eye contact with opposite-sex 
students. 


You stand and sit as close to students of one sex 
as you do students of the other sex. 


You uSe touch to jndicate support, gently grasping 
the arm or shoulder of both males and females, | 
being sensitive to students who may dislike being 
touched. ~ 


A 16-year-old student on ts pregnant comes to you for 


- assistance in deciding whether or not: she should stay in her 
» prevocational program in distributive education. You say: 


A. 


- for you to leave unless you want to.” 


"Trying to go to school and take care of a baby at, 
the same. time will be extremely difficult for you.' 


"You can continue in school. There's no reason 


~~ 


“8 "You'T] probably find it very embarrassing to- stay 


in school here. There's a special school for 
girls in your condition. That would be the best 
place for. you. See Mrs. James to sign up for that 
program.” —~= . 


"There's no reason whatsoever why you can't complete 
your program in distributive, education. Why don't 
we explore the various options open to you and see 
what might work out best both before and after the 
baby is born.” | ; 


You overhear a co} Teague making the foltowing comments to 


students: 


A. 


"It's apparent that you're yreally angry about being, 
accused of breaking into Dipk's locker. Why don't 
we talk about that first, William, and then we'l) 
explore possible options for getting the situation 


‘settled once and for all."/"Now, Cathy, there’ S no 


point in getégng angry. about the accusation.” We atl 
know that you ‘didn't do it. vWe just have ta. figure” 
out who did.” 


4 


a) know that you're very hurt ‘ag Angela's giving 


you ‘your ring back, but there's no point crying 
' about it. “It's not the end of the world. Pull ; 


yourself together and go ask Debbie if she would 
like to go to this week's game with you."/"It's 
obvious that you're really hurt by David's asking 
for his ring back. Why don't you go ahead and cry. 
Get it all out of your, system and then we'll talk 
about how you can get another boyfriend.” 


- VW-12 ; 
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ae . 3 a 
4 


2 C. "You appear to be veally disturbed about*not getting into 
~ the program. - I didn't know that you were counting on it 
that much, Pat. Aré ydu angry or hurt and disappointed? 
. Do you know what triggered those feélings? Let's talk 

; abotrt that for a while before we start exploring options." 


5. Situation: You're sespenb ibe for setting up. a career day for students. You: 


Responses: «| A. Arrange for female ‘and male speakers in careers traditional 
A to their sex and assign students to sex-traditional areas. 
: a ~~ =" (Females hear the secretary, nurse, etc.; males hear the - 
“ft 


insurance agent, telephone installer, etc.) 
~~ 


B. Arrange for speakers without regard to their sex and 
allow students to self-select; you provide students with 
detailed information about speakers and encourage them to 
make a variety of choices. 


C. Arrange for female and male speakers in careers both tra- 
. ; ‘ ditional and nontraditional to their sexes and schedule them 
in a way which requires Students to hear 9 out of 12 speakers. 


4 


6. Situation: The following are items an a vocational. interest survey: 


-R@sponses : A. Would you like to build.model cars ia fix a bike or solve 
° crossword puzzles and learn carpenth ys: 


B. Would you like to babysit and bake a cake or crochet and 
: watch television? | 


C. Would you like to read a novel ind play tennis or join a 
a Club and take a biology course? 


¥ 


7. Situation: Ellen, a high school senior, needs summer work to help pay tuition: 
‘to computer technology school in the fall. She comes to*you to ask 
about summer work. You ask what she likes to do, and ‘she replies 
that she likes to fix enINGs You suggest that she: 


Responses: A. Investigate the "openings for girls” listed on the "jobs 
for summer" board. 


B. Cal] a temporary agency which has opportunitids for ane. 
ae. office work (filing, answering the phone) during the »gummer. 


C. Join a group of students doing minor home repairs and 
Tawn ane garden work during the summer. 


D. tnwexbioate a new city-sponsored program attempting 
to find jobs for young women in nontraditional fields. 


8. eiruatien: m.. school is adding a semester course which, although it does not . 
exclude females, is specifically designed to attract more males into 
consumer and homemaking. This course will cover nutrition, ‘food 

» Preparation, wardrobe planning, clothing care, consumer education, 
and apartment living from an individual rather than a family point ar 
view. You recommend the following as a course title: 
° Ke ~ 2 ; fe 
c : ( ae 7 “Wer, 
re) page ‘ 
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9. 


f 


6 
Responses: 


® 


Situation: 
i { 


Responses: 


LL 


10. 


11. 


Responses: 


Situation: 


é 


‘ 


Responses: 


Situption: 


é 
Survival for Singles 


___A 
B. Bachelor Living 
pes.” 


Living Alone and Like It’ 


D. Basic Home Economics for Boys 


The {orieuind are excerpts from career education materials 
distributed from your school's job placement center: 


A. "Our supervisory candidates, women and men aie are 
young in years and mature in attitudes, are chosen 
annually; most will be in responsible positions 
within five years.” 


B. "All the girls wear attractive uniforms, have 
interesting jobs, and are surrounded by men." 


C fa pamphlet entitled7 "Women in Protective Service: 
Jobs in Law Enforcement, Fire Fighting, and Security." 


Mike,a high school junior, would like to enrol] in the child 
development class given by the:home economics departnent. a 


- He- has always enjoyed baby sitting and last summer he worked 


as a counselor dts day camp. He thinks he might eventual ly 
like to be a preschool or elementary: school teacher, but he's 
afraid he'll be the only boy in the class and that the other 
atucents will make fun of him. You say to him: ; 
A. “In this schoo] you have the ome to take any class 
you want.” 
. 7 . 
B. "Why don't you get some friends ‘to sign up for the 
class with you? There's safety in numbers, you 
know. You ‘Shouldn’ t be there alone." 


C. "Well, you're probably ‘right about being the object 
af a few jokes. why don't you continue your summer 
activities, if you're really interested in working 
with young children. Select some other elective 
such as business Taw." = oe a ' 

Mary, a high school sophonore, comes into your office to 

talk about enrolling in auto body. shop next fall. She in+ 

dicates thaf she is very interested in taking the course but 
is afraid that she won't be able to participate in the work 
placement activity that accompanies the course because she's 
heard that cooperating auto shops exclude females. Yo say 


to her: / 


A. "Well, you know ‘here are still many employers who 


are reluctant to hire females in this kind of job. 
Maybe we'd better look at some other" vocational 


eae for ygu.’ 


VW-12 = 
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. : . B. "You're really interested in this class but are afraid you'l] 
~~ hs Be excluded-from the work experience. Under Title IX the 
tg 2 scheol cannot participate in a coop Program that won't take’ 
female students. If we find that this program is discrimina- 
ting, the school can't continue to use it." 


C: "Under Title IX students are assured the right to nondiscrimina- 
tion in all education programs. Although some employers are 
reluctant to accept females in certain job placements, they 
are required to do so if they are to be involved in school 
programs. ‘I’ think you'll find that many attitudes are beginning 
to change.. You may want to talk to Sara Benavidez about her 

f experiances entering the auto body work placement." 


12. Situation: The following are excerpts from student scheduling forms which 
. Parents must .sign: = 


° 


Responses: : : 


7 a ; 
A.. "Dear Mr. and Mrs." . i 


\ 1 
B. "A student in Stevens High School has many options open to 
-him. He may..." aa 


C. "The family of 


(student's name) 


a, 
: . \ 
: . 
¥ 
& $ ‘i 
t : t 
\ 
7 fr Se 
: 
\ ’ : 
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RECOGNIZING SEXIST AND NONSEXIST BEHAVIORS 


’ Vocational Education Worksheet 13 
For Instructors 


cal ~ 


Directions: Listed below are a number of situations which are familiar to 
vocational education instructors. Under each situation three or four possible 
-~ responses are provided. Please read each’ situation and response and determing 
how each of the responses would be degcfibed according to the fol lowing 
categories: : . 


D - Discriminatory behavior - violates Title IX or other Federal 
nondiscrimination laws - - 
n » 


B - Sex-biased behavior - reflects bias or stereotyping but is not a 
f violations of Title IX or other Federal 
\ nondiscrimination laws 
| . F -¢Sex-fair behavior : treats both sexes in equal or similar ways 
. A -"Sex-affirmative behavior - attempts to compensate for the effects 
; of past discrimination Re 
Indicate your description of each of the responsés and label] them by 
placing the appropriate letters in the blanks. . 
‘l. Situation: As a teacher you believe it's important for you ta support 
a students appropriately for their academic achievement, 
« 3 *, - Career aspfrations, and social behavior. You make the 
following comments to students: 
: & 
Responses: A. "You finally got your hair cut. Melissa, you cer- 
. © tainly Took much more attractive."/"Greg, you did 
a really great job on putting in the 220 wiring! 
“ ee. You'll be ready for an apprenticeship soon." 
: e e oa : P cee et 
" * ‘B. "Kathy and Louie, both of you did si excetiene job . 


on planning those doors. That's really good work!” 


C. "Marguerita, I noticed yesterday that you're han- 
dling the power saw much more confidently now than 
you were two weeks ago. You may end up beihg the 
best power tool operator we've got around here!" 


2. Situation: You observe the following nonverbal behavior patterns of a 
male welding teacher: — i * . 

. Responses: A. He visits the work es of males and females 

_with approximately the same rate of frequency. 


B. He uses touch as an indicator of support by gently; - 
grasping both females and males on the arm or shoulder, 
being sensitive to those who may dislike being touched. 


PY? 4 . 7 s 


P| ” 


* a 


C. He maintains direct eye contact with male students 
while establishing eye contact with female students . © 
only when specifically responding to or addressing 
‘them. 


3. .Situation: You run a ‘floristry lab which sells students’ arrangements 
: at cost to people in the community. Your school has‘no 
\ student dress code other than the requirement that students | 
may-not wear anything which would "disrupt the educational 
process.” However, as a teacher you: 


‘Responses: A. Require students working behind the counter waiting 
pee ee ‘, on customers to wear unisex jackets. 


7". > B, Make a point to encourage Ing women: and young men 
ms v_ ta wear comfortable clothihg which allows them free- 

ee ~* “dom of movement! for stooping, lifting, carrying 

. _ heavy items, and sitting on high stools. 


“i 4 woot er | ‘ 


oe eee C. Allow male students to wear T-shirts and tank: tops 
Tee te 7 .- but not females. : 


4. apituation: As*a home economics teacher, you encourage your students to 
be in’ good physical and mental health aye 


eos = Responses: . A. Maintaining a bulletin board with pictures of males | 


ee - lifting weights, jogging, and playing basebal] and 
: handball; while females (in Mees are ppicunes 
doing exercises and ons bikes. 


: gt \ B. Conducting a unit on "taking caré of myse?f" _ * 
‘ aw which all students formulate objectives for them- 


selves in all of the following areas: nutrition, 
cee ee io exercise, rest, preventive medical.-and, dental care, 
2 LY a and néat and attractive physical appearance. =... 
\. C. ‘Inviting a makeup consultant in to demonstrate use 


of makeup to females in your class; providing males . 
with a movie on aerobics. 


lin your marriage and family class students are building a 
diorama’ on family roles ‘and respons{bilities which will be 
placed jn the school's main display area. «It shows: 


5. Situation: 


Responses: A. - both adult males and females ag chre of and 
playing with children 


| B. females caring. for children and males playing with 
\ | children 


C. males doing yard oh females doing Vaundry. and 
cleaning 


Dis females doing yard work; males doing laundry and 
cleaning; ‘both doing cooking Sent 
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6. 


7. 


pituation: The following are excerpts. from career. education materials , 
- distributed in your school's job placement center: : 
Responses: A. “All girls wear attractive uniforms, have interesting 
- jobs, dnd are surrounded by men./" * 


B. "Our supervisory candidates, women and men who are young 


In years but mature in attitudes, are chosen annually; = 
most will be in responsible positions within five years.’ 


pane 


e 
4 


‘Responses: A. Require males to make. a bookcase; females, a cheese board.’ 


8. Tell students that you need two volunteers: a mMe to 
‘run the film projector and a female to take attendance. 


C. Select males to head student work teams on the ssumption ;- 
that males need to have more responsibility thar females. 


Situation:. You undertake extracurricular responsibilities: 


Rasponses: A. As advisor of the newly integrated Future Farmers of 
America, you give students the option of choosing a . 
t - blazer or a windbreaker as a club jacket. 


B. As Votational Industria] Clubs.of America (VICA) advisor, 
you'ye concerned about student leadership positions being 

held by males Since the group began. You share your 

concen with students and, discuss what possible options 

are available to increase females' leadership opportunities. 


C. As advisor for the Future Homemakers of America, you 
allow female students to earn club credits through baby- 
sitting for you. That option-isn't open to males in the 
group. - : —_ 7 * 

. = ViI-13 
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C. (a pamphlet entitled) ."Women in Protective Service: Jobs _— . 


e in Law Enforcement, Fing Fighting, and Security" 
Situation: You want to offer a semester course which, although it does not 
: exclude females, is specifically designed to attract more males 
into consumer and homemaking. Such a course, would cover nutrition, 
oo food preparation, wardrobe planning, clothing care, personal care, 
| . consumer education, and apartment living-from an individual rather 
than a family perspective. Yoi decide to call. this course: 
Resi ses: _A. Survival for Singles 
y ¢ 
: B. Bachelor Living . 
Bs _C. Living Alene and Liking It | = 
. oy DB. Basic Home EConomics for Boys 
Situation: In making Student assignments, you: 


10. Situation: Students in your cosmetol ogy class are boycotting the 
_ ‘presence of the first male student. by ignoring him, hiding 


materials and supplies from his station, and pues nasty 
notes in his ker. You: . 


Responses: A. Ask the counselor to remove him from your class. 


B. Ignore the students' behavior on|the premise that ‘ 
= that they']] come to accept him yn time so there's 
no point in making an issue of it now. 


C. Establish and enforce strict rules. against harass- 
ment of any student. 


D. Establish and enforce strict rules against harass- 
, ment while at the same time helping'all students to 
explore sex aiercuMneed and its implications for. e 


them. 

11. «Situation: In your coed gourmet cooking class, the females often take 
responsibility for cleaning up after the males. While they 
do this, the males sit, finish off the food, chat, or do 

‘ _ their homework. You: 


- \ Responses: , A. Ignore this bchavior since the females are doing it 
on their own and the males aren't causing any pee 


B. Praise the females for being so considerate and 
4 helpful. 


C. Clarify responsibilities SO that both sexes clean 
-up after they've Patenee cooking. 


12. Situation: You're a home economics teacher introducing a sewing machine 
- & to a coed class. One of your concesns is how to present 
the machine to the young men in the class, most of whom 


ma have had no previous experience at all. You: . 4 
Responses: A. Present the sewing machine as you might introduce 
any other’ power tool. ; 
B. Team males and females in the class so that females 
aa re . can give the males assistance in. learning how to 


use the machine. : egy. 


Cs Divtde-th class by sex so that you can spend more — 
~ time with males. 


: ea) 7 ‘ 
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_— HOW TO-RECRUIT 3 
a J : . 
' Vocational Education Worksheet 14 


. Directions: The purpose of this activity is to brainstorm as many suggestions 
_ 4S possible as to how you in your role of vocational administrator, teacher, 
a) or counselor can recruit and assure the successful comletion of students 
, ei courses nontraditional to their sex. You'll use many of these ideas 
me vs ‘Tater as you develop a specific program to increase the numbers of females 
5 or males in certain courses or programs. my 


vu . 
First, form role groups of teachers, administrators, or ° 2 
counselors. -Next, appoint a recorder who will write on newsprint all : 
the ideas generated by your group. When the facilitator gives the | 
‘ signal, suggest as many ideas as you can on how you could recruit more 
‘Students into courses nontraditional to their sex and how you can assure 
_ their successful completion of such courses/programs. - ; 


Before she/he gives the "go" signal, the facilitator will review with 
you the following basic principles of brainstorming: \ 


@ The purpose is te generate as many ideas as possible within 
a short amount 6f time. , 


@ There will be no evatuation of ideas. Although an idea may 
appear to be impractical or’unworkable, that idea may stimulate - 
a someone else to contribute something which would be highly 
Practical and workable. - 


You may want to use the rest of this Sheet, for jotting down some of the ideas 
which y@t™have or some of those generated by the group which would be parti- 
._ cularly" relevant to you in your school. ‘ 
§fter 10 minutes the facilitator will call time. The recorder for each 
group should post the group's work where it can easily be seen. Each recorder 
will then sdmmarize the ideas of the total group, ' 


V 


fa 


' . > : 
a. 
> | * , 
< . 
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DEVELOPING-A PLAN FOR RECRUITING STUDENTS INTO VOCATIONAL 
~~ TRAINING PROGRAMS NONTRADITIONAL TO THEIR SEX ~~ 


ms aVesattona Education Worksheet 15 


° 


Directions: In this ste. you'll have the opportunity to develop a speci ffic 
plan for recruiting. students into Sa ola nontraditional to their sex 

a assuring their. successful completion such programs and courses. In 

developing this plan you'll be using data generated in the preceding ke 


The following steps are involved in completing this activity: 


e Form a group of three persons. Where possible, make sure your group 
includes persons from different--professional roles--e. 9. » an administrator, 
a counselor, and a teacher. os : 
“won . a a Spe e : e 2 e , 
@ Review individual ly the following sections of this workshest: 


4 


- Background Information . 


- Current Male/Female Enrollments 
~ Sample Recruiting Plan | | . / 


e Decide wit ur group the area on which your recruiting plan will focus. 
It may ot te 1 inglés living), a program (carpentry), or an area 
(health occhpations). You may also select two programs (floristry and 
ornamental horticulture, for example) if a grouping of two or more programs - 
is basic to your recruitment plan. The area(s) you select may be those 
you are most familiar with, those that show the greatest Miscrepancies. in 
male and female enrolments, or those chosen on the basis of ater criteria 
that you establish. . 

e Feel free to make any sccm ione about the ourses/programs that you _ 
believe to be appropriate (e.g., that the curriculum has not best atiapted | 

. to meet the interests and needs of both sexes).- 


e Using the-attached fom, develop a recruiting plan for enrolling and 
} ensuring the successful completion by students of courses nontraditional 
to their sex.| The ultimate goal will be to balance male/female enroll- 
ments in vocat onal education areas, courses, or programs so that students 
of both sexes ‘are represented in proportien to their representation in — 
the total student body, plus or minus 15 percentage points. - As part of 
the plan, develop Specific objectives and a timetable and work activities 


for achieving those objectives. Use a separate form for each course/- . 
program area you select. Do as many as, you can in the time allotted. . 
¢ 
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Background Information 


“ 


You are on the staff of a two-year vocational high school (Stivers 
High) which serves a district of 25,00® adjacent to a major metropolitan 
area.adStudents come to Stivers for their last two years of school,- during 
which they complete a vocational training program, finish basic academic 
requirements for graduation, and participate in a work experience program. 
Before coming to Stivers, some students have completed a pre-vocational - 
Program; others have not. Stivers offers a full range of extracurricular 
activities for students. fe ; 

e : 


The board of education of! the district has enacted a policy ¥ non= — 

/ discrimination on the basis of sex and compliance with Title IX, 't has 
also disseminated guidelines for implementation of that policy. In-accor- 
dance with these guidelines, Stivers is deve Ngping an affirmative program 
designed to ensure Title IX compliance and to achieve sex equity in voca- 

- tional education. - te. . 
. One of the long range goals of this program is to balance the female 
and male enrotiments in vocational education areas, programs, or courses 
so that students of both sexes are represented in proportion to their re- 
presentation in the total student. body;plus or minus 15 percentage points. © 

* This would mean that all course enrollments would be within the 35 percent - 

65 percent range of one sex or.the other, In-thTs activity you will focus 
on developing a recruiting plan to increase the numbers of* students in courses/ 
Programs atypical to their sex a suring their continuance in’ these. - 
courses/programs aS one means of ac Yeving the long range goal. + 


r 


Current Male/Female Enrollments insStivers High School. 
Sy . E 


Agriculture ; '. _ Male * | - ” Fenale 


. > A % 2s 
3 Ornamental Horticulture 75% 25% 
XY “S 
Margeting and Distribution a ; 
' Distributive Education - 52% 48% 
Food Merchandising 65% ; 35% 
Fashion Merchandising - , 34% 66%- 
' Floristry . 30% «10% 
. : : . ? g ' 
Consumer and Homefhaking © ¢ | pie « 
Home Economics. 3 rd . & 100% . 
Family Living ; 0% - 100% 
Clothing and Textiles 0% ee se 1002. 
Food and Nutrition : . eh - , 98% - 
Home Furnishings and Housing ° - 0% 100% + 
Marriage and Family 6, 40% 
Singles Living * 3 3% 25% 
_ 4. VW-15, | | 
S. ~ fo 2 "Pay 3° 
peo, 7 age 2) 4, 
/ qx es Se “ a 


". -Qccupational. Home Economics =~ ~ 


Care and Guidance of Children BE gee are 
° ; Food Management . 25% ae 75° a 
ae . Occupational Te and Fashion = * a ‘ 
i . Design - . - + 5% 7 - 4 95% 2 . 
| a . office — _ | | ; | } | 


Gietncke Data Processing 
Clerk-Typing 
Steno., Secretarial 

. _ Busihess Law 

y+ Consumer Education 


: ¥ . a oe a ) 
a  : 7s * 2 


e : ry . | « “Heal th oe? stant . ; . o% A an . * . 100% 
. *Pragtical Nursing: 2. Ox ee 


+". Trades and Industry, . a any Peete 
. Heating/Air Conditioning - 1008 _ 0% | a2 


Auto Mechanics a 7, 90% * | le aay, 
Auto Body..as. Fender... : Tt) 


¥ 7 a . : ‘Carpentry 5 ; | aia aeeeeese tt) - 
- Electricity .. ‘ 100% 
_ = y Graphic Art _ . 60% 
: ? *  Cosmetologys - ~~ - 28% . 
~ +f  @ Photography. 6 
Upholstery = = 100% . 
. ; so Services . i ~ 100% - J fF 
is ok se 
» ee . 
: - | ig we ; . eS . < 
. . ake abe ; ° : . . 7 ; a os a. ; : : 7 eit 
~y ‘~ . : at ® . a 2 wy 2 = . Co ~ . aa -. . ry . 
: & . : 4 . a ‘ . 
a . ‘ e “J 
. ™ a a t 9 
* ~ ‘ ” ~ va ‘ 7 . s e* . 
> , : - =) 2 ¢ A the a . 
: 6 a tw t ° 
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‘ i a 1, 
By < . . ? , e 
cy a" - 6 , . 
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am Sample Recruiting Plan a aged e 


—..1. Goal: To balance male/female enrollments in.vocational education areas, 
~, « ° programs, or courses so that students -of both sexes are represent- 
ed in proportion to their representation in the total student 
body, plus or minus -15:.percentage points. “4 

tan 4 : 
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ee Progam grea(s coveted in thi8) recruiting plan: _ ; 
_.f° Auto mechanics and auto body:/fender be a 
3. Why did you select this( these) proaram ' (si te _ e 
_ So few females enrolled gallate aaa excellent 
-__.__ opportunities’ for. women 


4. List up.to three objectives leading to. the achievement of thé above goal - 
’ for the selected.program area(s). Indicate a.timeline for the completion .. 
of each. .- , , . 

« . = . . . S - : . 

-, Objective #1: i ey os 


nn ~— Se 


Stivers: High School will: fncrease the number of females enrolled 


rrr te rere 


ae ¢ 


woe in auta mechanics/auto. body: by 20” within three years > 
Objective #2: Stivers High School will maintain a successful completion - 
gens’ SNGMERE ONG Ct a 
: ce Oe e : : ae . . ‘ eo A : : 

~ » Objective #3: 


Xv 


a AS a IS we | 
i * 


rr nee. 


. 
V 


S. List up .td three Specific work activities for achieving your objectives, 
Also, designate the person’ who has ‘primary responsibility for the imple- : 
mentation of each activiay (administrators, counsedors, or teachers), and eo 


“t . a timeline for completion of. the task. ee - 
ebieeuve 
Work activity #1: In conjunction with,g raphic-arts, the automotives 


-__-_ department will" produce a brochure on bpportunities for women in 


foe 


nd 
8 


‘automotives.© 


> « 


person(s) responsible: Automotives department heads, graphic departient 
‘ ; ‘ ’ coat , “ee... 


a . * re 
e _. , ov 


«head : 


a Copp] eted by: November 1977 en ae er 


| VH-15 a oe . 
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“te a . a: . 


e.g = . 
Person(s) responsible: _ 
Completed#by: = Jae a ee 
- Work activity #3: LS oe . 2 et 
_ -< .& | ax _ 
“ea 


“Completed by: ° 


_ Person(s) responsible: 


x 


Objective #2". . 


Work’activity #1: °« a o | x 
re 


i 


Person(s) responsible: | a 
. oS ee 


| Completed by: ee ee ° = _ 


.%, 
~ 


. Work: activity #2:° Teachers will hold: individual conferences. with each. 


student once ever or weeks ‘to review pro ress. Conferences will. fo low | 


a procedure ap ipa ointly by counselors and teachers designed to 
discover ear] pene iroblems students-may be experiencing. 
Person(s) responsible: Counseling department head; vocational education 
 progra rector ee . 
Completed by: Sepenber 1978 | : oe < 
_ Work activity #32. _ os a? 
Person(s) responsibies 
a Completed by: a } 
ae, a WTB 
: oy Fae (page.§) 45 Q © 
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Person(s) ‘responsible: oe a. 


Objective #3  & - , 
Work activity #1: 


Person(s) responsible: ‘ 


-Completed by: ae, ; 
e Sr eR 


-_ = é . ; 
Work activity #2: oe a : ‘ 
, aon 


Person(s) responsible: 


Compteted by: 


Work activity #3: °° 


\ . ° 


Kompleted by: 


° 


The Recruiting Plan: os RS. ae 
1, Goal: To balancé male/female enrolments in vocational education areas, | 
programs, or courses so that students of both sexes are represented 
in proportion to their representation in the total student body, plus 
or minus 15 percentage points. — ; oe 
2. Program area(s) covered in this recruiting plan: ‘ 
_ ry y - us - ‘ 
3. Why did you select this these) program area(s)? 
ee eae ee Ae 2 ae eee ee ee en Se ERLE MT 
4. List up to three objectives" leading to the achievement of. the above, goal for 
the selected program area(s). Indicate a timeline for the comptetion of | 
each. a oo 
Objective.#1: | : 
‘ > Pe 
- Objective #2:° ” ; 
Objective- #3: oe ie 
= : . : 
’ ¢ . 
5. List up to -three specific work activities for achieving your ectives, 
‘ . . Also, designate the person who has primary responsibility for the implementa- , 
” tion of. each-activity (administrators, counselors, or teachers da gime- 
~~ ine for completion of the task. | a, 
“Objective #1 | awe = 
“ Work activity #1: ees _ ) 
- "person(s) responsible: 
Se ee 
2 ON WTB i st 4 
@ oe eT Ty : maa : Pig a a 
, ERIC we (page 7) 7 Lo a i + : 
a . i 5 . 


a 
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‘e Person(s) respénsible: 


a 


Work activity #2: _ | . so | . 


\ ; - fF ‘ 


Person(s) responsible: 


Completed by: _- : . 
e Ae ; 2 | - = 
Work activity #3: 3 , 3 
Person(s) responsible: -_ 7 ne | 
_ Completed by: i 


: Objective #2 . 7 a ” a” P 


Work activity #1: a Se . ; 
# 2 ° ° é a . : : . 
rere PS yuu=r Us 
. : a 7s) . . 7 o .. 7 ry . 
a - _* on . e a se 


Person(s) responsible: 


Completed by: ee ci a | os 


Work activity #2: ) 0. 


: mae ie : ae 


- . : - a ad 2. i. 


«” Person(s) responsibte: : 


_ -. - - 
Completed by: - e: i . ; 
». ‘ 


- . i * 4 * ‘ . 


Work activity #3: Oo ee . 


@ | 7 


e ry 7 ~ 
1 ‘ 7 
_ * ‘ - 


a : a eS 


"Completed by: 7 


my ca 


a ae 
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| Objective #3 


Work activity ‘#1: 


Person(s) responsible: 


Completed by: _ oo ae 
bsg : X : Oe ; 
Work activity #2: oo 

Se LN. a — —~—* = | 
Person(s) responsible: ee 


Completed by: 


Work acti vity #3: 


: = = a 
~ Person(s) responsible: bas oe en 4 # 7 
Completed by: | | 


- . 
£ * 


- 
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The Recruiting Plan: - 


1. Goal: To balance male/female enrollments in vocational education areas, 
programs, or courses so that students of both sexes are repre-- 
sented in proportion to their representation in the total student 


‘ body, plus Qr minus 15 percentage points. = 


2.: Program area(s) covered pat recruiting plan: 


o, a | ‘ | ' 
pe at . = - - i 
ee x oe: en . P 
3. ° Why did ypu select this (these) program area(s)? ‘ a 
: “ Y = 7 


. ® : e 2. 
, . . . . 4 : ry 
4. List up to three objectives leading to the achievement ofthe above ‘gaal.. 


7 for the selected program-area(s). Indicate a'timeline for the completion 
of each. 


Objective #1: -—™ ae, : — 


\ . 


- n 
° . a ty 
> 4 ds 7 : 
z : ry ns a . 
‘ ~ . ¢ 
‘ ’ = ry ° ‘ oOo 


Objective #2: 


Objective #3% « a he Ses ro : 7 


5. List up to three specific work activities for achieving your objectives. 
Also, designate the person who ha? primary responsibility. for the imple- 
mentation of each activity (administrators, counselors, or epectinre) and 
a timeline for completion of the task. * . ; 


me e 
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Objective #1 -~¢ * 3 _ ra ae e 
om Work activity #1: 
Person(s) responsibler — | - 2 
. . s ‘ ° 7 7 ; wt 
_. Completed by: _ ‘ ‘ : La es : 
: ~e! _¥ \ ot r 
“ * rs . . , rod 
3 VW-15 Gy ea - . a | ‘8 - 
+ ~ " : a a 
. e «, . (page-10) 4185 wg ; Ae : t x 
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ee j oS ace \ 
- . : eS “2... 
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~ Work activity #2: « , a | _ 
~ - ee 
' Person(s) responsible: lr . 3 
Completed by: | ‘ . 
_ | i oe a ee a 
~ Work ‘activity #3: 4. 0", | a . 
— : | ; 
-,. Personts) responsible: - : ae 
° 'Conip}eted by: | oy e. © 4 
5 _ age . te pe - ; . 
. i y 
. Objective #2 
Work activity #1: 


7 


« - 
| wr activity #2: |. | i. 


Person(s) responsible: 


Completed by: eo ; 
. SS 
Wapk activity #3: ae bl Ms 


¢ 


Person(s) responsible: ° 


Completed by: ° . 
* ’ 
: ¥ x 
7s s 
a 
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.  . Completed by: : : __ _—_ a | 
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; Object ve #3 


“Work activity #2: 


Person(s) responsible: 


ial « 
‘Work activity #3: 


\' > 
Work activity #1: 


Person(s) responsible: ‘i . . 


Completed by: . 2 


2 
, 3 ‘ 
SS = 
: ’ 
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° a . 
* ° 
. e 
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. 


' Completed by: an . Z a. 
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Person(s) responsible: — —_— 
Competed bys 
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‘PROGRAM-PLANNING OUTLINE 
- " Vocat ional Education Information Sheet 16 
- « . Sey Step Program-Planning Process 
Step 1: Setting measurable goals and objectives e 


Step 2: b Planning programs for each goal (programs would include specified 
objectives, sub-objectives, work activities, products, and outcomes) 


Step 3: Developing a budget 
Step 4: Implementing the program 
Step 5: Evaluating the program 


Step 6: Updating and adjusting program plans 


i : a . 
Step 7: Reporting results of the program — ~ 


Basic Principles of Effective Program Planning 


1. Program planning is an on-going, continuous process. Every program should 
ri in some phase of the program planning process. 


ae Priaran planners shouts utilize all seven phases of the program planning 
process. 

3. Those who will carry out the program should be included or represented in, 
every phase of the process. 

‘4, Timelines should be carefully delineated, and responsibilities should be 

clearly assigned. . P 
-5, Most plans. should ‘include an inservice training component as pat of the . 
implementation phase. 


rs 7 . MY ACTION PLAN 


Vocational Education Worksheet 17 


Directions: The information and experiences of Sessions A and B of this workshop | 
should have given you a wide range of ideas as to ty you can assist in complying 
with Title IX and implementing sex equity in your school. Some of the ideas would be 
appropriate for you in your situation; others would be inappropriate; some would be * 

workable with modification. Many of the ideas presented you could do entirely on 
your own; others would require the cooperation and assistance of other vocational 
education personnel within your school.. 


As the final_activity in this workshop, you fives the opportunity to aveion 
your own action plan, one which would be realistic ‘for you to do in your situation 
and one to which you're willing to conmit yourself. Using the following simplified 
program planhing outline, determine specifications for your own y: plan. 

Whe objective(s) would you set for yourse]f for achieving sex 


uity within 
your school? -(include timeline) 


Objective 1: pan 

« : . oe 

Objective 2: > a ‘ 
. os y 5 : 


' : r 


"2. What are the aporappiate work activities needed to achieve. ahs objective? 


a 


’ Work activity ls oe 
( . ee a . 
Person responsible: en aa Completed by: 


Work activity 2: 


a 


Person responsible: _Conpietied by: 


bad 


3. Is there any cost involved in your work activities? If so, what are the 
: cost items and the apenon inate expense involved? 


t Items Oo y Gost a? 


° 


tS : a 185. 
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4. 


6./ How will you let ‘others .know about your action plan and ‘its outcomes? . 
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“What are the $pecific steps you need to take to implement your’ program? 


(Put them in chronological order.) 


¢ 


Step 1: 


Step 2: - oe 3 a _ 


| Step 32. _ 


-~_ 


Step 4:.. ees a ‘ a ae oo we 


Step 5: - = , 


How can you evaluate your. action plan, ard at what point will you do so? 
+> 
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* \ LA vocational Education Worksheet 18 
: . | , - ow : . id Fe 
a. ee this point, ‘how would you rate your knowledge of: * ee 
- | ; Titis aK ie | _ ~~ | Edueation Anenenents oe 
1 ™ «thorough yfiderstanding” - thorough understanding 
_” Some Knowledge . wu) _o Some knowledge 
a “little knowledge... “» little knowledge . 
a ___no knowledges . . no knowledge 


eae Gene equity in vocational] euscation pve been answered for you today? 
. @ 4 eae _ 
. Ng oA - ¢ : te = * : 


ae . hae = _ : i — . ens ; “ 
os = y What Concerns or quéStions. about’ Title IX,:the Education Amendments, or 
woo os sex equity in Vocational education stil remain wurianswéred for you? 

. 7 @ ; \ : o . an) 

a 3 ° NG ae - +3 as © de Ne ; ; ' 
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: . a ; , oy ae . 7 eo * 
~4,. Which of the day.'s activities Were most helpful to you? 


a . w ” : . * ; : : . _ 
a 2 - z° $ . & es co : : 
~ , FO . . : yw : . . 4 ; " : j 
* , s - e 7 e . . tes e ee 
5. Which of the day's'activities.were least helpfuY to you? : : 
. ; ; , . ea ar : nfo oa, oe , . a : 
- S: : * 3 Sue. ss : : x , . eo. } . ae 2 + 
\ 6. What information, experiences, or activities do you need next in ¢ rder 
nee to begin ed sex equity in your area of vocational edueatio - > 
| responsibilit rn a ee 7 a 
- : . > 
wo. ee : 
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A 2. What concerns or questions about Title IX, the Education Amendments, or. 
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RECOGNIZING SEXIST mab N NONSEXIST BEHAVIORS - a ot 


Vocational Education Worksheet VA 
For Neils a 
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RECOGNIZING SEXIST AND NONSEXIST BEHAVIORS 


Vocational Education Worksheet 12A . 
For Counselérs 
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